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Abstract
This qualitative research study explored the influence of life experiences and personal ethics of
George Ciampa, a United States military veteran; his work in establishing American military
cemeteries in Europe; and later work as a community leader committed to teaching American
youth about the cost of freedom. Dimensions of ethical leadership and public service motivation
served as the theoretical framework for the study. The research extended knowledge on ethical
constructs within the fields of leadership studies and public administration; recorded personal
experiences that were absent in military historical archives; and increased awareness of aspects
of the U.S. military subculture. The research exploration was guided by an overarching question
of how Ciampa reflected on his sense of public service over his lifetime. The study employed
narrative life story methodology and visual research methods. Data collection was an iterative
process and included segmented life story interviews and historical archival research. Findings
included identification of a major theme (liberty) and three supporting sub-themes (duty, honor,
and country) influencing Ciampa’s life and leadership path. A comparative analysis of the
themes discovered with shared tenets of ethical leadership and public service motivation is
provided. This dissertation is available in open access at AURA: Antioch University Repository
and Archive, http://aura.antioch.edu/, and OhioLINK ETD Center, https://etd.ohiolink.edu/.
Keywords: Leadership, Ethics, Ethical, Public Service Motivation, Military Veteran,
Graves Registration, WWII, Patriotism, Liberty, Duty, Honor, Non-profit
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Chapter I: Introduction
In order to create a good world, we need to learn how to do it—how to resolve our
appalling problems and conflicts in more cooperative ways than at present . . . We
urgently need a new, more rigorous kind of inquiry that gives intellectual priority to the
tasks of articulating our problems of living and proposing and critically assessing
possible cooperative solutions. This new kind of inquiry would have as its basic aim to
improve, not just knowledge, but also personal and global wisdom—wisdom being
understood to be the capacity to realize what is of value in life.
—Maxwell (1992, p. 205)
Maxwell’s (1992) appeal for a new form of inquiry is inspiring, especially considering
the unprecedented global challenges facing humankind. Imagine academic research with the
deliberate purpose of seeking out wisdom to enrich personal lives and solve problems. Since the
beginning of time, wisdom has been passed from generation to generation through
stories—sacred, healing stories with the power to transform lives (Atkinson, 1995). “From
earliest times, people have used stories as a means of relating ideals and values important to
them” (Collison & Mackenzie, 1999, p. 38). In my mind’s eye, I imagine another time, with
listeners attentively settling in, quietly gazing into the face of an honored elder, as a story
unfolds.
The storyteller’s voice, steady and sure, rises and falls, interspersed with contemplative
silences, until the story’s end befalls. The stories of old were captured by listeners’ hearts and
minds, etched in memories for retrieval on future occasions to examine once again. Like the
stories of old, it was my sincerest hope and intention that the research reported herein would
result in a scholarly story, such as this (Collison & Mackenzie, 1999).
This inquiry set out to discover the wisdom held in a contemporary leader’s life story.
George Ciampa, a veteran of World War II (WWII), served in the 607th Graves Registration
Company, responsible for burying war dead. Decades later he became a community leader
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teaching youth about the cost of war and freedom. The story of his leadership journey led to an
unknown destination of discovery.
Background of the Study
This dissertation details a qualitative research study that explored the influence of life
experiences and personal ethics on Mr. George Ciampa’s community leadership. Ciampa, a
WWII veteran, established a non-profit organization with the mission of educating our nation’s
youth on the high price of freedom (Ciampa, 2007). His non-profit work has included providing
first-hand testimonies to middle and high school students; experiential learning trips to American
military cemeteries in Europe with U.S. high school history teachers; and directing the
production of five documentary films on related WWII topics. At first glance, his commitment is
impressive, although it becomes simply astounding when one learns he first undertook this work
in his 80s! Ciampa’s community leadership could be considered as a type of exemplar in taking
ethical responsibility for future generations, inspired by his beliefs, anchored in wartime
experiences. This exploratory study of Ciampa’s life story contributed to the limited, empirical
research on veterans in civil community service, and developmental and antecedent aspects of
both ethical leadership and public service motivation 1 (Bozeman & Su, 2015; Frisch &
Huppenbauer, 2014; Perry, 2000).
This qualitative research study employed narrative life story methodology and visual
research methods to capture the expanse, essence, and depth of Ciampa’s life and leadership
experiences. The theoretical framework for the research included shared dimensions of ethical
leadership and public service motivation including four universally endorsed ethical leadership

1

Public service motivation is abbreviated as PSM in some public administration literature while other
authors reference the full term. The term and abbreviation have been used interchangeably in the sections
that follow to retain the exact wording of quoted materials.
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tenets—character/integrity, altruism, collective motivation, and encouragement (Resick, Hanges,
Dickson, & Mitchelson, 2006).
The research addressed several significant gaps relating to ethical constructs within the
fields of leadership studies and public administration (Brewer, 2009; Frisch & Huppenbauer,
2014; Potipiroon & Faerman, 2016). The interdisciplinary approach not only responded to gaps
in the literature, but also provided an important contribution linking the two research streams in
a meaningful way. One noteworthy aspect of the research involves the addition of positive
scholarship on the topic of military veterans. Most research on veterans focuses on extremely
urgent problems, including suicide, post-traumatic stress, and homelessness. There is a pressing
need for positive research (including narratives) that might inspire veterans to discover new
possibilities of living a meaningful life, following trauma experienced in war or military service.
As a veteran, I was immediately drawn to Ciampa’s leadership story and I admired his passionate
commitment to future generations. I wondered if his sense of ethics and commitment to future
generations, 60 years after his military service, in some way was influenced by his early war
experience. Discovery of the answers to these questions would address gaps in military veteran,
leadership, and public service motivation research streams, as well as provide other, important
contributions. These impacts are discussed in the section that follows.
Purpose, Importance, and Justification of the Study
The purpose of this research was to extend knowledge on ethical constructs within the
fields of leadership studies and public administration; record personal experience that was absent
in military historical archives; and increase awareness and understanding of aspects of the U.S.
military, a subculture in the larger context of U.S. society.
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Importantly, the research also includes historical and cultural contexts relating to
Ciampa’s experiences, in particular those relating to the U.S. military customs and ethics of
honoring war dead. Thus, this study not only tells his story but also the history of U.S. military
traditions leading to the establishment of WWII cemeteries in Europe. The result of this
approach provides insight into the ethical leadership and public service motivation dimensions
under consideration.
There are several reasons this research is important. First, it extends empirical research
on ethical leadership and public service motivation. Surprisingly, there has been scant empirical
research on both constructs within the behavioral sciences (Brown & Mitchell, 2010; Brown,
Treviño, & Harrison, 2005; Eisenbeiss, 2012; Orazi, Turrini, & Valotti, 2013; Potipiroon &
Faerman, 2016; Riggio, Zhu, Reina, & Maroosis, 2010). The research discovered primarily
addressed for-profit or large public sector organizations often emphasizing a business
perspective (Fernandez, Cho, & Perry, 2010; Hassan, Wright, & Yukl, 2014; Wright, Hassan, &
Park, 2016).
Three recent studies were discovered at the intersection of ethical leadership and public
service motivation and are summarized in the literature review chapter. The review identified
several gaps in the literature including methodology, participants, and need for refinement of
constructs. The research that was discovered overwhelming utilized quantitative, large-scale
survey measurements (Ward, 2014a, 2014b; Wright & Grant, 2010). None of the studies
assessed the role of ethical leadership or public service from a life story perspective or in a
community organization. Participants were public servants from large governmental
organizations or precincts, not individuals in leadership positions. As well, none of the research
explicitly utilized service members or military veterans as principal participants. Finally, both
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ethical leadership and public service motivation antecedents remain underdeveloped with several
scholars calling for future, exploratory qualitative research to advance foundational knowledge
of these constructs (Bozeman & Su, 2015; Frisch & Huppenbauer, 2014; Lawton, 2008; Perry,
2000; Perry, Hondeghem, & Wise, 2010).
Of interest and related to these gaps, Rothchild and Milofsky (2006) contended that ethics
and values are at the heart of non-profit organizations. Yet they concluded, “Despite the
substantive values that form the premise of the non-profit sector and motivate the beginnings of
these organizations, the values and ethics of participants are understudied and often overlooked
in the research on nonprofit organizations” (p. 139).
Based on these assertions, the study of ethical leadership vis-à-vis a non-profit
community leader was a theoretically sound approach. This research partially filled some of the
significant gaps in leadership and public service motivation literature streams. This was
accomplished by contributing life story facets of ethical leadership from the perspective of a U.S.
military veteran participant, relative to community, non-profit organizational leadership.
Additionally, the research records the personal experiences of a U.S. WWII veteran in the
establishment of American military cemeteries in France and Belgium, a perspective that was
quietly absent in U.S. historical archives. The research also serves to increase awareness and
understanding of the American military, a U.S. subculture. Drake (2013) contended, “Both the
military and the general public agree that Americans don’t understand military life. . . . [or] the
problems that those in the military face” (para. 5). Further, the vast majority of military
leadership accounts discovered were told from the officer perspective, a minority accounting for
10% of the U.S. military population (U.S. Department of Labor Bureau of Labor Statistics,
2018). The participant’s story was told from a junior enlisted member’s perspective, the
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considerable majority within the military subculture, yet arguably the most silenced of voices
relative to leadership (e.g., see Wong, Bliese, & McGurk, 2003). Additionally, research
discovered on the topic of military veterans overwhelmingly addressed adverse outcomes
relating to military service, as shown in Table 1.1. A complete list of all major subject headings
discovered is provided in Appendix A. The number of studies represent the moment in time
when I conducted the research (September 2017) to provide the reader with an impression of the
divergence rather than to pursue precision.
Table 1.1
Empirical Research on Military Veterans
Percentage

General Categories

Total Studies in Category

42%

Mental Health & Health-related

3726

29%

Posttraumatic Stress Disorder

2543

17%

Distress & Related Behaviors

1523

11%

Deployment & War

1010

Note. A key word search on “military veterans” using PsycINFO, resulted in the discovery of
6,152 empirical studies with 9,512 subject major headings. Of those headings, 710 subjects were
neutral and not included in calculations. The remaining 8802 subject headings were loosely
classified under the above general categories.
While research on adverse topics, such as the those outlined above, is vitally important to
serve military veterans in need, studies on positive aspects of military service are also important
and extremely limited. Thus, this research on a junior enlisted member’s military service and its
influence on subsequent leadership and motivation to serve the public contributes to positive
scholarship on military veterans.
Foreshadowed Questions
To assist in guiding the research endeavor, an overarching question and several
preliminary questions were developed. The overarching question guided the research exploration

7
and related to how Ciampa reflected on his sense of public service over his lifetime. Related
foreshadowed questions included:
•

What can we learn about the experience of military service in a graves registration
company, during WWII, and its influence on personal ethics? Community leadership?

•

How did the time following the war, an apparent quiet period, influence Ciampa’s
later community leadership? (Was this quiet period a time of healing and integration?
If so, what can we learn from that time? Were his personal ethics influential during
that time?)

•

What prompted his change in roles from retired citizen to community leader? Are
aspects of ethical leadership evident in his story?

•

What can we learn about leadership ethics from the study of George Ciampa’s
community leadership vis-à-vis his life story?

Several terms, either referenced in the foreshadowed questions or relevant to the research,
are discussed and defined in the section that follows.
Definitions
The theoretical framework for this research was based on shared dimensions of ethical
leadership and public service motivation. According to Frisch and Huppenbauer (2014), in recent
decades, “ethical leadership has emerged as a thriving research field” yet, they contended the
field was “still just at [the] beginning” of understanding “this complex phenomenon” (p. 24).
Regrettably, the construct of ethical leadership shares at least one of the same, complex
challenges found within the larger field of leadership—an alarming lack of agreement on
definitional clarity. For the purposes of this research, Rost’s (1993) definition of leadership was
foundational.
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Defining leadership. Rost (1993) defined leadership as “a power and value laden
relationship between leaders and followers/constituents who intend real change(s) that reflect
their mutual purpose(s) and goal(s)” (p. 102). The construct of ethical leadership wholly aligns
with Rost’s definition, principally because values were included, as a central operating element.
Perspectives on ethical leadership. A recent literature review on ethical leadership
(Hunter, 2012) predominately utilized Brown et al.’s (2005) definition—“the demonstration of
normatively appropriate conduct through personal actions and interpersonal relationships, and
the promotion of such conduct to followers through two-way communication, reinforcement, and
decision-making” (p. 117). Several scholars have objected to the inclusion of “normatively
appropriate conduct” in this definition, suggesting it lacks clarity (Frisch & Huppenbauer, 2014;
Hunter, 2012; Koning & Waistell, 2012; Wright & Quick, 2011). Recognizing Turner and Stets
(2006) work, Stets and Carter (2011) contended, “Moral behavior is different from normative
behavior. While normative behavior consists of socially agreed upon practices, moral behavior is
consensually based conduct that is imbued with the expectation of doing what is right or good”
(p. 198).
In contrast to Brown et al.’s (2005) normative definition, Rhode (2006) was explicit in
describing ethical conduct, stating, “Being ‘moral’ or ‘ethical’, . . . is to display a commitment to
right action. That generally includes not only compliance with the law but also with generally
accepted principles involving honesty, fair dealing, social responsibility and so forth” (p. 5).
Damon and Colby (2015) described moral commitment as,
sustained dedication to a moral cause (or causes) rather than single and isolated acts . . .
as ordinary as a parent making sacrifices . . . [or] heroic as a civic leader taking risky
stands in favor of human rights. (pp. xi–xii)
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Further, they provided a compelling view of the impact of moral commitment: “whether ordinary
or extraordinary, spiritual or mundane, moral commitment enables civilized societies to become
havens of common decency for most of their members” (pp. xi–xii).
Wright and Quick (2011) also pointed to a leader’s role in improving society in their
definition of ethical leadership. They contended: “A character-based leader is best viewed as an
agent for moral change” (p. 976). Further, they asserted that character serves as an ethical
leader’s moral compass to be “distinguished by its fundamental adherence to a core moral
framework . . . concerned with the betterment of society” (p. 976).
Defining ethical leadership. Borrowing and combining elements from these scholarly
definitions leads to a comprehensive definition of ethical leadership that includes the three,
significant aspects of Rost’s (1993) leadership definition: the role of values, leadership context,
and intention for change (Gini, 1997). An ethical leader is one who displays a sustained moral
“commitment to right action including compliance with law 2 and also with generally accepted
principles involving honesty and fair dealing” (Rhode, 2006, p. 5), and “is distinguished by a
fundamental adherence to a core moral framework” (Wright & Quick, 2011, p. 976) in dealings
with self and others; and is an active agent for moral change for the betterment of their
organizations, communities, or society at large (Damon & Colby, 2015; Wright & Quick, 2011).
It’s important to note the definition provided includes the critical component of a leader being an
agent for moral change to improve the populace they serve.

The phrase compliance with law has the potential to present a philosophical or ethical challenge in this definition,
depending on the morality of the law under consideration. Use of this phrase in defining an ethical leader is intended
to encompass upholding laws based on “universally held deontological principles of justice and rights” (Brown &
Treviño, 2006, p. 604). Thus, said laws would be grounded in a universal standard of morality that would equate to
fair, just, dignified, and equitable (for good) treatment of all individuals within a society or community.

2
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Defining public service motivation. The concept of public service motivation was first
introduced by Rainey (1982) in a formative study “to measure PSM [public service motivation]”
relating to “meaningful public service” (Perry et al., 2010, p. 683). Almost a decade after
Rainey’s study, Perry and Wise (1990) defined public service motivation as “an individual’s
predisposition to respond to motives grounded primarily or uniquely in public institutions and
organizations” (p. 368). Public administration scholars later contended: “The definition clearly
sought to emphasize motives, such as civic duty and compassion, that are commonly associated
with public organizations” (Perry et al., 2010, p. 682). Rainey and Steinbauer (1999) expanded
the definition of public service motivation asserting it included a “general, altruistic motivation
to serve the interests of a community of people, a state, a nation or humankind” (p. 20). In
ensuing years, scholars identified conceptual linkages between public service motivation,
altruism, and prosocial behavior. This led to competing shifts in research streams whereby “the
most prominent area of convergence is the emphasis on other orientation—represented by
notions of self-sacrifice, altruism, and prosocial—across the motivation definitions” (Perry et al.,
2010, p. 682). Alternatively, the authors claimed there was also a divergence in theory and
subsequent research, based on varied definitions of the construct. “The boundaries placed on the
scope of PSM suggest that it is a particular form [emphasis added] of altruism or prosocial
motivation that is animated by specific dispositions and values” (Perry et al., 2010, p. 682).
Vandenabeele, Brewer, and Ritz (2014) further expanded the construct’s definitional scope by
adding others outside of typical public realms to include “those who deliver public service,
regardless of their locus of employment” (p. 781). This expansion aligned with Rainey and
Steinbauer’s (1999) broad conception of public service motivation including those who “serve
the interests of a community of people” (p. 23).
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Defining altruism. Altruism is an integral theoretical tenet for both ethical leadership
and public service motivation constructs. Remarkably, research I came across rarely defined the
meaning of altruism. One study did classify altruism as one of the dimensions of ethical
leadership, noting it was a cognitive versus behavioral facet (Resick et al., 2006). As discussed
above, the public administration literature generally aligns with Perry et al.’s (2010) assertion
that public service motivation is a form of altruism. Reis (2007) posed the following definition:
Altruism refers to a motive for helping behavior that is primarily intended to relieve
another person's distress, with little or no regard for the helper's self-interest. Altruistic
help is voluntary, deliberate, and motivated by concern for another person's welfare.
When help is given for altruistic reasons, the helper does not expect repayment,
reciprocity, gratitude, recognition, or any other benefits. (p. 29)
This was the definition used for the term altruism, in this research study.
Perspectives on U.S. Societal and Military Cultures
American societal culture is largely, though not exclusively, influenced by European
history and cultures, especially Britain, including use of the English language and a similar legal
system. This dominant, though not homogeneous, Western American culture is the parent social
system for its military culture.
Northouse (2010) defined culture “as the learned beliefs, values, rules, norms, symbols
and traditions that are common to a group of people” (p. 336). Further, he asserted these shared
qualities are what make a group unique. Hickey and Thompson (2005) contended the American
culture consists of conservative and liberal philosophies, distinct and contrasting scientific and
religious perspectives, political structures, and materialistic and moral elements. Further, they
asserted the American psyche holds certain ideological principles sacred, such as individualism,
egalitarianism, and a resolute faith in freedom and democracy (Hickey & Thompson, 2005).
They contended that American culture has variations in the ways ideological principles are
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expressed, due to its geographic scale and demographic diversity (Hickey & Thompson, 2005).
Dunivin (1994) asserted the U.S. military culture is situated as a sub-system of the American
culture at large. Within that sub-system, additional sub-systems, or unique cultures, reside
encompassing the five, uniformed Services, or branches. The five uniformed Services constitute
the U.S. Armed Forces (see Figure 1.1).

United States of
America
Cultures

• Parent Social System

U.S. Military
Culture

• Sub-Social System

U.S. Military
Services
Cultures

• Sub-sub Social Systems
include Army, Navy,
Marine Corps, Air Force,
and Coast Guard

Figure 1.1. U.S. military sub-social system. Four of the U.S. Military Services (Army, Marine
Corps, Navy, and Air Force) and their affiliated reserve components are under the direction of
the U.S. Department of Defense; the fifth Service, the U.S. Coast Guard, reports directly to the
U.S. Department of Homeland Security, during peacetime operations (Information from U.S.
Department of Defense, 2017, graphic created by author).
The traditional military culture is often construed as a model “characterized by
conservatism: a homogeneous male force, masculine values and norms, and exclusionary laws
and policies” (Dunivin, 1994, p. 534). Burke (2011) contended the U.S. Army has a “hierarchy
that is steep, centralized and extremely clear about who is in charge” (p. 147). His assertion
clearly describes the other military branches as well. Military values and traditions play a central
role in defining standards and expected leadership behaviors. Standards are based on ideals Dion
(n.d.) described as traditional military virtues including:
1. LOYALTY implies discipline (and thus self-control) and obedience to orders: it
does imply a notion of “partnership” (and thus a team spirit and teamwork, and
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thus social cohesion within the troops) between superiors and subordinates,
particularly in mission fulfillment. (para. 4)
2. Moral and physical COURAGE: courage implies risk, and then the awareness of
potential dangers . . . Moral courage is based on a strong belief that our action is
morally grounded and on the willingness to face the adverse effects that such
action will have on our self-interest (social status, friendship, etc.). (para. 5)
3. INTEGRITY, RESPECT, and HONOUR: honour seems to be closely linked to
acts of courage as well as a sense of honesty or integrity. But the sense of
integrity is itself a condition for trust to be developed. Trust is inspired by
integrity and respect. (para. 7)
4. SERVICE TO THE COUNTRY: this is a moral duty towards collective welfare
and more particularly to the country . . . Service to the country implies an attitude
of self-sacrifice. (para. 8)
Clearly, values and traditions are defining aspects of military standards and expected
behaviors. Based on this integral relationship, military values and traditions were expected to be
central supporting elements within Ciampa’s community leadership story. This was based on the
fact that Ciampa is a U.S. military veteran whose community leadership involves honoring U.S.
military war dead. Hence, for the purposes of this research, it was important to define the term
military veteran.
Defining U.S. military veteran. U.S. law provides for the definition of a military veteran
however the term is further broadened into various categories for federal and state provisions,
such as benefits and forms of tribute. This circumstance can lead to confusion over the actual
meaning of the term veteran.
Title 38 of the U.S. Code states, “the term ‘veteran’ means a person who served in the
active military, naval, or air service, and who was discharged or released therefrom under
conditions other than dishonorable” (Veterans Benefits, 2011, Sec 101[2]). The Veterans Health
Care and Benefits Improvement Act of 2016 expanded the definition of veteran to include retired
National Guardsmen and Reservists who served honorably for a period of 20 years. The
provision specifically states: “Any person entitled to retired pay for non-regular (reserve)
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service, or who but for age would be so entitled, shall be honored as a veteran but not be entitled
to any benefit by reason of such recognition” (Veterans Health Care and Benefits Improvement
Act, 2016, Sec 305). Referencing this provision, Keating (2017) asserted, “the [law] change does
not provide an increase in veterans’ benefits. It does, however, offer pride of identity [emphasis
added]” (para. 5). This assertion points to the psychological significance of belonging to the
particular U.S. social group of military veterans and its potentially powerful influence on ones’
identity. Arguably, this is especially true, as it relates to having been a member (veteran status)
of a specific military service. The general terms used to refer to a single member or a group of
members of a specific military service are shown in Table 1.2.
Table 1.2
General Nomenclature for Members of U.S. Military Services
Armed Forces
Department

Term

U.S. Army

Soldier

U.S. Marine Corps

Marine

U.S. Navy

Sailor

U.S. Air Force

Airman

U.S. Coast Guard

Coast Guardsman or Coastie

Note. General nomenclature is often used to describe U.S. Armed Forces personnel, including
veterans, irrespective of rank. The term soldier is frequently used in the U.S. media to describe
any military member or veteran, as the lay definition for soldier broadly references participation
in military service. As an example, the Merriam-Webster Dictionary defines soldier as “one
engaged in military service and especially in the army” (Soldier, n.d.).
Service members are further classified by specific ranks: enlisted including noncommissioned officers or U.S. Naval petty officers; warrant officers, who may also be
commissioned; and commissioned officers. Leadership roles are typically aligned with
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responsibilities of senior non-commissioned officers, petty officers, warrant officers, and
commissioned officers (U.S. Department of Defense, 2017).
Defining U.S. WWII Timeframe
The participant in this research, U.S. Army veteran George Ciampa, was a soldier
holding the junior enlisted ranks of Private, Private 2nd Class (PV2), and Private First Class
(PFC), during his WWII service (Ciampa, 2007; U.S. Department of Defense, 2017). Periods of
war are delineated in Title 38 of the U.S. Code where WWII is defined as “the period beginning
on December 7, 1941, and ending on December 31, 1946” (Veterans Benefits, 2011, Sec 101[8]).
The circumstances leading to the decision to select Ciampa as the sole research participant are
outlined in the next section.
Research Study Scope and Limitations
Delimitation. The major delimitation inherent in this research is that of participant
selection. The discovery of Ciampa’s leadership story occurred unintended, during a case study
project, as part of my PhD learning journey. Although he was not the protagonist in the case
study, his story became the one to preoccupy my mind, in the months that followed. I was simply
fascinated with his wartime experience and the trajectory of his leadership journey. I sensed
tremendous potential for giving veterans hope and a positive role model through the telling of his
leadership story. However, there remained a nagging question: could I conduct research on a
single case to complete a dissertation? I found validation in the methodology literature.
Miller (2000) contended selective sampling is typical in biographical research, such as
life story, while Smith (2012) discussed other more coincidental case selections such as an
unanticipated discovery. The author further suggested, that a “biographer's personality—motives,
fears, unconscious conflicts, and yearnings—reaches out to responsive, if not similar, territory in
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the person to be subject” (Smith, 2012, p. 7). In fact, my personal experience in U.S. military
service and later involvement with U.S. military cemeteries, were certainly similarities that drew
me to Ciampa’s unique and interesting leadership story. My experiences are discussed in Chapter
III, relative to the theme of researcher positionality.
Prior to the participant selection decision, I considered and studied alternate approaches
including expanding participant selection to include military veterans who did not serve during
WWII, adjusting the interview protocol from that of life story to crucible military experiences, or
incorporating participants who were not in community leadership roles. While these alternatives
provided viable research topics, I did not find them as compelling as the prospect of providing an
inspiring veteran example by studying thoroughly and deeply the single life story featuring
Ciampa. The decision to select Ciampa as the sole research participant was largely based on my
interests relating to ethical leadership and public service motivation dimensions, influence of
military service, and community leadership, which are elaborated upon in succeeding chapters.
Limitations. The delimitation of a single research case is closely related to the limitation
of generalizability of findings for this research study. From the traditional social science or
positivist stance, the results of this research do not have the external validity of “empiricalstatistical” (Schwandt, 2007, p. 126) research. Qualitative research, in general, relies on
“theoretical-analytic . . . [logic] not associated with representative sampling” (Schwandt, 2007,
p. 126). Polkinghorne (2007) described qualitative inquiry as a “reform movement” (p. 472)
emphasizing “important aspects of the personal and social realms that cannot be investigated
within the limitations of what has been conventionally accepted as evidence and arguments used
to justify or validate knowledge claims” (p. 472). He further contended that qualitative
researchers, including those using narrative methods, “posit that evidence, such as personal
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descriptions of life experiences, can serve to issue knowledge about neglected, but significant
areas, of the human realm” (Polkinghorne, 2007, p. 472). Atkinson’s (1998) perspective on life
story research aligns with this view:
The remembering, shaping, and sharing of a life story, which is made up of the values,
beliefs, and aspirations one has lived by as well as the actual events and experiences that
have occurred, is not only a primary developmental task for everyone, but the story itself
can also be a valuable text for learning about the human endeavor. (p. 11)
These scholarly stances outline potential, positive outcomes from qualitative research,
including narrative life story, in spite of the limitation for broad generalization of findings. One
of the goals for this research was to inspire others, not to lead to broad generalizations. Retelling
Ciampa’s story to others may lead these others to reflection and a greater understanding of
themselves and their lives (Lieblich, Tuval-Mashiach, & Zilber, 1998, p. 173). This is especially
important for U.S. military veterans who may have experienced trauma during military service
and are searching for ways to transform broken lives. The research may also inform those who
care for veterans, as well as leadership and public administration scholars and practitioners.
From these vantage points, I hope the research resulted in the kind of inquiry Maxwell (1992)
described: research that had, as its basic aim, the advancement of personal and global wisdom.
Summary of Succeeding Chapters
Chapter II provides an overview of current theoretical positioning relating to ethical
leadership, largely based on Brown and Treviño’s (2006) influential work in comparing moral
dimensions of prominent leadership theories and Resick et al.’s (2006) work stemming from
GLOBE Project studies. Public service motivation tenets were overlaid with ethical leadership
tenets to graphically depict the research theoretical framework. A review of research discovered
is provided.
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Chapter III provides an overview of narrative life story methodology, the role of the
researcher, the research design, and ethical protections. The chapter also details data collection
activities, and research evaluation criteria and goals.
Chapter IV summarizes findings in a narrative format from the perspective of significant
life events within Ciampa’s life story. Historical images were included to support the narrative
and provide the reader with compelling, visual data of the historical period described.
In Chapter V, findings are discussed in relationship to theoretical tenets of ethical
leadership and public service motivation. Implications for practice and recommendations for
future research are also presented. The chapter concludes with a brief, personal reflection of the
research endeavor.
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Chapter II: Critical Review of Theory, Research, and Practice
Excellence is an art won by training and habituation: we do not act rightly because we
have virtue or excellence, but we rather have those because we have acted rightly . . . we
are what we repeatedly do. Excellence, then, is not an act but a habit.
—Will Durant (1926, p. 87)
As I wrote this section, the day’s headlines included the early resignation of the U.S.
Federal Ethics Officer following his allegation that the government ethics program required
strengthening and reform (Overby & Geewax, 2017). The Secretary of one of the largest federal
organizations also resigned, after the discovery of his misappropriation of $800,000 in taxpayer
monies for private and government travel via U.S. military aircraft (K. Liptak & Green, 2017).
Another headline involved the U.S. Ambassador to the United Nations being accused of
violating the Hatch Act, a law explicitly prohibiting federal employees from participating in
select political activities (Estepa, 2017). Yet another news article alleged U.S. Supreme Court
Justices abused their power by accepting expensive gifts involving travel (A. Liptak, 2016).
Ironically, the Supreme Court Ethics Act, legislation to address ethical breaches such as abuse of
power, remained stalled, since its proposal in 2013. International news also churned amidst
reports of two leaders whose countries were implicated in the proliferation of nuclear weapons.
One of those leaders had been threatening imminent use of intercontinental nuclear missiles.
Other news reports included unrest in a European Union country embroiled in a controversy over
Christian and Muslim religious holidays. Another news article featured the 70th anniversary of
the Nuremburg Code. The Code is “a set of medical research ethics principles laid down by
American judges during the 1947 Doctors’ Trial, in which 16 Nazi physicians were found guilty
for crimes against humanity” (Okun, 2017, para. 1). Okun (2017) contended the Nuremburg
Code “informed modern ethical thinking around human research and regulation in the United
States” (para. 1) while simultaneously having the effect of limiting patient rights.
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The above snapshot of disconcerting headlines represents a minute fraction of the
immense ethical challenges facing the world, during this volatile time in history. The meaning
and practice of ethical leadership is central to this dissertation. Research on ethical leadership
lagged for most of the past half-century, with scholars increasingly calling for a research agenda
on leadership ethics, to support and inform practitioner communities (Ciulla, 2018). In response
to these calls and theoretical advances, empirical research on ethical leadership during the past
two decades has gradually increased (Yukl, 2012), although it remains “highly fragmented” (Ko,
Ma, Bartnik, Haney, & Kang, 2018, p. 104). Following a comprehensive literature review, Ko et
al. (2018) asserted “ethical leadership has emerged as a prominent theme in the empirical
leadership literature, with a dramatic increase . . . since the mid-2000s” (p. 105). The authors
contended that the majority of research discovered was from the Western business perspective,
surveyed convenience samples of followers, with nearly 80% assessing the influence of middle
managers on their employees (p. 109). The Ethical Leadership Scale, developed by Brown et al.
(2005), was “by far the most dominant scale used in empirical studies on ethical leadership, with
62 of 64 articles [reviewed] adopting it” (Ko et al., 2018, p. 108). Ko et al. (2018) concluded:
“Qualitative studies on ethical leadership are relatively scarce . . . thus limiting our knowledge of
the application and longitudinal development of ethical leadership in authentic, real-life
contexts” (p. 126). The authors called for “more in-depth and rigorous qualitative studies” to
increase our understanding of this complex construct (Ko et al., 2018, p. 126). It is important to
note that several leadership theories intersect with ethical leadership theory through shared
ethical and moral tenets. A summary review of the more prominent of these leadership theories is
provided in the sections that follow.
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The summary overview is organized in a historical timeline spanning five decades where
work often overlapped, as it was developed and extended. The review is followed by an
empirical literature review of studies intersecting leadership, ethics, and the prosocial concept of
public service motivation. Together, the reviews follow a protocol Josselson and Lieblich (2003)
outlined for narrative research. Josselson and Lieblich (2003) maintained that this type of
literature review should lay a foundation, as an initial vantage point for beginning research. They
argued a tentative perspective allows room for discovery, during the research process, comparing
it to the outset of a journey where one cannot know what will be discovered along the way. As a
prelude to the review, a brief overview of ethics and morality is provided.
Ethics and Morality
Moral philosophy, or ethics, is described by Blackburn (2003) as an environment of “the
surrounding climate of ideas about how to live. It determines our ideas of what we find
acceptable or unacceptable . . . . It gives us our standards—our standards of behavior” (p. 1). As
a branch of philosophy, ethics is linked to other scientific disciplines based on its pragmatic
nature, yet it is distinct from other disciplines, since it is operationalized via the application of
“principles to practical moral problems” (Singer, 2018, para. 5). Ethics is thought to have its
origins in social moral codes, such as customs or standards of conduct (Singer, 2018). Codes of
conduct are evident in “virtually every human society” with some using myths or lore to explain
morality, such as supernatural acts or “divine origin” (Singer, 2018, para. 8). Philosophers
throughout the ages have argued that morality and ethics extend beyond the scope of divinity or
religion and instead relate to the humanity of individuals, within communities or societies
(Kenny & Arnadio, 2018).
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Western moral philosophy was significantly influenced by the ideas of the Greek
philosophers, Socrates, Plato, and Aristotle (Kenny & Arnadio, 2018). The Western
understanding of ethics dates to those Greek historical eras and the term itself is a derivative of
the Greek word “ethos, meaning character, conduct, and/or customs” (Rowe & Guerrero, 2013,
p. 490).
In Western schools of philosophy, ethics are classified into three groups based on the
works of Aristotle (virtue-based) and Kant (centrality of duty), and the concept of utilitarianism
meaning that conduct should benefit the majority (Blackburn, 2003). It’s not surprising that
Western concepts of ethical leadership would generally align with these philosophical schools of
thought. What is surprising however is while the prominent theories reference character, their
emphasis is principally on leadership behaviors and outcomes of those behaviors (Hackett &
Wang, 2012). This assertion becomes apparent when categorizing prominent ethical leadership
theories under their respective theoretical domains.
Ethical Leadership Theoretical Domains
Ethical leadership theories traditionally have been based on one of two domains:
emphasis on a leader’s character (virtue-based) or on a leader’s behavior (Northouse, 2010).
Theories in the latter category are further divided into those that emphasize the consequences of
a leader’s behavior (teleological) or a leader’s duty (deontological) including both the goodness
and outcome of actions (Rowe & Guerrero, 2013, p. 490). Teleological theories (behavior) are
further divided into three sub-domains: ethical egoism, utilitarianism, and altruism (Rowe &
Guerrero, 2013). Domains of ethical theories have been loosely classified within these
sub-domains by Northouse (2016) in his Table 15.1 (p. 379). Northouse classifies ethical theories
within domains of how we act (conduct) and who, at our core, we really are (character). He

23
further divides theories of conduct into those “that stress the consequences of leaders’ actions
and those that emphasize the duty or rules governing leaders’ actions” (p. 379). The character
domain is more about inherent ethical qualities which, Northouse (2016) maintained, vary
greatly among leaders.
While the leadership theories under consideration address aspects of character, such as
references to core values, integrity, or honesty, the bulk of their ethical constructs correlate to a
leader’s behaviors or consequences of their behaviors. Following a comprehensive review of
ethical leadership literature, Hackett and Wang (2012) asserted, “Collectively, this literature
suggests that current conceptualizations of ethical leadership are not centered on leader
virtues-positive character traits, but rather on leader intentions and behaviours” (p. 876). Thus, it
could be argued that the prominent leadership theories with ethical constructs primarily fall
within the conduct subdomain of consequences. An exception may be Brown et al.’s (2005)
ethical leadership theory which emphasizes both consequences and duty. In the section that
follows, related domain constructs will be highlighted following a broader overview of each
theory. The theories are discussed from a chronological perspective.
Historical Timeline of Leadership Theories with Ethical Constructs
Prominent leadership theories with ethical tenets are presented in this section using a
historical timeline beginning with servant and transformational leadership in the 1970s, followed
by authentic and ethical leadership, at the turn of the century. Two frameworks are then
presented; the first is based on a culturally endorsed leadership theory and provides a global
perspective of shared ethical leadership tenets. The second provides a holistic approach to ethical
leadership integrating both ethical domains of conduct and character. The section concludes with
a review of the ethical tenets shared between servant, transformational, authentic, and ethical
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leadership theories and the conceptual alignment of these tenets with the construct of public
service motivation. The historical overview begins with servant leadership theory, introduced in
1970.
1970s—Servant leadership. According to the Greenleaf Center for Servant Leadership
(2015), “servant leadership is a philosophy and set of practices that enriches the lives of
individuals, builds better organizations and ultimately creates a more just and caring world”
(para. 1). Greenleaf, the organization’s founder, published an essay in 1970 where he introduced
the phrase, servant leader.
The servant-leader is servant first. . . . It begins with the natural feeling that one wants to
serve, to serve first. Then conscious choice brings one to aspire to lead. That person is
sharply different from one who is leader first, perhaps because of the need to assuage an
unusual power drive or to acquire material possessions. . . . The leader-first and the
servant-first are two extreme types. Between them there are shadings and blends that are
part of the infinite variety of human nature. (as cited in Greenleaf Center for Servant
Leadership, 2015, para. 3)
Greenleaf (1970) contended the servant leader is driven to ensure the needs of others are
met—this is the leader’s highest priority. This stance aligns directly with the teleological domain
of consequence and subdomain of altruism whereby the central motivation “is to promote the
best interests of others” (Rowe & Guerrero, 2013, p. 490). Greenleaf contended that a servant
leader can be identified by answering several, difficult questions: “Do those served grow as
persons? Do they, while being served, become healthier, wiser, freer, more autonomous, more
likely themselves to become servants?” (Greenleaf Center for Servant Leadership, 2015, para. 4).
He then specifically asked about a leader’s “effect on the least privileged in society? Will they
benefit or at least not be further deprived?” (Greenleaf Center for Servant Leadership, 2015,
para. 4). The responses to these questions will mark those who are, or are not, servant leaders.
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Following a systematic literature review on servant leadership, Parris and Peachey (2013)
contended there was not a clear consensus on the definition of this construct. Gordon (2008)
credited the collective work of Russell and Stone, and Sendjaya and Sarros, with the synthesis of
multiple perspectives of servant leadership and identification of the following central
characteristics:
•

listening—servant leaders are seen by their followers as active listeners.

•

empathy—they display an understanding and genuine sense of empathy toward their
followers.

•

healing—they are recognized as having the ability to heal both themselves and their
followers by generating a sense of well-being and helping their followers achieve a
balance between mind, body, and soul.

•

awareness—they are attributed with a general sense of awareness of the contextual
issues pertinent to the success of their followers and their organization.

•

persuasion—they have personal power and influence their followers through
persuasion rather than relying on positional authority.

•

foresight—they display the ability to foresee the potential outcomes and
consequences of emerging situations.

•

conceptualization—they use their imagination and conceptualize their dreams into
meaningful missions and strategies that benefit their followers and organization alike.

•

stewardship—first and foremost, they display a commitment to a form of leadership
that focuses on the needs of others.

•

commitment to growth and emancipation—they display a commitment to the
personal, professional, and spiritual growth of each of their followers.

•

community building—they genuinely seek to develop a sense of community and
commitment among the people they lead. (Gordon, 2008, pp. 786–787).

Gordon (2008) asserted that a number of attributes are essential to the process of servant
leadership including a respectful focus on serving the other; positively influencing followers’
attitudes, beliefs, and behaviors; “an ability to provide vision while serving others; and an ability
to communicate their vision” (p. 787). Further, he contended servant leaders “must also have
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credibility, and along with honesty, integrity, and credibility, trustworthiness is central to servant
leadership” (p. 787).
Gordon (2008) criticized the servant leadership model finding it to be conceptual-only
and lacking in empirical verification. He also noted significant problems associated with the
reversal of the leader-follower power relationship and the viability of a leader “emancipating
another” calling this idea “sociologically vacuous, not to mention politically naïve” (Gordon,
2008, p. 788).
From a conceptual perspective, people who believe they can emancipate others run the
risk of adopting a self-acclaimed position of intellectual superiority by assuming that they
know the best interest of these others better than these others do themselves. Whether on
altruistic or completely self-centered grounds, adopting such a position hints of arrogance
and in a cultural sense is ethnocentric. This hint of arrogance flies in the face of the
servant concept. (Gordon, 2008, p. 788)
Greenleaf was not the only scholar in the 1970s to theorize about leaders and their
significant influence on followers. Downton (1973) introduced the concept of transformational
leadership and Burns (1978) extended this work emphasizing the integral connection of the
leader-follower relationship (Northouse, 2010). Work on transformational leadership may have
been the impetus for significant advances within the field of leadership studies, during the
decade that followed.
1980–1990s—Transformational leadership theory. New-genre leadership studies
emerged in the 1980s breaking from traditional, top-down leadership research leading to
increased interest in inspirational, visionary leadership models (Avolio, Walumbwa, & Weber,
2009). Avolio et al. (2009) asserted: “The new leadership models emphasized symbolic leader
behavior; visionary, inspirational messages; emotional feelings; ideological and moral values;
individualized attention; and intellectual stimulation” (p. 428). Bass (2005) began developing the
theory of authentic transformational leadership in the early 1980s, after reading Burns’ (1978)
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influential book Leadership. Bass (1985) formally introduced the theory in the mid-80s, in his
book Leadership and Performance Beyond Expectations (Bass, 2005, p. 363). Over the next
three decades, Bass worked with a number of other scholars to refine the theory and also to
ardently respond to criticisms. In one such instance, Bass and Steidlmeier (1999), citing
alignment with Burns’ conception, insisted authentic transformational leaders and, arguably,
leadership in general, must be firmly grounded on the morals of the leader.
The ethics of leadership rests upon three pillars: (1) the moral character of the leader, (2)
the ethical values embedded in the leader’s vision, articulation and program which
followers either embrace or reject, and (3) the morality of the processes of social ethical
choice and action that leaders and followers engage in and collectively pursue. (Bass &
Steidlmeier, 1999, p. 182)
Clearly, the foundational features of transformational leadership rested on the ethical
dimensions of a leader’s values; ways of visioning and communicating that vision; and collective
purposes. Another central theoretical tenet that remained consistent throughout the theory’s
development was the conception that “transformational leaders uplift the morale, motivation, and
morals of their followers” (Bass, 1999, p. 9). These prominent features would be incorporated
into later refinements of the theory, including development of associated models. For example,
Bass and Avolio (1994) developed the Full Range of Leadership Model based on four
characteristics (the four I’s): idealized influence (charisma), inspirational motivation, intellectual
stimulation, and individualized consideration, which set high expectations for performance and
the display of confidence (Bass, 1999, p. 11). Intellectual stimulation involved creating a work
environment where innovation and creativity could flourish (Bass, 1999, p. 11). This certainly
required a level of trust where employees felt safe enough to innovate, without fearing the
repercussions of failure. Individualized consideration involved a leader’s concern for the growth
and development of followers, and included coaching, a form of mentoring (Bass, 1999, p. 11).
Transformational leaders elevated “the follower’s level of maturity and ideals as well as
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concerns for achievement, self-actualization, and the well-being of others, the organization, and
society” (Bass, 1999, p. 11). The Multifactor Leadership Questionnaire was developed to
measure the range of leadership from transactional to transformational, with the latter found to
be the more effective style of the two (Avolio & Bass, 1991).
The four I’s of transformational leadership, described above, align with the teleological
domain of consequence and subdomain of utilitarianism whereby the underlying motivation “is
to create the greatest good for the greatest number” (Rowe & Guerrero, 2013, p. 490).
Utilitarianism remained a central facet as the theory was advanced.
Transformational leadership clearly involves a leader-follower relational process with an
emphasis on values, associated behavior standards, lofty goals, and the creation of a trusting
environment characterized by respectful discourse. Yet, transformational leadership has been
criticized for its lack of conceptual clarity and the potential to be viewed as a “trait perspective”
(Northouse, 2010, p. 189). Northouse (2010) also criticized the theory’s emphasis on the leader’s
influence contending “transformational leadership is the process whereby a person engages with
others and creates a connection that raises the level of motivation and morality in both the leader
and the follower” (p. 172). Transformational leadership highlighted lofty standards for both
leaders and followers. These writings led to work on authentic leadership stemming from a
desire for a less lofty, generalized approach (Avolio et al., 2009). Authentic leadership shares a
moral dimension with transformational and ethical leadership theories, including an emphasis on
ethical principles such as respect, justice, honesty, and concern for community (Brown &
Treviño, 2006).
2000s—Authentic leadership theory. Authentic leadership theory emerged during a
dark time in the U.S. when there was “widespread corporate corruption, and a troubled
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economy” (Northouse, 2010, p. 215), thus providing a sense of hope for a deeply disillusioned
culture. Authentic leadership is rooted in positive psychology, positive organizational behavior,
and life-span leadership development (Avolio et al., 2009). Avolio et al. (2009) described
authentic leadership as, “a pattern of transparent and ethical leader behavior that encourages
openness in sharing information needed to make decisions while accepting follower’s inputs”
(p. 423). Notably, this definition encompasses values, context, and a respectful relationship with
followers. Like the theories previously discussed, authentic leadership also evolved over time as
defining characteristics were refined (W. L. Gardner, Cogliser, Davis, & Dickens, 2011).
Luthans and Avolio (2003) explained authentic leadership from a developmental
perspective, based on the factors of positive psychological capacities and moral reasoning, both
influenced by critical life events. The component of positive psychological capacities was further
defined to include four key attributes: confidence, hope, optimism, and resilience (Luthans &
Avolio, 2003). Walumbwa, Avolio, Gardner, Wernsing, and Peterson (2008) conducted
extensive research that led to the development of a complex definition of authentic leadership
with four major components: self-awareness, internalized moral perspective, balanced
processing, and relational transparency (p. 94). Avolio et al. (2009) contended that the first
factor, self-awareness, related to an understanding of one’s strengths and weaknesses as well as
“the way one makes sense of the world” (p. 424). The second factor, internalized moral
perspective, related to being guided by one’s values versus circumstances. The factor of balanced
processing referred “to objectively analyzing relevant data before making a decision” (Avolio et
al., 2009, p. 424). Kernis (2003) suggested relational transparency, the fourth factor, related to
the willingness and ability to share core feelings appropriately. Ilies, Morgeson, and Nahrgang
(2005) described this factor as an “authentic relational orientation” noting it is distinct from other
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factors, yet “is not independent of self-awareness, unbiased processing, and authentic behavior”
(p. 381). They contended that an authentic leader’s behavior is other-directed where leaders
“with high levels of integrity will approach social interactions and relationships with openness
and truthfulness” (p. 382). An outcome of relational authenticity is the development of
“unconditional trust” (p. 382).
A fascinating aspect of this theory is the reference to the impact of significant life events
on a leader’s sense of self and their perceived purpose. Luthans and Avolio (2003) called this
tenet a “critical life event” (p. 82). Similarly, Bennis and Thomas (2002) described such defining
moments in a leader’s life as “’crucibles’ . . . [that] required them to examine their values [and]
invariably . . . [the leader] emerged from the crucible stronger and more sure of themselves and
their purpose” (p. 40). Further, they asserted the meaning a leader ascribes to an event is far more
important than the actual event. Through the process of reflection and integration of the
experience into their life story, a leader’s identity is in some way transformed, or they experience
a significant change in their sense of identity (Bennis & Thomas, 2002). Shamir and Eilam
(2005) provided an analogous perspective in their definition of crucibles as “places or
experiences from which one extracts meaning that lead to new definitions of self” (p. 407). They
also suggested the life stories of leaders are central to a leader’s self-concept, their perception of
leadership, and the way they carry out their role as a leader (Shamir & Eilam, 2005). Avolio et
al. (2009) described “trigger events” (p. 426) that parallel Shamir and Eilam’s (2005) conception
of crucibles.
Authentic leadership is one of the most widely researched areas in the field of leadership
despite a number of criticisms (Yammarino, Dionne, Schriesheim, & Dansereau, 2008). For
example, Gardiner (2011) argued true self-awareness is not possible and alleged the theory

31
typified Western leadership views, as “a discourse of privilege that stems from an intrinsic belief
in self-worth” (p. 101). Northouse (2010) criticized the theory’s moral dimension, arguing
“authentic leadership implies that leaders are motivated by higher-end values such as justice and
community, [yet] the way that these values function to influence authentic leadership is not
clear” (p. 222). Notwithstanding these criticisms, scholars like Shamir and Eilam (2005)
maintained that authentic leaders lead from strongly held convictions relating to the values of a
mission or a cause. Authentic leadership theory emphasizes a leader’s role in motivating
followers to work toward the common good. These facets align with the teleological domain of
consequences and, like its parent theory, transformational leadership, authentic leadership has
been loosely categorized under the teleological conduct subdomain of utilitarianism (Rowe &
Guerrero, 2013). In contrast, ethical leadership theory can be viewed from the deontological
perspective, based on its emphasis on duty and rules.
Arguably, the most prominent ethical leadership scholars are Brown and Treviño (2006)
whose work has dominated the topic and largely influenced the direction of the research agenda
(Ko et al., 2018; Yukl, 2012). Brown et al.’s (2005) work on ethical leadership began in the early
2000s and is discussed in the section that follows. Two alternate perspectives of ethical
leadership are then presented, including a cross-cultural theory and a holistic framework. These
summary reviews are followed by a conceptual alignment of ethical leadership tenets and public
service motivation dimensions comprising the theoretical foundation for this research.
2000s—Ethical leadership theory. Brown et al. (2005) proposed the ethical leadership
theory with “social learning or social cognitive theory as the conceptual basis” (p. 118). They
provided a definition of ethical leadership based on normative behaviors, suggested a network of
relationships between construct variables, and developed the 10-item Ethical Leadership Scale,
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the first, formal instrument to measure the construct of ethical leadership (p. 121). From this
important work, Brown et al. (2005) contended: “Ethical leadership emerges out of a
combination of characteristics and behaviors that include demonstrating integrity and high
ethical standards, considerate and fair treatment of employees, and holding employees
accountable for ethical conduct” (p. 130). Role modeling was emphasized as an important aspect
of ethical leadership, aligning with the theoretical facets of social learning (Brown et al., 2005).
In later work, Brown and Treviño (2014) contended that leaders are influenced by multiple role
models over their lifetimes with career relationships being predictive of ethical leadership.
Additionally, they found those same career relationships gain in significance with the leader’s
age (Brown & Treviño, 2014).
Brown et al.’s (2005) work was integral to studies that followed, in defining key
attributes associated with ethical leadership. This included a comprehensive review and
comparative analysis of existing leadership theories with ethical components.
In 2006, Brown and Treviño conducted an extensive review of the extant literature on
ethical theoretical constructs and the moral dimensions of transformational, authentic, and
spiritual leadership theories. They identified similarities between the theories including concern
for others (altruism), integrity, and role modeling. Ethical decision-making was also found to be
a similarity in transformational and authentic leadership, although not found to be so in spiritual
leadership. Significant differences between the theoretical constructs primarily focused on moral
management relating to transactional influence processes (Brown & Treviño, 2006). They
provided a description of transactional influence contending: “Ethical leaders attempt to
influence followers’ ethical conduct by explicitly setting ethical standards and holding followers’
accountable to those standards by the use of rewards and discipline” (p. 599). They asserted that
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these distinctions differentiated ethical from transformational leadership, as the latter does not
make use of transactional influence (Brown & Treviño, 2006).
Another key difference identified between ethical and transformational leadership related
to the concept of vision. Ethical leadership “does not include references to visionary or
intellectually stimulating leadership, terms that are consistent with the
transformational/charismatic leadership style” (Brown & Treviño, 2006, p. 599). Additionally,
they found authentic and ethical leaders share the common characteristic of social motivation but
differ in the areas of authenticity and leader self-awareness, with ethical leaders focusing on
other-awareness versus self. They emphasized this as another critical distinction noting, “ethical
leaders’ care and concern for other was paramount” (p. 599). They also argued that spiritual
leadership had concepts unrelated to ethical leadership, such as visionary leadership and service
to God or humanity, in the form of a calling (p. 600). Further, they asserted that all four
leadership theories/constructs share the influence of altruistic motivation, yet they insisted that
ethical leadership was unique in that the leader exerts a “proactive influence” (Brown & Treviño,
2006, p. 600) on followers. Brown and Treviño (2006) summarized this stance asserting:
“Ethical leaders explicitly focus attention on ethical standards through communication and
accountability processes. This more ‘transactional’ aspect of ethical leadership is a key
differentiator. . . . [where] ethical leadership is clearly related to, but distinct from these other
leadership theories” (p. 600).
Brown and Treviño (2006) expanded theoretical tenets through the development of 16
propositions of “antecedents and outcomes of ethical leadership” (p. 595). The propositions
addressed situational and moderating influences; individual characteristics and moderating
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influences; and outcomes. Propositions four and seven relate to the research herein and are
summarized below.
“Proposition 4. Agreeableness is positively related to ethical leadership” (Brown &
Treviño, 2006, p. 603). Proposition 4 relates to characteristics or traits of a leader’s personality
based on the “Five Factor (or Big Five) typology” (Brown & Treviño, 2006, p. 603). One of the
five trait dimensions is agreeableness, “describing someone who is altruistic, trusting, kind and
cooperative” (Brown & Treviño, 2006, p. 603). The authors maintained that this trait would have
“the strongest influence on ethical leadership. . . . [because it] reflects the tendency to be trusting,
altruistic and cooperative” (Brown & Treviño, 2006, p. 603).
“Proposition 7. Power inhibition enhances the relationship between need for power and
ethical leadership” (Brown & Treviño, 2006, p. 604). Proposition 7 suggests that ethical leaders
use their power “for the benefit of others (socialized power)” in contrast to “individuals who use
power for self-aggrandizement (personalized power)” (Brown & Treviño, 2006, p. 604). This
proposition aligns with the concept of collective motivation.
Two other propositions that are relevant to this research include:
•

“Proposition 9. Leader moral reasoning level is positively related to ethical
leadership” (Brown & Treviño, 2006, p. 605); and,

•

“Proposition 10. Moral utilization enhances the relationship between moral reasoning
and ethical leadership” (Brown & Treviño, 2006, p. 605).

In Proposition 9, the authors asserted leaders in the highest stages of moral development
“termed the principled level, determine what is right by upholding internally-held values and
standards regardless of majority opinion . . . or by looking to universally held deontological
principles of justice and rights” (Brown & Treviño, 2006, p. 604). Proposition 10 refers to a
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leader’s locus of control or “perceived control that one has over the events in his or her life”
(Brown & Treviño, 2006, p. 605). The authors contended ethical leaders with an internal locus of
control are more likely to be action-oriented within social environments “making them credible
models of ethical conduct” (Brown & Treviño, 2006, p. 606). Brown and Treviño identified key
similarities and differences between ethical leadership and the three related theories of authentic,
spiritual, and transformational leadership (see their Table 1, p. 598). Despite some differences in
emphasis, all approaches focused on a concern for others and acting with integrity. Of interest,
Brown and Treviño (2006) noted their literature review “failed to turn up evidence of
relationships between leader demographics (such as age, race, and gender) and ethical
leadership” (p. 612). They cited Ambrose and Schminke’s (1999) suggestion that “only
perceived gender differences in ethics exist” (Brown &Treviño, 2006, p. 612).
Is Ethical Leadership Conceptually Distinct?
Brown and Treviño (2006) argued that ethical leadership is a conceptually distinct
construct when compared to other leadership theories with moral components. In sharp contrast,
several scholars found a striking similitude between the leadership theories with moral aspects.
For example, Bedi, Alpaslan, and Green (2015) noted: “The boundary between transformational
leadership and ethical leadership is blurred [emphasis added] and requires further refinement”
(p. 531); this stance bolstered Avolio and Gardner’s (2005) similar concerns. Hoch, Bommer,
Dulebohn, and Wu (2018) highlighted the “empirical evidence of significant associations”
between leadership theories with moral tenets, citing the work of Ng and Feldman (2015)
on ethical and transformational leadership, Riggio et al. (2010) for ethical and authentic
leadership, and van Dierendonck, Stam, Boersma, de Windt, and Alkema (2014) on ethical and
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servant leadership. In a meta-analysis of ethical, authentic, servant, and transformational
leadership theories, Hoch et al. (2018) found,
relatively low levels of variance explained beyond transformational leadership by
authentic leadership and ethical leadership coupled with the very high correlations
between these two leadership forms and transformational leadership suggest the two
emerging forms of ethically oriented leadership are of relatively limited usefulness in
their current forms. (p. 523)
Alternatively, Hoch et al. (2018) posited that servant leadership was conceptually distinct
from the other three ethically oriented forms of leadership. They contended: “The primary
emphasis in research to date has been on outcomes,” lamenting the “noticeable gap in research
on antecedents of these emerging leadership forms” (Hoch et al., 2018, p. 524). Echoing
concerns of Hannah, Sumanth, Lester, and Cavarretta (2014), Hoch et al. (2018) argued that
while “emerging forms of ethically oriented leadership include a clear moral component,
research has provided little prescriptive information as to the specific nature and forms of ethical
behaviors” (p. 524). From this perspective, focusing on core ethical dimensions that are
considered universal (global) would provide a solid research foundation, to advance our limited
understanding of ethical leadership. The next section summarizes two alternate perspectives of
ethical leadership to provide such a foundation.
2000s—Alternate perspectives: Cross-cultural and holistic frameworks. The theories
discussed thus far were developed from a Western perspective, primarily based on business
ethics (Resick et al., 2006). In contrast, a global research program was instituted by Robert
House in 1991 with the goal of “understanding cross-cultural interactions and the impact of
culture on leadership effectiveness” (Northouse, 2010, p. 339). This research, the Global
Leadership and Organizational Effectiveness (GLOBE) Project, involved 200 researchers who
collected data from “17,000 middle managers from 931 organizations in 62 different societies
and three different industries (financial services, food services, and telecommunications)”
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(Resick et al., 2006, p. 349). GLOBE Project researchers also developed and deployed two
questionnaires resulting in the classifications of 21 cultural and six global leadership dimensions
(Dorfman, Javidan, Hanges, Dastmalchian, & House, 2012, p. 506). The six global dimensions
included cognitive and behavioral facets of which two align with attributes of ethical leadership:
charismatic/value-based and humane-oriented leadership (Resick et al., 2006). The two
dimensions were defined as follows:
Charismatic/Value-Based Leadership: Reflects the ability to inspire, motivate, and expect
high performance outcomes from others based on firmly held core values. It includes the
following six primary leadership dimensions: (a) visionary, (b) inspirational, (c) selfsacrifice, (d) integrity, (e) decisive and (f) performance oriented. (GLOBE, 2018, para
17)
Humane-Oriented Leadership: Reflects supportive and considerate leadership and
includes compassion and generosity. This leadership dimension includes two primary
leadership dimensions labeled (a) modesty and (b) humane orientation. (GLOBE, 2018,
para 20)
2006—Cross-cultural ethical leadership framework. Resick et al. (2006) repurposed
“attribute and behavioral descriptor items” from the two GLOBE Project questionnaires to create
the Scale Dimensions of Ethical Leadership (p. 350). A factor analysis was conducted with 10
culture clusters representing 59 different societies where four of six dimensions aligned with “the
theoretical conceptualization of ethical leadership” (Resick et al., 2006, p. 356). The scale
captured both theoretical concepts and ethical dimensions discovered (Table 2.1).
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Table 2.1
Comparison of the Conceptual and Scale Dimensions of Ethical Leadership
Conceptual dimensions of ethical leadership

Scale dimensions of ethical leadership

Character and Integrity

Character/Integrity
• Trust
• Sincere
• Just
• Honest

Community/People Orientation

Altruism
• Generous
• Community3
• Compassionate
• Modest
• Collective Motivation
• Communicative
• Confidence Building
• Group Orientation
• Motive Arouser
• Team Building

Motivating

Collective Motivation

Encouraging and Empowering

Encouragement
• Encouraging
• Morale Booster

Ethical Awareness

Not addressed

Managing Ethical Accountability
Not addressed
Note. Adapted from “A cross-cultural examination of the endorsement of ethical leadership” by
C. J. Resick, P. J. Hanges, M. W. Dickson, and J. K. Mitchelson, 2006, Journal of Business
Ethics, 63, p. 350. Copyright 2006 by Springer. Used with permission.
Resick et al. (2006) categorized character/integrity and altruism as cognitive functions
and collective motivation and encouragement as behavioral functions. Of interest, the authors
contended their research did not encompass “the full conceptual space of the ethical leadership

3

The term ‘fraternal’ was listed in Resick et al.’s (2006) research; for the purposes of this dissertation the
term was replaced with the gender-neutral term community.
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construct” (p. 357), since the dimensions of ethical awareness and managing ethical
accountability did not align with GLOBE Project attributes or behaviors. They noted that their
conception of ethical leadership differed from that of Brown et al.’s (2005) social learning
perspective and associated influence on role modeling and promotion of appropriate normative
conduct. In contrast, their framework suggested:
At the core of ethical leadership exists a cognitive component consisting of leaders’
values and knowledge (integrity, ethical awareness, and community/people-orientations)
which then influence the way leaders behave and use their social power (motivating,
encouraging, and empowering followers and holding people accountable). (Resick et al.,
2006, p. 348)
Resick et al. (2006) concluded the combined effect of dimensions outlined in their
framework provide for “leading in a positive or people-focused manner. . . . a manner that is
respectful of the rights and dignity of others – that is ethical leadership” (p. 357). Further, the
authors contended they provided an “alternative perspective to Brown et al.’s model” (p. 348) by
addressing both the cognitive and behavioral aspects of leadership. Related to Resick et al.’s
(2006) stance, a number of scholars have argued for expanding the ethical leadership research
agenda beyond the social learning perspective to gain a better understanding of the expanse of
the construct (Knights & O’Leary, 2006; Lawton & Páez, 2015; Osifo, 2016). Lawton and Páez
(2015) responded to this call.
2015—Ethical leadership framework: Virtues, practices, and purposes. Lawton and
Páez (2015) proposed a framework for ethical leadership that encompassed a “holistic approach
. . . understood in terms of distinct types of activities where the interplay of virtues, practices and
purposes will lead to different forms of ethical leadership” (p. 645). They asked three questions
relating to the “different dimensions of ethical leadership . . . [that are] compatible with different
approaches to ethics” (p. 646). The questions frame the virtues, practices, and purposes of ethical
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leaders: “Who are ethical leaders and what are their characteristics? How do they do what they
do? Why do they do what they do” (Lawton & Páez, 2015, p. 646)?
Returning to the earlier discussion of ethical theoretical domains, the three questions
posed by Lawton and Páez (2015) address both character (virtues) and conduct domains (duty
and consequences), respectively. When layered over the four universal tenets of ethical
leadership identified by Resick et al. (2006) a comprehensive viewpoint emerges. Of interest,
three of the four dimensions of public service motivation conceived by Perry and Wise (1990)
are in near perfect alignment with the universal tenets of ethical leadership. Figure 2.1 provides a
graphic representation of the interrelationships of ethical leadership dimensions and illustrates
the conceptual fit with the public service motivation construct. This representation is based on
my synthesis of three public service motivation dimensions (Perry & Wise, 1990): ethical
leadership tenets (Brown & Treviño, 2006; Resick et al., 2006), ethical leadership questions
proposed by Lawton and Páez (2015), and ethical theoretical domains (Northouse, 2010; Rowe
& Guerrero, 2013).
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• Who are ethical
leaders and what are
their characteristics?
Why do they do what
they do?

• Who are ethical
leaders and
what are their
characteristics?

VIRTUES

Character
Integrity

Altruism

PSM: Commitment to public
duty/public interest;
compassion; and self-sacrifice

VIRTUES
DUTY

CONSEQUENCES

DUTY

Collective
Motivation

Encouragement

• Why do they do
what they do?

CONSEQUENCES

• How do they do
what they do?

Figure 2.1. Conceptual alignment of public service motivation (PSM) dimensions layered with
ethical leadership tenets and frameworks, and ethical theoretical domains. Figure created by
author synthesizing work of Brown and Treviño, 2006; Lawton and Páez, 2015; Perry and Wise,
1990; and Resick et al., 2006.
A key dimension of ethical leadership involves care, service, and commitment to
improving the lives of communities. Here, I want to remind the reader that the sole participant in
this proposed research, Ciampa, transitioned from one form of public service—military—to civic
public service, in the form of his non-profit organization. One of the goals of this research was to
discover answers as to why he did this. Considering this, the final part of this chapter discusses
ethical leadership within the frame of public service, specifically the construct of public service
motivation.
Public Service Motivation, Leadership, and Ethics
One could make a strong argument that the constructs of ethical leadership and public
service motivation are interrelated, since they share the theoretical tenets of altruism, prosocial
behavior, influence of values, and compassion. Remarkably, both ethical leadership and public
service motivation constructs also share nearly identical, historical timelines for theory
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development; subsequent direction of research; and calls for new research strategies to further
develop foundational knowledge (for example see, Bozeman & Su, 2015; Knights & O’Leary,
2006; Lawton & Páez, 2015; Osifo, 2016; Perry et al., 2010; Schott, Neumann, Bærtschi & Ritz,
2016). Hence, reviewing literature at the intersection of leadership, ethics, and public service
motivation—all topics directly related to this research—provided a provocative interdisciplinary
vista from which to consider the outcomes of the research.
The sections that follow include: an overview of the development of the public service
motivation construct and associated dimensions; a summary of the strategy used for the literature
review; and a review of literature intersecting leadership and public service motivation. The
review is topically organized and includes transformational leadership, general leadership,
servant leadership, general ethics and leadership, and ethical leadership. The review leads to a
discussion on gaps identified in the literature. This is followed by a brief synopsis of how the
research relates to my professional work within the U.S. Department of Veteran Affairs (VA)
and prior military service, in the U.S. Air Force.
Public service motivation. There has been a longstanding view among public
administration scholars concerning the distinct motivational differences between individuals who
choose to work in public service arenas, as compared to those employed in the private sector
(Brewer, Selden, & Facer, 2000; Perry et al., 2010). This motivational difference has been
referred to as “the public service ethic” (Brewer et al., 2000, p. 254) and was thought to be the
force attracting certain individuals to work that served the public interest. This time-honored,
ethical service construct is widely accepted as being grounded in intrinsic motivation (Park &
Word, 2012). Notwithstanding, past U.S. federal reform efforts included targeted financial
incentives for the performance of senior executives, managers, and supervisors (Ingraham,
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1993). In his March 1978 memo to the U.S. Congress, then-President Jimmy Carter asserted:
“The [federal civil service] system has serious defects. It has become a bureaucratic maze which
neglects merit, tolerates poor performance, permits abuse of legitimate employee rights, and
mires every personnel action in red tape, delay and confusion” (Carter, 1978, para. 3). President
Carter also outlined civil service reform objectives including the provision “to provide incentives
and opportunities for managers to improve the efficiency and responsiveness of the Federal
Government” (Carter, 1978, para. 8). As a result, the U.S. Civil Service Reform Act was enacted
in 1978. The following year, the federal government established merit pay providing a venue to
incentivize performance (Perry et al., 2010). In the decade that followed, there was intense
criticism of the pay incentive and related federal reform efforts compelling Perry et al. (2010) to
publish their watershed essay introducing the inspiring concept of public service motivation. As
definitions for public service motivation were developed (see Chapter 1), salient distinctions
influenced competing research streams while the core conceptualization of the construct retained
the foundational dimensions of public service motivation outlined by Perry (1996).
Public service motivation dimensions. Perry (1996) developed the first scale to measure
four dimensions of public service motivation including: “attraction to public policy making;
compassion; commitment to public duty/public interest; and self-sacrifice” (Perry, 2000, p. 477).
The four dimensions were represented in subscales consisting of 24 statements. Based on a
confirmatory factor analysis, Perry (1996) discarded two other dimensions, social justice and
civic duty and 16 corresponding statements, before producing the final version of his scale
(Brewer et al., 2000). In recent years, several scholars refined Perry’s (1996) scale, however the
dimensions he delineated remained foundational tenets in associated research (Vandenabeele et
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al., 2014). This is evident in a review of the literature. The section below describes the literature
review process and summarizes related research discovered.
Literature Review
A preliminary literature review was conducted to situate the proposed research topic
within the larger public administration literature (see Appendix B for list of primary databases).
A summary of research discovered intersecting leadership and public service motivation follows.
Leadership and Public Service Motivation
The first two decades of public administration research (1990–2010) primarily focused
on “definition and measurement”, “construct validity and diffusion”, and “learning from past
research and filling shortcoming and gaps” (Perry, 2014, p. 34). Notably, this growing body of
research included varied social science disciplines and expanded beyond initial U.S. studies to
include those in Europe, Asia, Australia, and South America (Perry et al., 2010). Ritz, Brewer,
and Neumann (2016) contended public service motivation research had “increased dramatically”
in recent years becoming “more international, multidisciplinary and multi-sectored” (p. 418).
Paarlberg and Lavigna (2010) noted the stream of research had shifted from motivation to
performance-related influences where “greater attention is now paid to the practices of
transformational leadership” (p. 710). The literature review confirmed their stance with the
discovery of 41 studies intersecting public service motivation and leadership categorized as
follows:
•

44% on transformational leadership;

•

24.3% on general leadership;

•

12.2% on servant leadership;

•

12.2% on ethical aspects of leadership; and
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•

7.3% specific to ethical leadership.

The review below is arranged in this topical order beginning with transformational
leadership.
Transformational leadership. The research discovered generally provides evidence of a
positive association between transformational leadership and public service motivation. Kroll
and Vogel (2014) suggested this may be based on an ideal fit between the two constructs. Their
research found transformational leaders whose communications emphasize the meaning of public
service work “supply what their followers need and therefore tap their full motivational
potential” (Kroll & Vogel, 2014, p. 975). Other scholars also found positive relationships
between public service motivation and transformational leaders’ influence on: improved
employee performance when leaders clarified organizational goals (Park & Rainey, 2008;
Wright, Moynihan, & Pandey, 2012); increased employee commitment (Im, Campbell, & Jeong,
2016); enhanced performance based on perceived impact on beneficiaries (Bellé, 2013) or
citizens (Bro, Andersen, & Bøllingtoft, 2017); and increased employee engagement inspired by
organizational values (Lavigna, 2012). Congruent with these findings, Campbell (2018)
contended the influence of transformational leadership occurs through the reinforcement of
employees’ public service motivation.
Several studies found a direct relationship between public service motivation and
increased organization citizen behaviors (Andrew & León-Cázares, 2015; Azhar, 2012) however
in one instance transformational leadership only mediated this effect for employees with low
public service motivation (Bottomley, Mostafa, Gould-Williams, & León-Cázares, 2016). Two
other studies did not find a direct relationship between transformational leadership and the
performance of employees with high public service motivation (Caillier, 2014) or their whistle-
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blowing attitudes (Caillier, 2015). Instead, these employees were directly influenced by mission
valence. The results of these studies suggest employees with high public service motivation may
not be as influenced by transformational leadership behaviors, as they are by their intrinsic
motivation to serve the public. The motivation is exhibited by prosocial behaviors within the
employee’s organization.
Other research focused on the influence of values on the relationship between
transformational leadership and public service motivation. Ritz, Giauque, Varone, and
Anderfuhren-Biget (2014) argued: “Public service values and employee identification [are
integral to] analyzing leadership in the public sector” (p. 128). In one of few mixed methods
studies discovered, Krogsgaard, Thomsen, and Andersen (2014) found a positive relationship
between transformational leadership and employee public service motivation only when “there is
no severe value conflict” (p. 895). A somewhat related study in a non-profit research
organization found the transformational leadership style achieved better results in a team
environment versus individual work environments, where autonomy was viewed as an
imperative and the charismatic leadership style created tension (Fazzi & Zamaro, 2016).
Conversely, several other studies found support for the transformational leadership style in
meeting the autonomy and competence needs of employees motivated by public service (Garcia,
2017; Vandenabeele, 2014).
The research summarized in this section suggests a positive relationship between
transformational leaders and employees motivated by public service. The relationship benefits
from inspiring leadership communications that emphasize organizational mission, values, and
goals as well as highlights those who benefit from services provided. Based on these findings,
leaders in public service organizations should be cognizant of the need to adjust behaviors in
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response to individual employee needs, such as situations where autonomy is considered an
important aspect of work. The same leaders should maintain an awareness of the powerful,
prevailing influence of public service motivation on employee values and behaviors. Several
findings in this section are echoed in literature discussed in the next section.
General leadership. Although far fewer in number, the research discovered linking
public service motivation and general leadership aligned with the transformational leadership
findings discussed above. This includes: evidence of a positive relationship between employee
engagement, public service motivation, and “the quality of political and administrative
leadership” (Ugaddan & Park, 2017, p. 270); increased employee commitment to the
organization (Lavigna, 2012); positive perception of the organization’s external image (Crosby,
2014); and prosocial organizational behavior, such as “psychological sense of community . . . [as
an] indirect effect . . . of collaborative leadership” (Nowell, Izod, Ngaruiya, & Boyd, 2016,
p. 663).
Researchers also found leaders can positively influence employees’ public service
motivation through mutual trust in the workplace (Chen, Hsieh, & Chen, 2014); use of “levers”
(Battaglio & Gelgec, 2017, p. 1066) such as empowerment or stewardship; and communications
to enhance the meaning of service work or support employee competence (Miao, Newman,
Schwarz, & Cooper, 2018) and autonomy needs (Tuan, 2017). This stream of research
corresponds with the reference previously provided concerning Campbell’s (2018) conception of
transformational leadership behaviors reinforcing employee public service motivation and may
also provide evidence of a leadership plus-up (or boosting) effect on employee public service
motivation.
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Other research on the general topic of leadership and public service motivation found a
positive association between the career aspirations of graduate public administration students and
“prosocial and service motivations” (Ponomariov & McCabe, 2017, p. 80). Likely related,
Ackerina (2012) found older, experienced, and highly educated leaders (educators) had higher
public service motivation when compared to their public administration counterparts. Research
also provided evidence of the significant, positive relationship between public service
motivation, leaders’ career aspirations (Ponomariov & McCabe, 2017), and advanced education
which has been associated with professionalism (Moynihan & Pandey, 2007). These findings are
also supported by general antecedent research on public service motivation (Perry, 2000; Perry,
Brudney, Coursey, & Littlepage, 2008; Perry et al., 2010).
Research reviewed in this section mirrors several findings discussed in the
transformational leadership section above (organizational commitment, influence of
communications, and citizenship behaviors) and added the antecedent of professionalism to the
discussion. The research also corresponds with studies linking servant leadership and public
service motivation, reviewed in the next section.
Servant leadership. Scant research was discovered intersecting servant leadership and
public service motivation. This is striking since the conceptual tenets of servant leadership
parallel those of public service motivation. As referenced above in the theoretical section on
leadership, Gordon (2008) maintained servant leadership encompassed “a fundamental
appreciation for others; a desire to serve these others; an ability to influence and, through this,
shape their followers' values and behavior” (p. 787). Research relating to servant leadership
generally supports this stance and adds additional insights. For example, in one of few qualitative
studies discovered, Veres (2016) conducted semi-structured interviews with 10 Canadian
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academic leaders finding they “demonstrated a degree of public service motivation, and
exhibited the traits generally associated with servant leadership” (abstract). In a web-based
survey of U.S. graduate education students, Ackerina (2015) found a positive association
between servant leadership, public service motivation, and professional commitment. Liu, Hu,
and Cheng (2015) conducted a similar survey in China and found evidence of a positive
relationship between servant leadership and public service motivation; while Tuan’s (2016)
survey in Vietnam indicated public service motivation mediated “the servant leadershipknowledge sharing linkage” (p. 91). A study of Chinese leaders found public service motivation
mediated the influence of servant leadership on followers’ job performance (Schwarz, Newman,
Cooper, & Eva, 2016). Schwarz et al. (2016) contended that “The results are consistent with
theoretical predictions that the altruistic behavior displayed by servant leaders elicits higher
levels of the altruistic behaviors that characterize PSM which in turn increases job performance”
(p. 1025).
Research linking servant leadership and public service motivation corresponds with
findings in the general leadership section, relating to professionalism, commitment, and
communications (knowledge-sharing). The research in this section introduced the idea of leader
altruistic behavior. Altruism is an attribute associated with servant leadership (van Dierendonck,
2011, p. 1244) and public service motivation has been conceived as a “subset . . . of the
overarching idea of altruism” (Perry & Hondeghem, 2008, p. 295; see also Bozeman & Su,
2015). It is interesting to note that the topic of altruism was absent in the literature discovered
linking ethics, leadership, and public service motivation, which are discussed in the section that
follows.
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Ethics, leadership, and public service motivation. Public administration scholars have
“lamented the lack of empirical research examining the influence of integrity-based leadership”
(Potipiroon & Faerman, 2016, p. 172), in the public sector. Orazi et al. (2013) echoed this
sentiment asserting leadership-integrity research in public administration “lacks a solid empirical
basis” (p. 497). The scant research discovered in this review supports these views. Only five
studies were discovered addressing ethical aspects of leadership and public service motivation.
All five studies involved ethical aspects of organizational cultures.
In a mixed methods study involving community police departments, Meloni (2011) found
integrity-based approaches were more successful in establishing ethical climates than approaches
emphasizing compliance. Choi (2004) contended having an ethical organizational climate was a
significant factor positively influencing the post-conventional level of public servants’ moral
reasoning, subsequently influencing decision-making. Somewhat related to this, Stazyk and
Davis (2015) found public service motivation influences the way employees deal with ethical
workplace problems. Results indicated that less professionalized employees relied on integrity
and virtue-based decision-making compared to more professional employees (those with
advanced education) who tended to balance virtue with compliance to identify solutions.
Conversely, research involving Jamaican students who self-reported high public service
motivation found an unethical climate of distrust limited their prosocial behaviors (Moloney &
Chu, 2016). These findings contradict those of Wright and Hassan (2015) who contended
employees with high public service motivation would likely report unethical happenings in their
organizations, regardless of consequences.
Notably, these studies addressed ethical aspects of organization culture—arguably
influenced by leadership—relative to public service motivation. This research did not
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specifically address the construct of ethical leadership. The studies intersecting ethical leadership
and public service motivation are reviewed in the next section.
Ethical leadership and public service motivation. Prominent public administration
scholars have contended that the bulk of ethical leadership research has been conducted in
business settings with relatively few studies conducted in the realm of public organizations
(Fernandez et al., 2010; Hassan et al., 2014; Wright et al., 2016). This stance is supported by the
sparse discovery of three, empirical research studies intersecting ethical leadership and public
service motivation.
Potipiroon and Faerman (2016) conducted quantitative survey research involving “196
employees working under 44 supervisors . . . [in] a large public agency in Thailand” (p. 172).
The study utilized Brown et al.’s (2005) definition of ethical leadership to examine “the impact
of ethical leadership on employee job performance outcomes, the underlying psychological
process, and the boundary conditions of this relationship” (Potipiroon & Faerman, 2016, p. 172).
Employee performance behaviors included task, citizen behaviors towards others, and citizen
behaviors contributing to the organization’s health. The “mediating psychological process”
involved employee perceptions of ethical leader “interpersonal justice” defined as “a perception
regarding supervisory treatment in terms of courtesy and dignity” (Potipiroon & Faerman, 2016,
p. 173). The research provided evidence of ethical leader influence on perceptions and
subsequent performance only for employees with low public service motivation. The authors
explained the effect on task performance was, “such that lower PSM individuals reacted more
strongly to the quality of interpersonal treatment than did higher PSM individuals” (Potipiroon &
Faerman, 2016, p. 178). The study referenced the influence of role modeling contending:
When supervisors are perceived to be kind, respectful, and fair, employees will feel
obligated to act in kind by engaging in various types of work-related and cooperative
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behaviors that are seen as valuable to both the organization and the supervisors
themselves. On the other hand, when supervisors act counter to generally acceptable
norms, employees may perceive them as “interpersonally unjust” and, as a result, restrict
or even withdraw their efforts and cooperative behaviors. (p. 192)
An alternate explanation for this finding, unrelated to role modeling, may be based on
influence factors for individuals with high public service motivation. As such, the findings would
be congruent with the transformational leadership research, regarding the prevailing, dominant
influence of public service motivation on employee behaviors, resulting in less influence from
supervisor behaviors (Caillier, 2014, 2015). This may account for the response of employees
who self-rated high in public service motivation and reacted less to the quality of their
supervisors “interpersonal treatment” (Potipiroon & Faerman, 2016, p. 178).
Wright et al. (2016) conducted a quantitative survey-based study involving 477
employees from a large U.S. state agency (p. 647). The study defined ethical leadership using
Brown et al.’s (2005) norm-based conception to “test the relationship between PSM, ethical
leadership and employee willingness to report unethical behaviour” (p. 649). A central premise
in the research was that ethical supervisors and employees shared public values and motivation
for public service. The authors suggested:
Leaders that communicate, encourage, and hold subordinates accountable for ethical and
unethical conduct are likely to attract, select and retain employees that value such
behavior, employees that share the same ethical values related to public interest (i.e.,
social equity, fairness, and justice) are likely to be attracted to and rewarded by ethical
leaders that behave in ways that encourage and even reward acting on those values.
(Wright et al., 2016, p. 651).
Wright et al.’s (2016) findings were congruent with those of Potipiroon and Faerman’s
(2016) with both studies attributing respectful supervisor-employee work relationships; positive,
ethical work environments; and modeling, as possible mechanisms influencing outcomes.
The third empirical study intersecting ethical leadership and public service motivation
was conducted by Potipiroon and Ford (2017). This quantitative, survey-based study was
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conducted in a large government agency in Thailand. Of interest, the authors delivered the paper
based survey on-site to 250 employees, at the start of the workday, hence they elected to use the
term “field study” (Potipiroon & Ford, 2017, p. 221) to describe their research approach. This
study also used Brown et al.’s (2005) definition of ethical leadership. The premise of the
research was to “challenge the assumption that PSM generally leads to higher levels of
organization commitment” expecting ethical leadership and intrinsic motivation would have
moderating roles instead (Potipiroon & Ford, 2017, p. 219).
Research findings revealed a more complex relationship between organizational
commitment and public service motivation that was dependent “on the extent to which one finds
interest and enjoyment in the work itself” (Potipiroon & Ford, 2017, p. 228). There was evidence
of a direct, positive relationship between high intrinsic motivation and high public service
motivation. The authors also noted unexpected results: “To our surprise, when intrinsic
motivation was low, this relationship [with public service motivation] became significantly
negative. This suggests that work environments can act as a facilitator or constraint to the
fulfillment of individuals’ altruistic needs” (Potipiroon & Ford, 2017, p. 228).
The study also provided evidence of a “three-way interaction among PSM, intrinsic
motivation, and ethical leadership” (Potipiroon & Ford, 2017, p. 229) where high intrinsic
motivation coupled with ethical leadership had a positive effect on public service motivation.
Conversely, if either or both intrinsic motivation and ethical leadership were low, public service
motivation did not have “a positive influence. . . . in fact . . . [the] PSM–organizational
commitment relationship tended to be negative, albeit nonsignificant” (p. 230). Potipiroon and
Ford (2017) argued that these findings were “consistent with emerging research that highlights
the dark side of PSM” (p. 229). The authors referenced research conducted by van Loon,

54
Vandenabeele, and Leisink (2015) where “PSM could lead to higher levels of burnout and job
dissatisfaction among those working in people processing organizations (e.g., police
departments) when they feel that the societal impact of their job is lacking” (Potipiroon & Ford,
2017, p. 229). This finding may also relate to Krogsgaard et al.’s (2014) research that stipulated
transformational leaders’ influence on employees with high public service motivation was
evident only if no value conflict was present.
The sparse research connecting ethical leadership with public service motivation provides
initial evidence of the influence ethical leadership has on employee behaviors and attitudes
including perceptions of interpersonal justice, willingness to report ethical problems, and
organizational commitment. Notably, all three studies utilized quantitative, large-scale survey
methods. While this research advanced knowledge of the relationship between public service
motivation and ethical leadership, there remain many unanswered questions, opportunities for
discovery, and significant gaps. The next section addresses several gaps and outlines how the
research herein served to partially fill those gaps.
Gaps in the Literature
Following the first two decades of public service motivation development efforts, Brewer
(2009) called on the global research community to expand the research agenda via inclusion of
ethics. Other prominent scholars have argued “for more holistic research in the future. . . . [since]
the foundation has been laid across disciplines so that scholars can take up other, more
substantive and complex issues” (Perry et al., 2010, p. 688).
In the last decade, public service motivation scholars responded to these calls,
incorporating leadership and ethics in the research agenda. This review provided a summation of
that research. Notwithstanding these important advances, empirical research on ethical leadership
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and public service motivation is nascent. The two literatures developed separately over the past
decade and, to date, only three studies that I am aware of, constitute the empirical work
integrating the two theories (Potipiroon & Faerman, 2016). Several gaps were identified in the
literature review including participant selection, dominant use of quantitative survey
methodology, and an associated need for further refinement of the concept of public service
motivation and its relationship to ethical leadership.
The first significant gap involves participant selection. The preponderance of research
surveyed public servant participants from federal, state, or municipal precincts, or a combination
thereof. Few studies included student participants and none of the studies discovered intersecting
public service motivation and leadership had military service members or veterans, as
participants.
The second major gap involves methodology. Quantitative methods dominate public
service motivation research, as evidenced by this review and a recent systematic literature
analysis where only “4.3% studies explicitly used qualitative analytical techniques (such as
unstructured interviews)” (Ritz et al., 2016, p. 418) including mixed method studies. This trend
elicited appeals to the global research community to incorporate other research methods (Ward,
2014a, 2014b; Wright & Grant, 2010). Perry et al. (2010) also insisted: “Future research needs to
explore new directions that entail . . . new methodological strategies for advancing knowledge”
(p. 688). Similarly, Lawton (2008) referred to “rich ethnographic research on single-case
studies” (p. 62) in his argument for use of alternate methods in ethics and public service
motivation studies to “enable researchers and practitioners to examine traditional issues in new
ways and to explore new issues” (p. 62). Perry (2000) contended “qualitative methods—
observational, direct, ethnographic, and anthropological research—could contribute a great deal
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to uncovering how the [public service motivation] variables” are related. Further, he suggested:
“Models for future research [should include use of] interviews and extensive life histories to
identify patterns. . . . searching out consistencies across life histories and in personal interviews”
(Perry, 2000, p. 486).
The third major gap, refinement of the construct of public service motivation, was
illustrated in Bozeman and Su’s (2015) passionate discourse:
PSM concepts still do not have sufficient conceptual purchase to provide good cues as to
causes or, in some cases, to even permit valid research into its causes . . . few clues
about how these motives develop or change or how constituent motives give rise to
PSM-relevant behaviors . . . is PSM the result of accumulated life experiences, some sort
of amalgamation of commitment to others, religiosity or spiritualism, parental
encouragement, and sense self-efficacy? What actually causes PSM? PSM remains
woefully underdeveloped as a dependent variable. (pp. 705–706)
Remarkably, scholars have echoed similar concerns about ethical leadership. For example,
Frisch and Huppenbauer (2014) asserted “though substantial and promising effort has been made
to conceptualise and measure ethical leadership. . . . we still know little about antecedents of
ethical leadership” (p. 24). Further, they found limited empirical research to draw answers from
and suggested explorative, qualitative research as an appropriate approach for future research.
“As far as we are aware, the qualitative method has been applied only very rarely to ethical
leadership. . . even though its usefulness for studying leadership has been emphasized . . . as the
cornerstone methodology for understanding leadership” (Frisch & Huppenbauer, 2014, p. 24).
The research herein directly addressed these gaps and provides some insight to both
literature streams by contributing developmental (life story) facets of ethical leadership and
public service motivation, from the perspective of a U.S. military veteran participant relative to
non-profit, community leadership. This research was in response to calls from both disciplines
to advance knowledge and practical application, in the field. The research also contributed the
personal story of a WWII veteran in establishing American military cemeteries in France and
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Belgium, adding an important voice that was absent in U.S. historical archives.
Relationship of Proposed Research to My Profession
The relationship of this proposed research to my professional work is multifaceted. I
currently work for VA as a Communications Strategist, within the headquarters of the Veterans
Health Administration. The program office I support has over 650 employees and contract
support staff. Among other administrative duties, and likely my most impactful role, is writing
communications for the senior leader of the organization. The topics of these leadership
messages vary, although they typically relay professional perspectives on myriad business
subjects; updates on organizational news; or professional development information intended to
support employee engagement. This work directly relates to understanding the significant
influence of leader communications on employee motivation and organizational commitment.
Another professional facet involves past work in VA’s National Cemetery Administration
(NCA) where I served as an Assistant Director for two national cemeteries in San Francisco,
followed by selection as NCA’s National Education and Training Program Manager. In the latter
role, I established the first and only federal National Training Center for cemetery directors.
Work in NCA was an important milestone in my leadership journey providing me with first-hand
experiences on the critical importance of ethical leaders. There are clear linkages to the research
herein and prior leadership roles supporting national cemeteries. Work experiences in VA served
to deepen my passionate commitment to public service.
The third facet relating my professional work and this research, is that I am a U.S.
military veteran. I transitioned to work in VA 19 years ago, following a successful 22-year career
in the U.S. Air Force. Approximately 31% of U.S. federal employees are military veterans, while
33% of VA’s workforce fall within this category (U.S. Office of Personnel Management, 2017).
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The large percentage of veterans working for the federal government, and more specifically VA,
points to the relevance of this research.
Thus, my life’s work and passion have been in service to those who serve or have served
in the military, their families, and caregivers. Ethical behavior and dignity are familiar and
important topics for me, based on my upbringing, military service, and work within VA.
Remarkably, the concept of public service motivation was something I had not heard of, during
my many years of service, and only recently discovered the construct, during PhD studies. The
relevance of this important concept for public service leaders is considerable and weighty.
Summary Overview
The theoretical review at the beginning of this chapter provided a summary of leadership
theories with ethical elements. Four universally endorsed ethical leadership tenets were
described including: character/integrity, altruism, collective motivation, and encouragement. The
four tenets served as the theoretical framework for this research. The tenets conceptually align
with the public service motivation construct conceived by Perry and Wise (1990) describing
motivational aspects for public servants working for federal, state, or municipal government
agencies; military departments; non-profit and other sectors. Following an exhaustive literature
search, only three empirical studies were discovered intersecting ethical leadership and public
service motivation. None of the studies included military or veteran participants, nor did they
utilize qualitative research to further develop provisional concepts. Hence several, significant
gaps were identified in the literature leading to justification for this research using the qualitative
narrative life story method. The narrative life story methodology is detailed in the next chapter.
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Chapter III: Methodology
When an old man dies, a library burns to the ground.
—old African proverb 4
This chapter provides details on the research method for this study and includes: a
summary overview of the research topic; a brief description of the case study, which was
instrumental in the development of the initial research proposal and subsequent study; and
background on participant selection, outlining the decision to pursue depth over breadth of
inquiry. This is followed by foreshadowed questions that served to guide the research endeavor,
my role as the researcher, and my epistemological positioning. A major section then details the
narrative life story method including ethical considerations, data collection strategies, data
analytic techniques, and research evaluation goals and criteria. The chapter concludes with an
overview of the contributions of this particular research.
Narrative Life Story Research
This qualitative research explored the influence of life experiences on ethical leadership
via narrative life story methodology and was supported by archival visual data. The sole research
participant, George Ciampa, is a U.S. WWII military veteran whose community leadership
involves work with high school teachers and students where his personal wartime experiences
give prominence to the enormous cost of freedom.
Ciampa agreed to participate in this research via a series of in-depth, segmented
interviews that were recorded via video and audio near his home in California, over a one-week
period. The theoretical framework for the research was based on four global dimensions of
ethical leadership identified by Resick et al. (2006) including: character/integrity, altruism,
collective motivation, and encouragement. This framework conceptually aligns with the
4

As quoted in Atkins (2013, para 2)
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construct of public service motivation thus it provided a compelling, interdisciplinary, research
approach.
The research utilized the life story method, “a main genre of narrative research used for
understanding single lives in detail, and how the individual plays various roles in society” (Kim,
2016, p. 131). Atkinson (1998) contended that life story research “can explain or confirm
experience through the moral, ethical, or social context of a given situation” (p. 129). This
method was particularly appropriate for the study of leadership ethics or values, as Atkinson
avowed: “There may be no equal to the life story interview for revealing the inner life of a
person” (p. 127), since this research method provides “glimpses of the sometimes hidden human
qualities and characteristics that make us all so fascinating” (p. 127). Shamir, Dayan-Horesh, and
Adler (2005) suggested that life stories “reflect leaders’ self-concepts, values, traits and
behaviors” (p. 24). Thus, use of the narrative life story method to study a community leader
through the conceptual lens of shared ethical leadership and public service motivation
dimensions was in near perfect conceptual alignment.
Case Study
The proposed research was inspired by a case study project conducted as part of a PhD
pre-candidacy learning assignment. In that project, I analyzed the community leadership of
Madame Simone Renaud, a French citizen whose town was occupied by Nazi Germans, during
WWII. The town was liberated during the D-Day invasion on June 6, 1944. From the day of
liberation to the end of her life, Madame Renaud was personally involved in honoring American
war dead and comforting those left behind. It was during this time that I discovered the parallel
story of a community leader whose D-Day experience intersected with Madame Renaud’s,
however the outcomes had vastly different timings.
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The community leader, George Ciampa, then a young U.S. Army private, was involved in
the establishment of American military cemeteries in France and Belgium, following the D-Day
invasion (Ciampa, 2007). After learning more about Ciampa’s leadership story, I realized he
would be an exemplary participant for follow-on life story research on ethical community
leadership and public service motivation.
Case Selection for This Research
According to Miller (2000), “the usual procedure for selecting respondents for
biographical research [including life story] is that of selective sampling” (p.76). He also provided
for alternate methods of selection, including happenstance.
One method of selection is ‘happenstance’. This is not as flippant as it sounds. Through
chance circumstances the researcher may become aware of an individual or group that
provide an opportunity for a valid research project . . . . One cannot set out to stumble
across an individual or group that would make an ideal research study, but much can be
gained from having the presence of mind to recognize a good opportunity for research if
it should arise. (Miller, 2000, p. 76)
Smith (2012) also pointed to the role of chance in selection of a case for biographical
research:
[A] biographer needs to think carefully and analytically, to perceive intuitively an
anomaly, or to be serendipitous, that is, just plain lucky. The literature is full of examples
of each variant of what social scientists call “problem finding,” a major element in
creativity. (p. 7)
Either through happenstance or serendipity, or perhaps both, I found and fixed my
attention on the leadership story of George Ciampa. He was directly involved in the D-Day
invasion, as a member of the U.S. Army 607th Graves Registration Company. This unit was
responsible for establishing temporary American military cemeteries in Europe (Ciampa, 2007).
In his 80s, Ciampa became a documentary film producer and the founding president of Let
Freedom Ring, a non-profit organization dedicated to teaching younger generations about the
true cost of freedom (Ciampa, 2007). Despite intersecting wartime experiences, the trajectory of
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Ciampa’s leadership path differed remarkably from that of Simone Renaud’s. Following the
trauma of wartime occupation, Madame Renaud immediately took on a community leadership
role. In contrast, Ciampa appeared to have lived a quiet, unremarkable life following the war, yet
six decades later, he also took on a community leadership role, with fervor equal to that of
Madame Renaud. I was fascinated by this and wanted to understand what led an octogenarian to
opt for such a dramatic change in roles—from retired citizen to community leader. His
leadership story provided answers to this question and more. In their seminal study of leaders’
development, Shamir et al. (2005) contended leaders’ “stories explained, amused, engaged, and
often enrolled others in the narrator’s vision” (p. 24). Intuitively, I believed much could be
learned from the study of Ciampa’s life experiences and personal ethics, in relationship to his
community leadership.
While it is arguable that Ciampa could be considered an exemplar, in many ways his
selection as the sole research participant mirrored that of exemplar selection. “The exemplar
methodology is a sample selection technique that involves the intentional selection of
individuals, groups, or entities that exemplify the construct of interest in a highly developed
manner” (Bronk, 2012b, p. 1). Bronk (2012a) maintained exemplars “demonstrate particularly
intense commitments to noble purposes” (p. 81). Colby and Damon (1992) found that while
exemplars differ in certain characteristics (such as intense commitments), they are typical in
other ways. Without question, Ciampa’s leadership late in life was rare in intensity, yet, he
appeared to be quite an ordinary person, in most other ways. The decision to focus on the entire
lifespan of this 93-year-old WWII veteran was a methodological one of choosing depth in
inquiry over breadth of inquiry. Colby and Damon (1992) asserted:
In order to explore the depths of moral commitment—its origins in a person’s life, its
meaning to that person’s life—we need to go beyond laboratory experiments, personality
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assessments, or discrete bits of family background. We need to understand the person’s
life and how the person makes sense of it. The method of investigation must set the moral
commitment in the context of a life history. (p. 8)
Further, Menzel (2005) argued context-rich case studies would add to the rigor of empirical
research on ethics. Thus, this research comprised a contextually rich, in-depth inquiry into the
life story of one leader who had demonstrated a rare, intense commitment to future generations’
understanding of the price of freedom (Ciampa, 2007). Foreshadowed questions were developed
to guide the research.
Foreshadowed Questions
The foreshadowed questions relate to the broader overarching question of how Ciampa
reflected on his sense of public service over his lifetime. The questions included:
•

What can we learn about the experience of military service in a graves registration
unit, during WWII, and its influence on personal ethics? Community leadership?

•

How did the time after the war, an apparent quiet period, influence Ciampa’s later
community leadership? Was this quiet period a time of healing and integration? If so,
what can we learn from that time? Were his personal ethics influential during that
time?

•

What prompted his change in roles from retired citizen to community leader? Are
aspects of ethical leadership evident in his story?

•

What can we learn about leadership ethics from the study of Ciampa’s community
leadership vis-à-vis his life story?

Along with these questions, I approached the study enveloped in my personal life story.
Like all life stories, mine is woven of personal background, experiences, values, and individual
perspectives. And like every other scholar practitioner undertaking research, I brought my whole
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being into the research endeavor. The topic of my role as the researcher is addressed in the next
section.
Role of the Researcher
As I entered this research endeavor, I carried with me a lifetime of values and
experiences, some were in my conscious awareness, others were distant from my consciousness.
Bentz and Shapiro (1998) asserted: “Research is always carried out by an individual with a life
and a lifeworld . . . a personality, a social context, and various personal and practical challenges
and conflicts, all of which affect the research” (p. 4). The authors suggested that mindful inquiry
involves understanding how research is “part of the way in which you engage with the world . . .
The nature of research and its challenges are personal or existential” (p. 5). Further, they
cautioned that one’s research is “or should be intimately linked with your awareness of yourself
and your world” (Bentz & Shapiro, 1998, p. 5).
I had long reflected on the powerful drive I’d felt to undertake this particular research
study with Ciampa, at that particular moment in time. I was compelled to accomplish the study,
passionate about the endeavor, and felt a deep responsibility for crafting the results. It was from
this vantage point that I mindfully undertook the inquiry. I was aware of and accepted my biases,
yet I also attempted “to transcend” (Bentz & Shapiro, 1998, p. 6) biases while simultaneously
being aware of “the positive value” (Bentz & Shapiro, 1998, p. 6) I brought to the research
process. So, who am I?
I am a middle-age, Caucasian female with two Master-level degrees, one in Adult and
Higher Education and the second in Leadership and Change. I was raised by a father of German
and Danish descent and a mother of Irish and French descent. My parents placed a high value on
integrity, family, education, and work ethic. I grew up in a wooded, upper-middle class suburb in
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Centerville, Ohio and attended 12 years of Catholic education along with my six siblings.
Although raised Catholic, when I infrequently attend a church now, I prefer to attend Evangelical
services. Following high school graduation and two unsuccessful years in college, I entered the
United States Air Force where I had an accomplished 22-year career. After retiring from military
service, I began a second career working for VA and continue to work there, as of this writing.
Since childhood, I have been comfortable, perhaps even drawn to cemeteries. My early
experiences likely shaped this somewhat uncommon pursuit, as I found hours spent in these
hallowed places, as times of family, reverence, and sacred memory. My life path would lead me
to spend time in several American military cemeteries in Europe and later work at three national
military cemeteries in the U.S. In recent schoolwork, several PhD research projects involved rites
of passage relating to military burials and WWII American military cemeteries, in Europe.
Before I interviewed Ciampa, I knew little of his upbringing other than he is of Italian
descent and served in the U.S. Army, before I was born. At first glance, one could be persuaded
that our backgrounds are quite different—in some ways nearly opposite. The most obvious social
identifier may be gender, Ciampa is a male and I am a female. He was born in 1925, four years
before the U.S. Great Depression and is considered a member of the Silent Generation (Twenge,
Campbell, Hoffman, & Lance, 2010). I was born in 1955 and am a member of the Baby Boomers
Generation (Twenge et al., 2010). His ethnicity is Italian and mine is predominantly German; he
was born in Boston, Massachusetts and lived most of his life in California. I grew up in a middleclass family in a U.S. Midwestern suburb. Following high school, Ciampa enlisted in the U.S.
Army and went to war; at 21, I enlisted in the U.S. Air Force to secure the G.I. Bill education
benefit for college, with hopes of a brighter future for my then two-year-old son and me.
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Despite these social differences, I believe our shared experience of military service, U.S.
military veteran status, work in military cemeteries, and work in support of veterans provided
greater similarities. Other similarities included our religious upbringing and shared experience as
first-generation Americans. George grew up in a family with parents who immigrated to the U.S.
from Italy. I grew up with grandparents who immigrated to the U.S. with their infant son (my
father). My grandparents had a central role in my life, deeply influencing my identity.
Additionally, to some degree, I believed I would be able to relate to Ciampa’s transformative
experience of military service, living in different countries at a young age, since I had similar
experiences living overseas, during military service. I also thought I could relate to the shock and
difficulty of reintegration into the U.S. culture following such profound experiences. For him,
this would have involved reintegration into the U.S. culture, following a wartime experience. I,
on the other hand, experienced reintegration into the U.S. culture following 22 years in the U.S.
military culture, of which 14 were spent living in Europe.
Perhaps the most important aspect of my role as a researcher did not involve our
differences or similarities, but instead the shared experience of working together, during the
research. From the little I knew of Ciampa beforehand, I already admired him. It was possible
that after spending time with him that may grow—or, the reverse could have occurred. I was
acutely aware of the potential for bias on my part, based on that. I feel a strong sense of loyalty
to the U.S. military and veterans in general. Additionally, loyalty is a central value from my
upbringing. Awareness of these potential biases were critical, during the writing of research
findings. This was especially important concerning the selection of parts of the story to highlight
and decisions on aspects to leave out of the final report. It required that I maintain an intentional
and professional research stance to ensure an honest portrayal of Ciampa’s way of being in the
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world. A primary research goal was to accurately capture his voice, his experiences, and his truth
relating to his leadership experiences. This was accomplished by working with him postinterview on drafts of the findings to ensure the research report accurately reflected his
perspective and priorities. This process directly relates to the epistemological positioning I hold
and how I view my role as a researcher, the central topic of the section that follows.
Social Constructivist Positioning
My position regarding scholarly research is framed from the interpretivist paradigm,
which arose from a critique of the natural sciences as the dominant model for social research
(Gray, 2009). Interpretivism is an inductive or theory-building approach underpinned by the
subjectivist ontology to understand how or why things happen. In contrast to positivist and
postpositivist stances where knowledge is objective and can be identified by scientific study,
interpretivism claims knowledge can be discovered through the alternative means of social
constructivism (Dudovskiy, 2018). In describing this perspective, Creswell (2003) contended,
Individuals seek understanding of the world in which they live and work. They develop
subjective meanings of their experiences – meanings directed toward certain objects of
things. These meanings are varied and multiple, leading the researcher to look for the
complexity of views rather than narrowing meanings into a few categories or ideas. The
goal of research, then, is to rely as much as possible on the participants’ views of the
situation being studied. The questions become broad and general so the participants can
construct the meaning of a situation, a meaning typically forged in discussions or
interactions with other persons. (p. 8)
Creswell (2003) pointed out research based on social constructivism relies on
participants’ perspectives to create meaning. Aligned with this stance, I value and am drawn to
research based on the lived experience of participants and the personal meanings they attribute to
them (Creswell, 2003). The research herein explored how lifelong experiences, including service
in the U.S. military, influenced George Ciampa’s community leadership. Importantly, this
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knowledge was generated from the participant’s point of view via life story interviews and use of
archival artifacts.
The life story interview provides a unique interactional moment in time between the
participant and researcher resulting in a trusting environment where the story becomes co-created
by the experience of the two (Corradi, 1991). Analysis then is accomplished via an iterative
process beginning with the researcher’s initial response during interviews, subsequent
reflections, and multiple reviews of audio transcripts and other materials collected. Perhaps most
importantly, the draft report was closely coordinated with Ciampa to ensure that his perspective
had been accurately captured. Data collection and analysis are discussed in greater detail, as part
of the section that follows.
Narrative Life Story
Narrative research or inquiry is defined as “encompassing the interdisciplinary study of
the activities involved in generating and analyzing stories of life experiences (e.g., life histories,
narrative interviews, journals, diaries, memoirs, autobiographies, and biographies) and reporting
that kind of research” (Schwandt, 2007, pp. 202–203). According to Atkinson (1998), “use of
life story as a narrative form evolved from the oral history, life history, and other ethnographic
and field approaches” (p. 3). He further contended that this research method is intended to
capture the “subjective essence of one person’s entire life” (p. 3), via a life story interview.
The life story interview can span the entire life of a person and include future
expectations or focus on key experiences within the participant’s life. Corradi (1991) argued that
life story provides a view of who the narrator was in relationship to who they have become, and
who they will become, when future aspirations are included. Further, he asserted narrative life
story “occupies an intermediate epistemological space between history and literature” (p. 107)
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providing “an order to the whole of past events, in finding an unbroken line that establishes a
necessary relationship” (p. 107) between the past, present, and future self. The retelling of one’s
life includes times of transformation and how one’s identity was maintained or influenced, in the
process (Corradi, 1991). The relationship of interviewer and narrator is one of equal standing that
develops in face-to-face dialog where the life story becomes:
The product of an intersubjective process of knowledge [with the researcher becoming] a
constituent element of his or her own object of study. . . . Two reciprocal ways of
weaving an autobiographical narrative can be found in these two points. The first aims at
seeking out the identical through the process of change, while the second aims at bridging
the gap between self and other. Both the ‘dialectic of identity’ and the ‘dialectic of
otherness’ are set in motion to answer the question ‘who am I?’, which lies at the bottom
of each life story. (Corradi, 1991, p. 108)
Perhaps one of the most significant aspects of life story research involves the complexity
of ethical issues, including matters involving participant dignity, welfare, and fully informed
consent. These important issues are examined in the section below.
Ethical Research Considerations
According to Josselson (2007), narrative research is fraught with ethical challenges.
Essentially the challenges stem “from the fact that the narrative researcher is in a dual role—in
an intimate relationship with the participant (normally initiated by the researcher) and in a
professionally responsible role in the scholarly community” (p. 538). Of primary importance is
the researcher’s responsibility to ensure “the dignity, privacy, and well-being of those who are
studied” is maintained, which may result in direct “conflict with the scholarly obligation to
accuracy, authenticity, and interpretation” (p. 538). A critical component of research is to ensure
the participant is fully aware of research implications, as part of the pre-research phase of
securing informed consent.
Informed consent. For this research, the participant was provided with an advance copy
of the comprehensive, informed consent document (Appendix C), and a personal note explaining
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the copy was for his review. Prior to the first interview session, and as a separate meeting, the
participant and researcher met to discuss items on the informed consent form and address any
questions or concerns. As part of this process, there was a lengthy discussion concerning not
posting video on YouTube and the consent form was adjusted accordingly. There was also a
brief discussion concerning post-research publishing and the participant’s potential emotional
response. The consent was discussed again, prior to beginning the first interview, to ensure all
questions or concerns had been addressed and the participant was comfortable with proceeding.
Emotional response to interview topics. It is likely that in in the telling of one’s life
story, many varied emotions will surface, some of which may be upsetting or conflicting. Corbin
and Morse (2003) refer to this as “risks of psychological harm or ‘emotional distress’” (p. 336),
however, they reasoned that “emotionally fragile persons and those who don’t feel they can talk
about a problem usually don’t volunteer to be interviewed” (p. 338). Further, concerning
sensitive topics in research interviews, the authors contended that personal, one-on-one
interviews provide the participant far greater control in the process, allowing for mitigation of
associated risks (Corbin & Morse, 2003). In the “immersion phase” (p. 342) of the interview, the
participant may retell a “story provoking feelings of deep loss and grief, anger, or despair . . .
[and] cry or become too overwhelmed to go on” (pp. 342–343). This did not occur during the
interviews however I did allow for quiet periods and brief breaks, during the sessions
(Kavanaugh & Ayres, 1998; McSherry, 1995). As an added layer of participant control, Mr.
Ciampa had direct access to an audio recorder to pause or stop the recording at any time, thus
the ability to immediately respond to discomfort or distress (Roberts, 2010, p. 38). Since he has
retold his wartime experience on many occasions, in both personal and public settings, I did not
expect the retelling of that portion of his life story would be as distressing as it might have been
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for a first-time teller. Notwithstanding, contact information for the national Veterans Crisis Line
was included at the top of the consent form and as a separate handout (Appendix D). The Crisis
Line is open 24 hours, seven days a week, and provides veterans with immediate access to
professional counselors, at no expense. The counselors are trained in handling crises relating to
military service, including war-time service (U.S. Department of Veterans Affairs, 2018).
Participant vulnerability and interpretive authority. In narrative research, unlike
other qualitative methods, use of in-depth interviews, such as life story, and reporting large
segments of participant responses, makes it more likely the participant, and others familiar with
the participant, will be able to recognize themselves within the report. Hence, Chase (1996)
contended “narrative research demands that we pay special attention to participants’
vulnerability and analysists’ interpretive authority” (p. 45). Since this research identified Ciampa
as the primary participant from the outset, the aspect of privacy and confidentiality did not
appear to be cause for concern, however accuracy of wording and integrity of interpretation
could have been.
During the consent process, Ciampa assured me he was most concerned about the
accuracy of his interview vice my analysis. I found this somewhat surprising. He was forthright
in his stance that his description of his life should be in his words and my subsequent analysis
should be from my perspective. Bar-On (1996) discussed the ethical responsibility of deciding
when to show participants the analysis of text and the researcher’s response if there were
conflicting points of view. Fortunately, this was not the case during the research and analysis
process since we agreed at the outset of this shared research endeavor on use of our individual
voices. Ciampa reviewed draft findings and ensured his voice was accurate in the telling of his
story. I then ensured my voice was accurately reflected in the analysis of his story.
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Josselson (1996) provided a somewhat related ethical perspective concerning participant
response, although post-research publication. She persuasively conveyed the potential influence
on participants when they see their stories published, versus when their story was simply held in
personal memory or described through spoken word. Josselson (1996) contended:
Written events gain a substantiality above that carried by memory or speech. . . . And
although we recognize that our hypotheses and conclusions about people originate in our
own complex conceptual processes, we often lose sight of the additional authority our
words and ideas carry when transferred to the permanence of print. (pp. 60–61)
Thus, another ethical aspect of this life story research was to ensure the participant was aware of
potential reactions to seeing the published report. As discussed previously, the post-interview
publication of this research likely would not have as significant of an impact on Ciampa, since
several articles have been written and published about his wartime experience and non-profit
work. To fully ensure he had considered this aspect, we discussed the possibility of his emotional
response post-publication, as part of the informed consent process.
Selectivity, Simplification, and Compression of Data
Materials collected from several hours of interviews and analysis can be voluminous and
in the process of deciding what to include (select) the researcher must make decisions about what
to exclude. According to Graves (1996), “the purpose dictates what is included but also
highlights the vast amounts of information that cannot be used [which can lead the researcher to]
selecting more dramatic samples of exchange or samples that best condense the features . . . to
illustrate” (p. 78). For the purposes of this research, data included in the final report were based
on themes that emerged, during the analysis relating to relevant leadership theoretical constructs.
This is further discussed in the section below on data analytic techniques and reporting. Graves
(1996) also described several, ethical challenges concomitant of narrative research including its
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inability to meet positivist standards such as “objectivity, reproducibility, or reliability” (p. 79).
He elaborated:
Yet intuitively graspable, although beyond scientific verification, is the notion that these
narratives may well capture the essence of human experience [emphasis added], its
ambiguity and subtlety, with more accuracy and reliability than does ‘historic truth,’
consisting of objective historic and discrete inner events. (Graves, 1996, p. 79)
Graves’ remarks provide a natural segue into challenges associated with narrative life story
research concerning limited generalizability or transferability of findings.
Research Study Scope and Limitations
The proposed research has several limitations, including case selection (discussed in the
section “Case Selection for Proposed Research” above), subjectivity of the researcher (discussed
in “Role of Researcher,” above) and limited generalizability or transferability of findings.
Research results may have some, although limited generalizability, in the traditional sense of the
term, for veterans, community leaders, or other studies relating to narrative life stories. However,
from a nontraditional perspective, the research results may have generalizability. Lawton (2008)
suggested a nontraditional view of generalizability for interpretive research. He credited
Easterby-Smith, Thorpe, and Lowe (1991) in shaping his perspective on the criteria of validity,
reliability, and generalizability in interpretive studies. Lawton (2008) persuasively reasoned,
A different response is to argue that validity can refer to the extent to which a study
might recover experiences of those in the research setting; reliability might be assured
through a transparent approach to how sense is made of the raw data; generalizability
secured through the extent to which concepts and constructs derived from one study
might have relevance to other settings. (pp. 55–56)
From this distinctive stance, comparing research results with ethical leadership
theoretical constructs to identify relevance, would, in fact, provide a form of generalizability.
Additionally, readers may better understand themselves thus adding another aspect in the form of
generalizability.
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Data collection was a critical component of this study; several strategies were employed
to collect data including use of field notes, interviews, video, and photo elicitation.
Data Collection Strategies
Several strategies were used in the data collection process and are described in the
paragraphs below.
Field notes. Field notes included all items collected in the process of the researcher’s
fieldwork. Notes incorporated a field journal; transcripts of meetings and interviews; archival
photographs; and government archival reports with descriptive data elements, and the like.
Informal and unstructured interviews. Informal and unstructured interviews were
conducted with the goal of obtaining the participant’s views and accounts, relating to his life and
leadership experiences. Based on Silverman’s (2001) perspective, Schwandt (2007) argued that
the type of knowledge sought [in informal interviews] is authentic accounts of lived
(subjective), inner experience including emotions, feelings, etc. . . . [with the goal of
generating] in-depth data that are the product of the empathetic relationship between
interviewee and interviewer as peers, companions, conversational partners. (p. 164)
Initially, I planned on using McAdams’s (2008) Life Story Interview instrument
(Appendix E) and Colby and Damon’s (1992) Moral Exemplar Interview (Appendix F) to
support the semi-structured interviews. According to Atkinson (1998), these types of interviews
are superior and unparalleled to support in-depth research on the expanse of an individual’s life.
The unanticipated challenge in using these instruments was based on Ciampa’s extensive
experience or expertise in being interviewed. As an experienced interviewee, he immediately
began telling me portions of his story and naturally transitioned to other periods of time,
unprompted. Spontaneously, I adjusted my initial plan of asking questions via a semi-structured
nature to the informal, unstructured interview I found myself part of. I listened intently,
remaining engaged by nodding my head to show understanding, responding with an interjection,
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such as ‘yes’ or ‘uh-huh’, and occasionally asking a clarifying question. Before several of the
sessions began, Ciampa said he realized there was more he wanted to add to a topic he had
already covered. Before other sessions, we might briefly discuss some aspect of his life or a
general topic he might like to discuss, such as his childhood or non-profit work. While
unplanned, the change from semi-structured (researcher controlled) to informal (participant
controlled) interview aligned with preferences of Rosenthal (1993) and Bar-On (2006). The latter
scholar explained: “I favor the biographical method developed by Rosenthal (1993), in which the
interviewer opens the interview wide at the outset—for example, ‘Please tell me your life story,
starting wherever you would like’—and then lets their interviewees narrate their life stories . . .
undisturbed” (Bar-On, 2006, p. 29). Aspects of the interviews are elaborated upon in Chapter 4.
Video. Interview sessions with the participant were recorded via film and audio
recordings. Specific segments relating to the research focus were extracted and used as additional
sources of data. This included revisiting aspects of the life story already discussed both during an
interview segment and again later in the analysis and reporting research phases.
Photo elicitation. Advance research to identify relevant images was conducted within the
U.S. National Archives, Creative Commons, and U.S. Army historical archives, and other
national archives. The participant was invited to share and discuss any of his relevant personal
images too. Photo elicitation processes were used during the final interview segment. Here
Ciampa added detailed memories relating to D-Day images and noted several errors within
associated archival descriptions. Photo elicitation processes utilized visual ethnography
perspectives such as Pink’s (2013), where she sees “photographic interviewing as informed by
the idea of inviting, co-creating and making knowledge with photographs rather than the notion
of eliciting knowledge from respondents through them” (pp. 92–93). During photographic
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interviews for this study, the researcher and participant discussed “their different understandings
of images, thus collaborating to determine each other’s views” (Pink, 2013, p. 93). Ciampa’s
great nephew participated in this part of the interview and was also involved in the collaboration
providing his perspective of the images. The session resulted in rich detail about the images and
Ciampa’s experience during D-Day military operations. This session was captured via audio and
video and analyzed along with the other interview segments.
Data Analytical Techniques
The approach to gather and analyze data was inductive and adapted as the study
progressed and unanticipated elements emerged. Data collection and analysis were iterative
processes with preliminary data informing additional collection efforts. Field notes, video and
audio reviews, and interview transcripts (discussed below) supported development of initial
theoretical notes relative to researcher observations and concept linkages. The data analysis
process occurred during and after collection, as patterns began to emerge and become apparent.
Multiple reviews of video and audio recordings were central to initial analysis, as the recordings
provided insight into nuances of the interviews not easily identified, during the moment. It is
worth noting here that video allows the researcher to go back in time and attend the interview
multiple times, although care must be taken to fully attend to data, after multiple viewings. This
experience is like watching a movie previously seen on multiple occasions. If one does not stay
engaged—actively watching—as if for the first time, the mind can easily wander and miss subtle
nuances.
Post interview, audio files were sent to a professional, secure transcription service. The
service transcribed the interviews into eight Word documents. I completed a first reading of all
eight documents and Ciampa’s post-war journal in their entirety without taking notes or
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annotating any of the documents. During the second full reading, I annotated a few notes in the
margins concerning repeated word usage and initial impressions concerning themes. I also
highlighted several sections and cross-checked their accuracy against the audio files. As
suspected, there were minor errors which I corrected to accurately reflect exact wording used in
those specific interview segments. On third, fourth, and fifth readings, I color-coded like sections
and began listing descriptive words which were then loosely sorted into categorizations. By the
seventh full reading, I identified themes and narrowed the words to describe the themes. During
this phase of analysis, I could see linkages to an overarching theme. When themes were evident,
they were compared to relevant leadership theoretical constructs (Krathwohl & Smith, 2005) and
sorted accordingly.
Reporting
This research has been reported in the form of narrative story and includes extensive use
of the participant’s voice and integrated visuals. Visual data are an important component of the
report herein. Pink (2013) provided a salient perspective regarding analysis of visual data in
research reporting:
Analysis . . . involves examining how different producers and viewers of images give
subjective meanings to images, their content and form. That is, we need to situate images,
and this calls for an understanding of the relationality between ethnographic images and
other ethnographic materials and ways of knowing associated with them. (p. 143)
This challenge was met by ensuring images and descriptive words were “interwoven as
interdependent” (Pink, 2013, p. 146) elements of the research findings.
Ciampa was provided with draft copies of the findings (electronic and print versions).
Following his review, we met via telephone on two occasions and completed a review of the
entire draft document. He requested numerous edits primarily consisting of minor rewording of
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interview remarks, addition of background information, and clarification of points. I edited the
document, per his request and mailed a corrected copy (print version) to him for his approval.
Research Evaluation Criteria and Goals
In a discussion on ways to evaluate life story narrative research, Lieblich et al. (1998)
contended:
We do not refer directly to the truth-value of a narrative study but propose that a process
of consensual validation—namely, sharing one's views and conclusions and making sense
in the eyes of a community of researchers and interested, informed individuals—is of the
highest significance in narrative inquiry. (p. 173)
They outlined criteria for evaluating the quality of narrative studies that was used as a guide to
ensure the final report is of the highest, academic quality and provides a relevant contribution to
inform the fields of leadership and public administration, and those interested in veteran studies.
The four evaluation criteria for narrative studies include:
1. Width: The Comprehensiveness of Evidence. This dimension refers to the quality of
the interview or the observations as well as to the proposed interpretation or analysis.
Numerous quotations in reporting narrative studies, as well as suggestions of
alternative explanations, should be provided for the reader's judgment of the evidence
and its interpretation.
2. Coherence: The Way Different Parts of the Interpretation Create a Complete and
Meaningful Picture. Coherence can be evaluated both internally, in terms of how the
parts fit together, and externally, namely, against existing theories and previous
research.
3. Insightfulness: The Sense of Innovation or Originality in the Presentation of the Story
and Its Analysis. Close to this criterion is the question of whether reading the analysis
of the life story of an “other” has resulted in greater comprehension and insight
regarding the reader's own life.
4. Parsimony: The Ability to Provide an Analysis Based on a Small Number of
Concepts, and Elegance or Aesthetic Appeal which relate to the literary merits of
written or oral presentations of the story and its analysis. (Lieblich et al., 1998, p. 173)
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Research Timeline
Following approval from Antioch University’s Institutional Review Board, a one-week
period was coordinated with the participant. We met the first few days and accomplished
correspondence for one of his non-profit projects. During this time, we also reviewed the consent
form on two occasions. We then scheduled three- to six-hour blocks of time over the next
three-and-a-half days for the segmented interviews. This schedule allowed for approximately 40
hours of time working together with 21-hours of segmented interviews. The schedule provided
reflective time between interviews while attempting to avoid interview fatigue.
Contribution of the Study
This study extended empirical research on ethical leadership, responding to the call of
numerous leadership and public administration scholars (Brown & Mitchell, 2010; Brown et
al., 2005; Eisenbeiss, 2012; Orazi et al., 2013; Potipiroon & Faerman, 2016; Riggio et al.,
2010). The research comprised face-to-face interviews with Ciampa focused on his life story
and leadership. Importantly, the research also included historical and cultural contexts relating
to his experiences, specifically U.S. military customs and ethics of honoring war dead. The
research narrative situates leadership theoretical constructs, within the context of Ciampa’s life
and includes a description of historical events that were simultaneously occurring.
This approach extended the understanding (knowledge) of ethical constructs via the
lived experience of a community leader, as well as recorded a personal narrative absent in U.S.
military historical archives. Atkinson (1998) avowed, “Researchers can gain fresh insights into
human dilemmas, human struggles, and human triumphs, as well as a greater appreciation for
how values and beliefs are acquired, shaped, held onto, experienced, and understood over time
by studying life stories” (p. 14). He further elaborated,
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The real idea of a life story is to enable individuals to express their truth, as they see it, so
that others might learn from it. What people typically choose to include in their life story
are the constructive, or healing, aspects of their life and experience rather than allowing
destructive elements to become the focus, as is often the case in biography. The
movement toward life stories, where we tell our own story in our own words, is a
movement toward perpetuating healing stories [emphasis added]. (Atkinson, 1995, pp.
xv-xvi)
In describing such qualitative research as an art form or “craftwork,” Cunliffe (2011)
maintained: “We typically do not think of our research as needing to be beautiful—we think of
the need for rigor, legitimacy, and validity. Yet one does not necessarily negate the other” (p.
667). Cunliffe reasoned “from an interpretive perspective rigor and beauty are about telling
authentic and plausible stories (Golden-Biddle & Locke, 1993) that are elegant and may even be
poetic” (p. 667). From this perspective—telling an authentic story and finding the beauty and
poetry in its truth—Ciampa’s story is told in the chapter that follows. Significant periods of his
life are described with an emphasis on the use of his voice. Historical background and
associated images situate Ciampa’s life within the broader context of that time in history.
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Chapter IV: Research Results
If I have learned anything in this long life of mine, it is this: in love we find out who we
want to be; in war we find out who we are.
—Kristin Hannah, The Nightingale (2015, p. 1)
Research Process and the Story
This chapter describes the results of the narrative life story research. It begins with a
summary of archival research data collection and management; use of ongoing reflective
journals; and interviews with the participant, Mr. George Ciampa. The process of discovery is
described including identification of a major theme and three supporting subthemes. A
description of turning points follows, which were evident during analysis of his significant life
events. During these times, the major theme and subthemes were clearly and often remarkably
apparent. Ciampa’s life story is then told from the vantage point of major turning points
including: Formative Years; Military Service in WWII; Loss and Parenting; and the Path
Leading to Founding a Non-profit. The chapter concludes with a discussion of the concepts of
patriotism versus nationalism followed by the perspective of patriotism of benevolence espoused
by Frederickson and Hart (1985).
Archival Research
I have been researching and collecting data on WWII, since 2015 when I first conducted
a case study, as part of a PhD learning assignment. This archival research included data
collection from a number of sources such as: the U.S. National Archives and Record
Administration; Library of Congress Veterans History Project; U.S. Army Quartermaster Graves
Registration Unit histories; WWII Museum; and the American Battle Monuments Commission
(ABMC). Source materials identified as pertinent for research planning, analysis, or reporting
were maintained in online files and detailed in research notebooks. Select materials were printed
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and maintained in file folders by subject. Archival data were collected over a period of four years
and reviewed as part of the development of the initial research proposal and final dissertation.
Select materials were reviewed following the interviews in concert with analysis, to identify
relevant data for inclusion in the research report. Historical data have been included in this
chapter where relevant adding a multilayered context to support Ciampa’s life story.
Reflective Journals
In addition to the collection and cataloging of supporting archival materials, I wrote in a
series of notebooks, a form of reflective journaling, throughout the research process. These
journals were used to: record ideas, quotes, and articles for future retrieval; capture impressions
from various readings; list authors to further research; and the like. I continued this practice
throughout the entire dissertation writing process and reviewed relevant journal contents
whenever I began a new writing or research phase. The journals served as holding spaces for
important elements that I might have otherwise forgotten or overlooked.
Participant Interviews
In accordance with the research plan as presented in Chapter III, and prior to meeting
with Mr. Ciampa, I provided him with an electronic copy of the consent form for initial review.
I met with George in Palm Springs, California the first week of January 2019. We spent
the first few days discussing and working on his 75th D-Day Anniversary project. Before the
interviews began, we reviewed the consent form (Appendix C). We had a serious discussion
about several elements on the form relating to future use of interview materials and ways to share
materials for his review. Specifically, George did not want videos posted on YouTube. We
agreed upon limited use of interview materials (for dissertation use only) and physical mailings
of review materials. I annotated two copies of the consent form accordingly. When he was

83
satisfied with the changes, we both signed the forms, each retaining a copy for our individual
records. Later that day, we conducted the first unstructured interview or “extempore narration”
(Rosenthal, 1993, p. 1). Interview sessions were filmed and audiotaped.
During the interviews, I listened attentively and began to hear George repeat select words
or phrases, as he told different parts of his life story. At this point, patterns and themes were
blurry, interspersed impressions. Following interview sessions, I recorded my thoughts and
impressions in a journal and listened to the audio interview segments.
The week following the interviews, I sent eight digital files of varying lengths to a secure
transcription service to provide text documents. While waiting on the transcripts, I listened to the
audio recordings in their entirety and took notes. Upon receipt of the transcripts, I conducted
five, full readings of the transcripts over a week-long period. During and after these reviews, I
wrote notes in my reflective journal on emerging themes. I then began to color-code text
segments and annotate them with descriptive words to capture the essence of each segment. In
concert with this analysis, I read George’s post-war journal completely through on three
occasions. During these periods of complete immersion and deep reflection, variations of the
themes evolved and were considered. In time, the themes became clear and coalesced into one
overarching idea, or theme, supported by three subthemes.
Themes Discovered
What slowing unfolded through the analysis of George Ciampa’s story and post-war
journal was the central role the ideal of liberty had on his life. This theme was quietly revealed,
initially as a shadow in the innocence of youth with concern for independence. Dramatically, it
expanded in riveting wartime experiences and at other life junctures. Eventually it fueled a
passionate concern for, and commitment to, future generations. During the interview, George
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talked about the importance of liberty for all—the impetus behind the name of his non-profit
organization. This theme runs as an undercurrent throughout his life story. The importance of
liberty is only overshadowed during life periods when subthemes emerge to dominate for a time.
After much deliberation on nomenclature options, I carefully chose the terms duty, honor, and
country as descriptors of the subthemes. Through reflection and comparative analysis, I began to
see linkages of the subthemes with the theoretical tenets of ethical leadership and public service
motivation (Table 4.1).
Table 4.1
Comparison of Dimensions of Ethical Leadership, Public Service Motivation, and Themes
Discovered in George Ciampa’s Life Story
Ethical Leadership
Character/Integrity
Trust
Sincere
Just
Honest
Altruism
Generous
Community*
Compassionate
Modest
Collective Motivation
Confidence Building
Group Orientation
Motive Arouser
Team Building
Collective Motivation

Public Service Motivation

Liberty
Honor
Self-sacrifice

Duty

Commitment to the public interest
Compassion

Liberty
Duty
Country

Civic duty** and Self-sacrifice

Commitment to the public interest
Civic duty
Self-sacrifice
Compassion

Encouragement (hope)
Encouraging
Morale Booster

Themes in Life Story

Liberty
Duty
Honor
Country
Liberty

Note. Synthesis of ethical leadership tenets (Resick et al., 2006), public service motivation
dimensions (Perry & Wise, 1990), and discovery of themes in George Ciampa’s life story. First
column from Resick et al. Copyright 2006 Springer Nature. Used with permission.
*The term “fraternal” was replaced with “community.” **The term “civic duty” replaces the
public service motivation construct of “commitment to public duty.”
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Defining the themes provides additional support for theme-construct linkages and a
thoughtful vantage for the reader before entering into the story. The Oxford Living Dictionary
(2019) definitions 5 for these terms follow:
Liberty—"The state of being free within society from oppressive restrictions imposed by
authority on one's way of life, behaviour, or political views. Synonyms: independence, freedom,
autonomy, sovereignty, self-government, self-rule, self-determination” [Def. 1].
Duty—"A moral or legal obligation; a responsibility. Synonyms: obligation, commitment,
obedience, allegiance, loyalty, faithfulness, fidelity, respect, deference, reverence, homage” [Def.
2.1].
Honor 6—"The quality of knowing and doing what is morally right. Synonyms: integrity,
honourableness, honesty, uprightness, ethics, morals, morality, principle, principles, high
principles, righteousness, rectitude, nobility, high-mindedness, right-mindedness, noblemindedness” [Def. 2].
Country—"A nation with its own government, occupying a particular territory.
Synonyms: state, nation, sovereign state, kingdom, realm, territory, province, principality,
palatinate, duchy, empire, commonwealth, homeland, native land, native soil, fatherland,
motherland, mother country, country of origin, birthplace” [Def. 1].
Having identified the themes, the next step was to identify parts of the story to include
necessitating difficult decisions on parts to exclude. Recent research on life story narratives and
responsible leadership provided a meaningful structure for making these decisions as well as a
structured approach for presenting the research findings.

For the purposes of the analysis it was sufficient to utilize a dictionary definition of the terms used, because it was
relevant to be cognizant of synonyms and connotations as well.
6
The Oxford Living Dictionary used British spelling honour; the U.S. spelling, honor, is used in this dissertation.
5
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Turning Points
Discussing life story research, Hemingway and Starkey (2018) contended that turning
points “are causally efficacious, linking them to the development of life narratives concerned
with an evolving sense of personal identity” (p. 875). The authors suggested these points “helped
to re-define individuals’ sense of self and in some extreme cases completely transformed their
self-identity as leaders” (p. 875). Further, they argued, “Momentous turning points can create a
seismic shift . . . through re-evaluation of the individual’s personal values [resulting in altered]
personal priorities in life to produce responsible leadership that perhaps did not exist previously”
(p. 875).
Ciampa’s personal story is told in the next section concentrating on three turning points
described during the retelling of his life story: military service during WWII; the early death of
his beloved wife, Doris, thrusting him into the role of single parent; and his return to the beaches
of Normandy, France in 1994, to attend D-Day 50th Anniversary events. The cumulative effect
of these turning points set in motion the founding of his non-profit organization, Let Freedom
Ring. His captivating story follows. 7
George Ciampa’s Story
How does one capture the essence of another’s life? What a weighty responsibility—
where should one begin? Perhaps the first and most important step is to situate the story in the
context of history. Shifting thoughts to that other, unique temporal space to allow the story to
come to life. Shifting focus to a time when daily struggles were not unlike our own, in many
ways. A time that did not simply exist in sepia-colored photographs but was alive with vibrant

Interview transcript and page numbers have been included with T indicating transcript number followed
by P indicating transcript page number, such as T1 P1, which would be Transcript 1, page 1.
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colors, motion, sound, and most importantly, real people who had dreams and hopes resembling
our own.
Shifting to 1925. The year was 1925. The United States was in its fifth year of
prohibition, after the enactment of the 18th Amendment to the Constitution. The Amendment
prohibited “the manufacture, sale and transportation of intoxicating beverages” and led to
increased taxes and “the elimination of thousands of jobs” (Lerner, 2011, paras. 8 & 6).
U.S. news headlines in 1925 reported:
•

Young children labor long hours in factories and mills—child labor laws opposed.

•

Gangster wars increase over control of illegal alcohol sales.

•

First U.S. motel opens with $1.25 nightly rate.

•

Wyoming elects first U.S. female governor.

•

New Chrysler Corporation offers luxury cars.

•

Future site of Mount Rushmore dedicated.

•

French and Belgian post-WWI occupation of German Ruhr region ends.

•

Mein Kampf, Adolf Hitler’s autobiography, is published.

•

Benito Mussolini ends free elections in Italy. (Pearson, n.d.)

Seven years earlier, November 1918 marked the end of WWI, “the war to end all wars” 8
leaving “an estimated 10 million soldiers” dead or wounded (Stepp, 2014, para. 8). The effects of
the war were long-lasting for many families and the U.S. military. In March 1919, the U.S. War
Department “mailed 74,770 ballots to next-of-kin of the soldier dead,” (Conner, 2018, p. 17)
asking each family to decide if their loved one’s remains should rest overseas or be returned to

A common saying of the era between the two world wars, often attributed to H.G. Wells (1914) book, The War
That Will End War.

8

88
the United States for burial. Americans debated the right course of action; however, by the 1921
response deadline, 61 % of the families decided to bring their deceased soldier’s remains home
(p. 22). WWI U.S. Army Graves Registration soldiers were already working on the arduous tasks
associated with transfer of temporary burials to permanent cemeteries; more than half of those
remains would eventually be transported to American soil for final burial (p. 22).
By 1921, the War Department had selected the locations for eight WWI permanent
American military cemeteries in Europe (Appendix G), largely based on their proximity to
significant battlefields (Conner, 2018, p. 23). The U.S. Fine Arts Division played a central role in
the design of the WWI burial grounds, memorials, and chapels; an example of their work can be
seen in the artistic drawing of the Meuse-Argonne American Cemetery and Memorial (Figure
4.1).

Figure 4.1. Layout of Meuse-Argonne American Cemetery and Memorial. An American WWI
temporary cemetery was established here on October 14, 1918. This is the largest American
military cemetery in Europe and the final resting place for 14,246 American dead. Tablets of the
Missing honor 954 missing WWI Americans. The 130.5-acre cemetery was dedicated in May
1937 near the village of Romagne-sous-Montfaucon in northeast France. From “ABMC MeuseArgonne American Military Cemetery and Memorial [Brochure], American Battle Monuments
Commission, 2018 (https://www.abmc.gov/sites/default/files/publications/MeuseArgonne_Brochure_Mar2018.pdf). In the public domain.
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In 1923, the ABMC was established and General of the Armies John J. Pershing—shown
in Figure 4.2—was selected to lead the new organization. Planning for memorials and
monuments continued in 1924–1925. It would be another year before the ABMC would decide
on use of Italian Carrara marble crosses and Stars of David for the WWI headstones in Europe—
as shown in Figure 4.3—and another 12 years before the cemeteries would be dedicated. This is
the world George W. Ciampa was born into on June 16, 1925, in Boston, Massachusetts.

Figure 4.2. General John J. Pershing, Commander of the American Expeditionary Forces in
WWI and the first chairman of the ABMC. Image of General Pershing at American General
Headquarters in Chaumont, France on October 19, 1918. From “Personnel – Pershing, General
John J. [165-WW-411B-48]” The National Archives, n.d.-g
(https://catalog.archives.gov/id/45529015). In the public domain.
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Figure 4.3. Row of headstones at St. Mihiel American Cemetery in France. WWI Star of David
headstone is shown in the center of the image and a Latin Cross headstone is shown in the far
right of the image. Courtesy of American Battle Monuments Commission, n.d.-e (note: since the
image was downloaded in August, 2019, at via https://www.abmc.gov/cemeteriesmemorials/europe/meuse-argonne-american-cemetery revision of ABMC’s archive has meant
that this image is no longer accessible.). In the public domain.
The formative years. Ciampa was one of 10 children born to Maria Sue (née Tucci) and
Fiorentino Ciampa. His father was a bricklayer by trade who emigrated from Avellino, Italy, in
1903, to find work in Boston. He later met and married Maria Sue and they began their life
together.
Shaping character. Ciampa and his three brothers and six sisters were raised as
traditional Catholics. References to attending mass and deeply held beliefs about faith and prayer
surfaced at various times throughout the interview. Ciampa explained the predominant influence
of his parents in shaping his character.
If you get the right parents, they get you started off on the right foot with your morals.
And the courage has to come from, again, from your parents. Your parents have to instill
what's right and what's wrong . . . what is, you know, why something is right and why
something is wrong, you know? [T5 P1]
And as a parent, you've got to instill that in your kids, and they may . . . your kids may
resent you for a while when you're trying to teach them something like that. But then it'll
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finally sometime, hopefully not until after you're dead, that they realize that what you
were doing for them was for their benefit, to give them the moral courage that they need
throughout life to be a good person, to do things for others, and to live by . . . what they
teach kids in Sunday school, I mean, how to do unto others as you want others to do unto
you, right? [T5 P1]
It's so important to treat other people the way that you want to be treated. That's what it
gets down to simple language . . . it's all about character with people. It's not about their
color, it's not about anything other than their character. [T5 P2]
Their character is the number one asset, or it's all about... everything is about character. If
you've got good character, then everything will follow, I feel. If you don't have good
character, you're gonna have a difficult time at life... It's easy to put people down for
whatever [reason], and you don't know what's going on in another person’s life to make
them the way they are. That is so important. [T5 P2]
Fears. Ciampa vividly recalled two traumatic childhood experiences that deeply
influenced him. The first was the death of a young cousin and the second was his grandfather’s
wake, held in a relative’s home. These experiences left him with a dreadful fear of death often
exhibited as varied childhood illnesses. He referenced this childhood fear several times during
the interview.
It kind of reminded me of when I was a kid, and why I got the fear of death. They
[siblings] didn't get a fear of death, but I did, as a five-year-old, and a 7-year-old. It was
hard, hard for me to get over that. [T3 PP6-7]
Transitions. When he was nine years-old, the Ciampa family packed up their 1932
Chevrolet sedan to move to California, joining his elder married brother. On the long crosscountry trip, George was certain he originated the childhood question, “Are we almost there?”
The Ciampa family drove through the night not stopping at rest stops or hotels to sleep. They
carried provisions in a flatbed trailer that his mother would access to heat canned goods for their
dinners. In time they arrived to begin a new life in California.
Ciampa recalled being 12 years-old and his talented older brother, Antonio (known to his
family and friends as Jim), made a crystal set and inserted it into a Maxwell House coffee can to
make a transistor radio. He attached the crystal instrument to form a needle that could be moved
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in different positions to pick-up radio stations. Eighty years later, in a poignant conversation,
Ciampa reminisced about his older brother with admiration and recounted his memory of
listening to that Maxwell House radio at night, before drifting off to sleep.
In his teenage years, Ciampa began to think his parents were strict. Here, the first
innocent reference to liberty surfaced. It became a significant theme woven throughout the fabric
of his life story.
I'd never been in the Boy Scouts, I'd never learned how to swim, I never went to a camp
or anything like that. My mother was very protective. Anyway, they did the best they
could. I used to get really mad at my parents, because I felt that I didn't have the liberty
that other kids had. But they were doing what they thought was best, like a lot of parents
do, and it backfires on them. [T3 PP6-7]
His older brother, Jim, was a mentor figure in his early life. As Ciampa recalled his
teenage years, there was a second, innocent reference to the loss of liberty followed by a memory
of freedom.
I used to get very upset with my parents, because they wouldn't let me stay out as late as
other kids would stay out. And when I first got a car, I was 16 years old. My brother, who
was eight years older than I, he signed-up for me to get my driver’s license. He signed-up
for me to get a car—a 1931 Ford . . . that was in 1941—a 10-year-old car. I paid for it
with a paper route that I had. [T6 P14]
For one year, I paid 13 dollars a month. And then I couldn't drive it out of town. And so,
one day I went out of town. And I went to a fair in San Bernardino, which is about 20
miles away. Somehow, they [his parents] found out about it, and so they took the keys
away from me. [T6 P14]
I think it was for two weeks. And my brother got in the act on that, because he felt
responsible. He's the one that helped me get the car, helped me get the license, so he got
in on that act of taking the keys away for two weeks. But my parents, they were strict
with my sisters, they were strict with me. [T6 PP14-15]
So, yeah, as strict as they were, in those days you could go to a movie by yourself. 10
cents. And they wouldn't worry about you. I mean, my God, now? It's a whole lot
different. A whole lot different. So, I had freedom in that sense without my parents
worrying that I went to a movie. I never went to the movie at night, I'm talking about the
daytime. Matinees. Double features . . . . that's where you get to see two films for the
price of one. [T6 P15]
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Cu pratica u zoppu, all’annu azzuppia. 9 Ciampa’s father impressed upon him the
importance of surrounding yourself with good people.
When I was younger, before I ever went into the army, I was running around with guys in
hot rods, and no one was committing crimes, but it used to bother my dad because he had
a saying in Italian that, if you live with a cripple you become a cripple. Not literally. I
remember one day I tried to use that on my son. I did it a different way. I said, "You
know M, if you have a bunch of oranges together," this happened to me just recently as a
matter of fact, "And one goes bad, all the others go bad too around them." It just
happened to me . . . . He says to me, "Dad, why can't the good ones make the bad ones
good?" I said, "It doesn't work that way . . . .” It just doesn't work that way. I don't know
if he ever remembered that, he was a young kid. [T3 PP4-5]
Ciampa graduated from high school the day he turned 17 and began working in a factory
that built Douglas SBD Dauntless dive-bombers for the U.S. Navy. His job was to put the
finishing touches on the cockpits of the planes “fondly known as 'Slow but Deadly’” (Gresham,
2018, para. 1). It seemed this work served to bolster his dream of becoming a U.S. Air Corps
pilot, like his older brother, Dick. Ciampa admired his brother, eight years his senior, and
imagined becoming a pilot like him. He thought becoming a flyboy and walking around with his
flight cap tipped would be quite glamorous. This was not to be his destiny though and the
experiences of the next few years would be anything but glamorous, imprinting him for life.
Military service in WWII marks the first, significant turning point discovered in George’s life
story.
Military service—WWII. In 1950, four years after being discharged from the U.S.
Army, Ciampa wrote a personal memoir about his wartime experiences. He titled the memoir,
Silent Dog Tags. In 2015, he sent me an electronic copy of his memoir, an unpublished
manuscript, which I refer to in this dissertation, as his post-war journal. During the process of
reviewing draft versions of this dissertation, Ciampa asked that I not use quotes from his
9

Translated from Sicilian dialect as “Who walks with the cripple, sooner or later will start limping.”
(Italian Academy, 2018)
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post-war journal, since he hopes to have it published in the future. He did grant permission to use
four personal images from his 1950 post-war journal (Appendix I) in this dissertation.
Descriptions of his wartime experiences during the interview segments were not as detailed as
those found in his post-war journal, however the information aligned with, and echoed,
sentiments described in the 69-year-old document. Excerpts from an article Ciampa wrote in
2007 aligned with remarks in the interviews and his post-war journal. The 2007 article was used
as a primary source to describe his wartime experiences. Other sources have been included to
provide supporting historical data, or context, and are referenced in citations, figure legends, or
footnotes.
Call for patriotism and enlistments. The significant impact of WWII reached every level
of American society. An exhibit at the National Museum of American History titled The Price of
Freedom: Americans at War is a testament to the far-reaching impact. The exhibit’s companion
online site provides support for this assertion:
Posters during World War II were designed to instill in the people a positive outlook, a
sense of patriotism and confidence. They linked the war in trenches with the war at home.
From a practical point, they were used to encourage all Americans to help with the war
effort. The posters called upon every man, woman, and child to endure the personal
sacrifice and domestic adjustments to further the national agenda. They encouraged
rationing, conservation and sacrifice. In addition, the posters were used for recruitment,
productivity, and motivation as well as for financing the war effort. The stark, colorful
graphic designs elicited strong emotions. The posters played to the fears, frustrations, and
faith in freedoms that lingered in people's minds during the war. (National Museum of
American History, para. 3)
Figure 4.4 is a famous example of one such WWII poster.
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Figure 4.4. The price of freedom: Americans at war “I Want You” WWII poster. From “I want
You For The U.S. Army Enlist Now,” Office for Emergency Management. Office of War
Information. Domestic Operations Branch. National Archives Identifier 513533. n.d.
(https://catalog.archives.gov/id/513533). Unrestricted.
Not only was the U.S. government developing marketing materials to influence the
attitudes of the populace, Congress was also working on legislation to bolster conscription in the
military services.
Congress passed the Selective Service Act in 1940, which provided for the registration
and conscription of troops. Registration was the first step in the process used by the
military to enumerate the pool of potential military manpower and identify men able to
serve. While patriotism fueled many enlistments after the attack on Pearl Harbor in
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December 1941, volunteers stopped far short of meeting the rapidly expanding military
manpower needs. . . . The first wave of registration under the Selective Service Act
required all men between the ages of 21 and 26—born between 1919 and 1924—to make
contact with local draft boards. Over the next 2 years, the second, third, and fourth
registrations added young men who entered the draft eligible age range, while also adding
older men to the registrant pool. (Bound & Turner, 2002, p. 788)
U.S. Army enlistment and training. Ciampa dreamed of entering the U.S. Army Air
Corps however his 20-22 eyesight prevented his acceptance for pilot training. A year after high
school, he was drafted into the U.S. Army. He enlisted at Fort MacArthur Induction Center in
San Pedro, California and was transported via a troop train for basic military training at U.S.
Army Fort Francis E. Warren, in Cheyenne, Wyoming.
I reported for duty and was told that I was to be in the 610th Graves Registration
Company. What the hell is Graves Registration? That’s what I wanted to know. I didn’t
like the word “GRAVES.” When I found out what it was, I was aghast! Graves
Registration is a euphemism for gathering the dead on the battlefields and burying them.
My God, not me! I can’t do that. How could this happen? People have asked me if I
volunteered for that! Of course not! (Ciampa, 2007, p. 25)
“During World War II, Fort Warren was the training center for up to 20,000 of the
Quartermaster Corps. More than 280 wooden buildings were constructed without insulation and
interior walls to temporarily house the increased number of troops” (U.S. Air Force, 2018, para.
16). The historical account further suggested the Quartermaster soldiers housed in the wooded
Fort structures likely woke to find snow on their blankets, during the cold winter months (U.S.
Air Force, 2018).
While George was training with the 610th Graves Registration Company, the Air Corps
relaxed eyesight standards and he reapplied for pilot training and was accepted. When his
commanding officer found out, he acrimoniously retaliated by immediately transferring George
to the 607th Graves Registration Company, scheduled to depart for Europe. This would have
been a difficult transition for any young soldier. Aside from the disappointment of the shattered
dream of becoming a pilot, he had to cope with being pulled from the group of young soldiers he
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knew and had trained with. He also had to adjust to a new group of older soldiers who were
already a cohesive group. Within weeks, George and his new Company reported to the Myles
Standish Disembarkation Center, in Boston. In March 1944, the 607th received orders
transferring them to duty in England. Ciampa (2007) recounted, “Our voyage to England was on
a troop ship, the SS Alexander” (p. 25). The vessel is shown in Figure 4.5.

Figure 4.5. U.S. Army WWII troop transport ship, Edmund B. Alexander. From “In port, circa
1945-1946 . . . She was extensively modernized, as seen here, in 1942–1943. Image credit:
Donation of Captain Stephen S. Roberts, USNR (Retired), U.S. Naval Historical Center, 2007
(https://commons.wikimedia.org/wiki/File:USATEdmundB.Alexander.jpg). In the public
domain.
During the interview, George recalled, “Being in the Army, God, sailing on a ship
leaving the [New York] harbor and going past the Statue of Liberty . . . I felt like I was being
shanghaied. I was immature. I was 18, but I was a young kid” [T3 P6]. Figure 4.6 portrays an
iconic image of the Statue of Liberty. Of symbolic interest, he twice referred to seeing the
statue—on his way to and returning from war—bookending his war experience. According to
Fischer (2005) the goddess of liberty “symbolized an idea of liberty as an ancient, eternal, and
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universal principle, inherited from the distant past and applicable to the present and future
without change” (p. 234). The symbol of an ideal that belongs to the ages (Fischer, 2005).

Figure 4.6. The Statue of Liberty in New York Harbor, circa 1930. This landmark statue was
sculpted by Frédéric Auguste Bartholdi and given to the people of the United States by the
people of France to commemorate the centennial of the American Declaration of Independence.
Dedicated in 1886 as Liberty Enlightening the World, it remains a popular American symbol.
From “DocsTeach: Photograph of the Statue of Liberty; ca. 1930,” The National Archives n.d.-i
(https://www.docsteach.org/documents/document/photograph-of-the-statue-of-liberty). Creative
Commons Attribution-NonCommercial-ShareAlike 4.0 International License.
The WWII U.S. Medical Research Centre (n.d.) recounted the ship’s journey across the
Atlantic:
[The U.S. troops on board spent the next] 13 days rocking and rolling on the Atlantic
before reaching Liverpool, United Kingdom, 3 April 1944. The ship was part of a large
convoy of 27 ships sailing across the Atlantic carrying thousands of troops and
equipment en route to the European Theater. The personnel were crammed deep in one of
the holds, way below sea level, and slept in bunks four high. Food was served two times
daily and consumed standing. The deck was grimy and slippery from the spilled food and
drink, latrines overflowed, and quite a few men were seasick. Almost endlessly
zigzagging its way across the ocean, the “Edmund B. Alexander” finally reached
Liverpool early April of 1944. (para. 11)
Duty in England. After those long days on rough seas, constantly on alert for German
torpedoes, England was a welcome sight. “We arrived in Liverpool in April and spent some time
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in Oxford before going to Bristol. . . . We saw the first effects of war witness[ing] the bomb
craters here and there” (Ciampa, 2007, p. 26). Figures 4.7 and 4.8 are images from bomb-ravaged
British cities much as George spoke of in his article.

Figure 4.7. Children amidst rubble in London during the Blitz, September 1940. From “Children
of an eastern suburb of London, who have been made homeless by the random bombs of the
Nazi night raiders, waiting outside the wreckage of what was their home.” The National
Archives, n.d-c (https://catalog.archives.gov/id/541920). In the public domain.

Figure 4.8. Elderly women in ruins of their home during the Blitz. From “Two bewildered old
ladies stand amid the leveled ruins of the almshouse which was home until the Germans dropped
bombs. Total war knows no bounds. Newbury, Berkshire, England.” National Archives, n.d.-j
(https://catalog.archives.gov/id/531162). In the public domain.
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Finally, we arrived in St. Austell in Cornwall, England. Our First Platoon was somewhere
else. We were not told where. While at St. Austell waiting for the Invasion of France, we
learned that our First Platoon that was on maneuvers off the English coast was torpedoed
and we lost eighteen of our twenty-four guys. They were on an LST 10 that was training
with three others. These LSTs were torpedoed by a German U-Boat. Two of the fellows
who were lost had been staying with us in St. Austell. Eight hundred men were lost in
that action on April 25 in what was called Exercise Tiger 11. We had six survivors from
the First Platoon. Now we KNEW there was something serious going on. It hit home. The
details were kept secret at the time, and it remained mysterious for some time to come.
Security was tight as the Invasion was about to happen and we later learned that officers
on board had maps with them that divulged Invasion information and these bodies had to
be recovered. (Ciampa, 2007, p. 26)
The photograph in Figure 4.9 shows the Exercise Tiger training George referred to, as
part of the Allied forces advance preparations for the D-Day invasion.
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LST is an acronym for Landing Ship Tank, U.S. Navy, Naval History and Heritage Command (2018)
Exercise TIGER was the code name of the training exercise for the Utah Beach assault forces under
Admiral Don P. Moon. It was held from April 22–30, 1944. The troops and equipment embarked on the
same ships and for the most part from the same ports from which they would later leave for France. Six of
the days in the exercise were taken up by the marshaling of the troops and the embarkation of the landing
craft. During the night of April 26–27, 1944, the main force proceeded through Lyme Bay with mine craft
sweeping ahead of them as if crossing the channel. When the convoy was maneuvering in Lyme Bay in
the early hours of April 28, they were attacked by nine German E-boats out of Cherbourg that had evaded
the Allied patrols. No warning of the presence of enemy boats had been received until LST-507 was
torpedoed at 0204. The ship burst into flames, and survivors abandoned ship. Several minutes later LST531 was torpedoed and sank in six minutes. LST-289, which opened fire at E-boats, was also torpedoed
but was able to reach port. The other LSTs plus two British destroyers fired at the E-boats, which used
smoke and high speed to escape. This brief action resulted in 198 Navy dead and missing and 441 Army
dead and missing according to the naval action reports. Later Army reports gave 551 as the total number
of dead and missing soldiers. (Naval History and Heritage Command, 2015, paras. 3–4).
11
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Figure 4.9. Damage to U.S.S. LST-289, April 28, 1944 during D-Day rehearsal in Devon,
England. Photograph shows the ship at Dartmouth, England docks. Ship was torpedoed by
German Navy during Exercise Tiger D-Day rehearsal operations off Slapton Sands, England.
Note ship’s damaged steel hulled stern. From “80-G-257909 USS LST-289,” Naval History and
Heritage Command (https://www.history.navy.mil/content/history/nhhc/ourcollections/photography/numerical-list-of-images/nhhc-series/nh-series/80-G-257000/80-G257909.html). In the public domain.
D-Day. For 1,739 days, the world had been at war. On June 4, 1944, the Allied High
Command met on the southern coast of England gripped with the heavy decision of when to
launch the invasion of Nazi Occupied Europe—Operation Overlord known as D-Day (American
Battle Monuments Commission, n.d.-d). The Commanding General for the U.S. Army, European
Theater, General Dwight D. Eisenhower, spoke with U.S. paratroopers (Figure 4.10) before their
epic D-Day launch.
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Figure 4.10. General Dwight D. Eisenhower and U.S. paratroopers in England, June 1944.
General Eisenhower gives the order of the day, “full victory—nothing else,” just before they
board their airplanes to participate in the first assault in invasion on June 6, 1944. From
“Photograph of General Dwight D. Eisenhower Giving the Order of the Day,” by The National
Archives, n.d.-d (https://catalog.archives.gov/id/531217). In the public domain.
The Normandy beaches were chosen by planners because they lay within range of air
cover and were less heavily defended than the obvious objective of the Pas de Calais, the
shortest distance between Great Britain and the [European] Continent. Airborne drops at
both ends of the beachheads were to protect the flanks, as well as open-up roadways to
the interior. Six divisions were to land on the first day; three U.S., two British and one
Canadian. Two more British and one U.S. division were to follow after the assault
division had cleared the way through the beach defenses. (U.S. Army, n.d., para. 1)
George’s platoon was part of the vast military encampment waiting for Operation
Overlord orders.
The day came when we boarded a Liberty ship, which was about to become one of four
thousand or more ships that took part in the Invasion of Normandy [Figure 4.11]. The
voyage there was eventful. We slept in a hold and it was during the night that a German
torpedo plane appeared to attack us and as it approached, a Navy gunner shot it down
before it had a chance to guide the torpedo into our ship. There was a huge explosion that
rocked the ship and we all scurried up the ladder to the deck to find out what happened…
(Ciampa, 2007, p. 26)

103

Figure 4.11. Armada of ships for the Normandy invasion, June 6, 1944. Convoy of LCI(L)s
enroute to the Normandy beaches, with barrage balloons overhead. Photographed from USS
Ancon (AGC-4). Note 20mm guns, with Mark 14 lead computing sights, on board Ancon. From
“80-G-231247 Normandy Invasion, June 1944,” by Naval History and Heritage Command, n.d.
(https://www.history.navy.mil/our-collections/photography/wars-and-events/world-war-ii/dday/80-g-231247.html). In the public domain.
We are part of the Invasion. Thousands of ships around us; they say more than four
thousand. We waited to disembark. We were anchored broadside to the shore. We
watched in horror as we could see ships blown up, bodies and debris floating in the water.
German 88s 12 firing their guns incessantly. All of us were on the side of the ship opposite
the shore for “protection” against the bulkhead. The ship was listing. We waited our turn
to climb down the rope ladder to approaching landing craft [Figures 4.12 to 4.15] to take
us to shore. Personally, I think, although I was petrified, I was more frightened of
drowning. I couldn’t swim, still can’t. I thought it would be better to get killed on shore
than to drown (At that time I didn’t realize that the DEAD would be placed in mattress
covers and put into the bare earth). I should have been aware that is what happens to dead
soldiers, but I wasn’t thinking ahead or clearly at the time.
I climbed down the rope ladder into an LCI landing craft. We started toward shore
and could hear the 88’s above us. We turned around and made a circle and started in
again, but then turned around again and then went in on the third attempt. We did finally

In an informal conversation with me, George referred to the sound of the German weapon system as
“Screaming Mimis.” Budnik (2018, September 29) described this weapon system and explained the origin
of nicknames: “Multi-barreled jet mortars such as Nebelwerfer 41 and Nebelwerfer 42 were the most
famous examples of those German [rocket launcher] weapons in World War II. Soviet soldiers called
them names such as ‘Vanyusha,’ ‘Ishak,’ or ‘Skripukha,’ while other Allied troops nicknamed them
‘Screaming Mimi’ because of the characteristic sound created by the flying shells.” (para. 3)
12
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go in and then my mind is a BLANK. I still cannot remember the details of arriving on
shore! I remember everything up to that point. (Ciampa, 2007, p. 26)
Pictures of the landing craft George referred to are shown in Figures 4.12 to 4.15.

Figure 4.12. Troops and crewmen aboard a Coast Guard landing craft approaching Normandy
beach, June 6, 1944. From “26-G-2349 Normandy Invasion, June 1944,” by Naval History and
Heritage Command, n.d. (https://www.history.navy.mil/our-collections/ photography/wars-andevents/world-war-ii/d-day/26-G-2349.html). In the public domain.
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Figure 4.13. Coast Guard LCVP (Landing Craft, Vehicle, Personnel) approaches Normandy coast
on D-Day. Note radar antenna on bridge, signalman using blinker lamp, U.S. star on truck covers,
and folded bicycle atop vehicle at lower right. From “26-G-2358 Normandy Invasion, June 1944,”
by Naval History and Heritage Command, n.d. (https://www.history.navy.mil/ourcollections/photography/wars-and-events/world-war-ii/d-day/26-G-2358.html). In the public
domain.
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Figure 4.14. Landing on Utah Beach, Normandy, June 6, 1944. A U.S. Army weapons carrier
moves through the surf toward Utah Beach, after being launched from its landing craft. Note .50
caliber machine gun pointed skyward for anti-aircraft defense. From “SC 190438,” by Naval
History and Heritage Command, n.d. (https://www.history.navy.mil/ourcollections/photography/wars-and-events/world-war-ii/d-day/SC-190438.html). In the public
domain.
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Figure 4.15. Assault landing—One of the first waves at Omaha Beach. Soldiers were under
heavy Nazi machine gun fire. From “Photograph of the Normandy Invasion,” The National
Archives, n.d.-h (https://catalog.archives.gov/id/513173). In the public domain.
The Germans had fortified the beaches by anchoring massive obstacles in the water
making navigation to the beach extremely difficult. He described the entire scene as “organized
confusion” (G. Ciampa, personal communication, February 14, 2019). “For me, it was a very
frightening experience, the most frightening experience I ever had in my life, and I’ve had some
frightening experiences” [T1 P10].
Our company of one hundred twenty-five enlisted men and officers were divided into two
groups. Two platoons went to Omaha Beach and two platoons went to Utah Beach.
Headquarters platoon came later. I was in the group that landed at Utah Beach and that
was bad enough, but later learned that Omaha was worse. We were the first Graves
Registration Company to land in France—on D-Day. (Ciampa, 2007, p. 26)
“Our immediate duty was to pick up the dead…. Many bodies were floating in the Channel.
It was havoc on the beach” [represented in Figures 4.16 to 4.18]. (Ciampa, 2007, p. 27)
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Figure 4.16. Landing at Utah Beach. American soldiers plunge into the surf and rush to Utah
Beach, June 6, 1944. Image courtesy of ABMC.
(https://www.abmc.gov/multimedia/photos?field_cemetery_or_memorial_nid=46&cemetery_or_
memorial=All&page=136). In the public domain.

Figure 4.17. Aerial photograph of D-Day beach assault. Men and assault vehicles storm the
beaches of Normandy as Allied landing craft make a dent in Germany's west wall on June 6,
1944. As wave after wave of landing craft unload their cargo, men move inland, and vehicles
surge up the roads. Note the men swarming over the beaches. From “Overhead View of the
Normandy Invasion,” The National Archives, 1994. (https://www.docsteach.org/documents/
document/normandy-assault-vehicles). In the public domain.
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Figure 4.18. Soldiers at Utah Beach seawall during Normandy invasion, June 1944. U.S.
Soldiers of the 8th Infantry Regiment, 4th Infantry Division, move out over the seawall on Utah
Beach, after coming ashore. Other troops are waiting under cover behind the concrete wall. From
“SC-190062,” Naval History and Heritage Command, n.d.-b (https://www.history.navy.mil/ourcollections/photography/wars-and-events/world-war-ii/d-day/SC-190062.html). In the public
domain.
After the arduous graves registration recovery work, the 607th soldiers took shelter in a
potato dugout for the night.
As I think back, I recall vividly, I believe it was the first night, a group of us, perhaps the
whole platoon, were in a potato storage area underground. I recall the sound of bombs
and artillery. One of the guys lit a match and he was pounced upon because we didn’t
want to be detected. We found out later that we were next to an ammunition dump and
near a field hospital. If we were hit, I wouldn’t be writing this story. (Ciampa, 2007,
p. 27)
Life is a complex thing. . . . One night, a few days after the invasions, I thought I was
going to be killed for sure. I thought I was going to be killed several times. Before we
ever made the landing, during the landing, and after the landing…. Sometime in between
there, I’m not sure just where, I prayed to God, and I said, “if I ever get through this
night, I will go to mass every Sunday.” And I didn’t…. so, I think God understands. [T3
PP8-9]
The U.S. Army (n.d.) detailed the extent and high price of the invasion:
On June 6, 1944, more than 160,000 Allied troops landed along a 50-mile stretch of
heavily fortified French coastline, to fight Nazi Germany on the beaches of Normandy,
France. Gen. Dwight D. Eisenhower called the operation a crusade in which, “we will
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accept nothing less than full victory.” More than 5,000 ships and 13,000 aircraft
supported the D-Day invasion and by day’s end, the Allies gained a foothold in
Continental Europe. The cost in lives on D-Day was high. More than 9,000 Allied
Soldiers were killed or wounded, but their sacrifice allowed more than 100,000 Soldiers
to begin the slow, hard slog across Europe, to defeat Adolf Hitler’s crack troops. (para. 1)
More scenes from the D-Day landing are presented in Figures 4.19 and 4.20.

Figure 4.19. Death on Omaha Beach during Normandy invasion, June 1944. An American
Soldier lies dead alongside an anti-landing craft obstruction. From “Crossed Rifles in the Sand
Are a Comrade's Tribute to This American Soldier who Sprang Ashore from a Landing Barge
and Died at the Barricades of Western Europe,” The National Archives, n.d-d
(https://catalog.archives.gov/id/513175). In the public domain.

Figure 4.20. Beachhead secured—Monument to a dead American soldier on D-Day. From “The
Beachhead Is Secure, but the Price Was High. A Coast Guard Combat Photographer Came Upon
This Monument to a Dead American Soldier Somewhere on the Shell-Blasted Shore of
Normandy,” The National Archives, n.d-b (https://catalog.archives.gov/id/513176). In the public
domain.

111
Establishing temporary cemeteries. Over the next several months, the men of the 607th
Graves Registration Company 4th platoon, moved from village to village, tirelessly performing
their daunting duties. They traveled from the beaches of Normandy to Sainte-Mère-Église,
Valognes, Monteburg, Cherbourg, Marigny, St. Lo (Figures 4.21 and 4.22), and then marched
through the liberated city of Paris (Figure 4.23), ever moving forward, in support of the U.S.
Army’s front lines.

Figure 4.21. Streets of Saint-Lô, France as U.S. forces advance after D-Day invasion. From
“Members of the 1st Bn, 355th Engineers, cleaning through wrecked streets of St Lo so that
traffic could move by road from Omaha beach,” U.S. Army Center of Military History, n.d.-c
(https://history.army.mil/images/reference/normandy/pics/Sc572358t.jpg). In the public domain.
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Figure 4.22. George Ciampa in Saint-Lô, France, July 1944. The 607th Graves Registration
Company established a temporary American Military cemetery in Saint-Lô, France. Image used
with permission of George Ciampa.

Figure 4.23. Allied Victory Parade in Paris, 1944. From “American Troops of the 28th Infantry
Division March down the Champs Elysees, Paris, in the ‘Victory’ Parade,” The National
Archives, n.d.-a (https://catalog.archives.gov/id/531209). In the public domain.
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Ciampa found the graves registration work extremely difficult both physically and
mentally.
The stench of the bodies was stifling. Constant spitting and the stench would get into our
clothing. I detached myself from my duty. It was difficult to look at the faces of the dead.
I was oblivious to what I was doing. I hated it. (Ciampa, 2007, p. 27)
One aspect of the work involved removing personal belongings from dead soldiers and
placing them in labeled personal effects bags (Figure 4.24). One of two dog-tags was also
removed and placed on the temporary wooden marker for the corresponding grave; the other
dog-tag remained on the soldier. The Army required detailed forms be completed for every
deceased soldier.
We handled sometimes 300 bodies in a day. So there’s too many, but we had to…go
through the personal effects, you put them in a bag with a tie, and with a label on it, and
we put their personal effects in the bag except blood stained pictures, [they were] thrown
away because you don’t want the next of kin to see that. . . . But watches, and rings, and
stuff like that. Money, there was money, blood stained. I have no idea, I had nothing to
do with that . . . I’m talking about paper money, but I don’t know what was done with the
American money. [T1 P16]
Ciampa later described the strict code of ethics concerning the handling of the personal
effects13 of the dead soldiers (personal communication, February 14, 2019).

George later clarified the personal effects were sent to a facility in Kansas for processing and then
forwarded to the family (G. Ciampa, personal communication, February 14, 2019). Webb (2018,
December 24) outlined the process: “the effects were sealed in a personal effects bag and shipped first to
the Army Effects Bureau at the Kansas City Quartermaster Depot in Kansas City, Missouri. Great care
was taken to ensure that the personal effects bags were not stolen or pilfered." (para. 53)
“There the effects were carefully inventoried, soiled garments laundered, any government-issue
articles removed, foreign money (except for souvenir money) converted to U.S. currency, and any cash or
negotiable checks deposited in a bank to the credit of the next of kin. The property was then packed for
storage pending receipt by the Effects Bureau of a shipping order. Only after all this was done were the
effects sent to the next of kin.” (para. 54)

13
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Figure 4.24. An NCO from the Graves Registration Service completes a label of a personal
effects bag. From “Gallery Graves Registration Service” WW2 U.S. Medical Research Centre,
n.d. (https://www.med-dept.com/gallery/graves-registration-service/). Credited to U.S. National
Archives, Signal Corps 192458. In the public domain.
As the front lines progressed, we progressed with them. We were the forward Graves
Registration Company. The 610th, that I was in originally was one of the rear echelon
companies that came in to “beautify” the graves. That was done by putting mounds of dirt
on each grave. (Ciampa, 2007, p. 27)
Ciampa described the process the forward graves registration companies used to place
straight, wooden temporary markers on each grave. Each temporary marker was carefully affixed
with the buried soldier’s personal dog-tag. Later, the rear echelon companies replaced the
straight markers with temporary wooden crosses or Stars of David (Figure 4.25), methodically
ensuring the correct dog-tag was affixed to the new marker (Figure 4.26) according to Ciampa,
(personal communication, February 14, 2019).
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Figure 4.25. Preparing temporary wooden crosses for WWII graves. Cover image on the
Quartermaster Graves Registration World War II pamphlet issued by The Quartermaster
General, 15 January 1948. Photo description: “COVER shows Pvt. Alfonton Ortega, member of
QM graves registration company, painting the crosses for use in an American military cemetery
somewhere in France (Quartermaster General, 1948, p. 2). Pamphlet viewed and photographed at
Quartermaster Museum, March 6, 2019. Image from “Gallery Graves Registration Service”
WW2 U.S. Medical Research Centre, n.d. (https://www.med-dept.com/gallery/gravesregistration-service/). Credited to U.S. National Archives. In the public domain.

Figure 4.26. St. Avold Temporary American Military Cemetery, France 1945. Rear echelon
Graves Registration Service soldiers work to replace temporary wooden markers with temporary
wooden crosses and Stars of David taking care to transfer affixed dog-tag to new Latin cross or
Star of David temporary marker. Soldiers also shape dirt mounds at gravesite to beautify
cemetery (no catalog number). Image courtesy of U.S. Army Quartermaster Museum, Fort Lee,
VA. In the public domain.
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A chance meeting. After the brief stop in Paris, the company moved forward to Coubert
where they established another temporary military cemetery. Then onward through Charlroi,
Belgium, to the village of Fosses where they established another temporary cemetery. It was here
that Ciampa had a riveting experience.
One afternoon, Ciampa was walking through the village of Fosse and noticed a sign in an
apartment window that caught his attention. An elderly man was standing in the doorway and
Ciampa approached him and asked about the meaning of the sign.
His name was Roman V. DeSmet. He was 82 years old. And we had [established] a little
cemetery in Faust, Belgium. This was shortly after we entered Belgium. And he lived in
his apartment upstairs. He had a big sign, Liberté, Liberty. And so, he wrote for me what
liberty meant to him in a couple of different languages. Flemish, and French, and English.
He lived in this country [United States] and worked for Shirley Temple’s father. He was a
botanist. He asked me to write to Shirley Temple’s father to tell him that he was okay.
His name was George Temple and he worked at the bank in Hollywood. When he
[Roman] went back to Belgium on vacation in 1939 he couldn’t leave again [due to
German invasion and occupation]. He couldn’t even write a letter to Mr. Temple.
So, I wrote a letter to him [Mr. Temple] and I never got an answer back. I don’t
know if he wasn’t there anymore or what. But I wrote to the address. It was a bank in
Hollywood. But anyway, he [Roman DeSmet] wrote for me what liberty meant to him. I
still have it. And I put it in my first film. I was so impressed with it because I was still 18
years old then. No, I had turned 19.
I thought, liberty, you know, take liberty. Like breathing out and breathing in. I
never [thought] about losing your liberty….and so I really thought about that. I thought,
geez, losing liberty. What liberty meant to him. So, I was very interested in that. Yeah,
that was Roman, R-O-M-A-N, V. I don’t know what the V stood for, maybe victory.
DeSmet, D-E-S-M-E-T. [T6 P19]
A picture of Roman V. DeSmet with George and a fellow soldier in Fosse, Belgium is
shown in Figure 4.27.
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Figure 4.27. Chance meeting in Fosse, Belgium, 1944: George Ciampa, Roman V. DeSmet, and
Jim Canavaras. This photo was taken in front of Mr. DeSmet’s apartment in Fosse, Belgium,
following liberation from German occupation. Image used with permission of George Ciampa.
Henri-Chapelle Military Cemetery. A few weeks later the company moved through
Belgium just miles from the German frontier. Here they established Henri-Chapelle Military
Cemetery, which would become the largest temporary WWII military cemetery during combat
operations in the European Theater. The 607th worked at Henri-Chapelle temporary cemetery
from September 1944 through February 1945, during a bitterly cold winter while supporting one
of the greatest battles in U.S. military history. The U.S. Army Center of Military History (n.d-a)
provided a terrifying account of this time:
On Dec. 16, with the onset of winter, the German army launched a counteroffensive that
was intended to cut through the Allied forces in a manner that would turn the tide of the
war in Hitler's favor. The battle that ensued is known historically as the Battle of the
Bulge. (para. 1)
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[In time] the Germans broke through the American front, surrounding most of an infantry
division, seizing key crossroads, and advancing their spearheads toward the Meuse River,
creating the projection that gave the battle its name. (para. 3)
Stories spread of the massacre of Soldiers and civilians at Malmedy and Stavelot, of
paratroopers dropping behind the lines, and of English-speaking German soldiers,
disguised as Americans, capturing critical bridges, cutting communications lines, and
spreading rumors. (para. 4)
The loss, hardship, and suffering during this long, freezing winter are simply unimaginable.
The Americans suffered some 75,000 casualties in the Battle of the Bulge but the
Germans lost 80,000 to l00,000. German strength had been irredeemably impaired. By
the end of January 1945, American units had retaken all ground they had lost, and the
defeat of Germany was clearly only a matter of time. (U.S. Army Center of Military
History, n.d-a, para. 2)
A picture from Bastogne, Belgium during the Battle of the Bulge in 1944 is shown in
Figure 4.28. An American fatality of that battle is shown in Figure 4.29.

Figure 4.28. Christmas day 1944, Battle of the Bulge. From “Members of the 101st Airborne
Division walk past dead comrades, killed during the Christmas Eve bombing of Bastogne,
Belgium,” U.S. Army Center of Military History, n.d.-d
(https://history.army.mil/html/reference/bulge/botb_images_01.html). In the public domain.
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Figure 4.29. Dead American soldier in woods near Bastogne, Belgium. From “This dead Yank
was felled while fighting with fellow soldiers of the 101st Airborne Division, to drive Nazis from
a heavily wooded area near Bastogne, Belgium, where Germans were entrenched (10 Jan 1945),”
U.S. Army Center of Military History, n.d.-e.
(https://history.army.mil/images/reference/bulge/SC199016.JPG). In the public domain.
George has talked and written about many of these historic events in his varied post-war
accounts. His accounts include the German spy infiltrations in Europe during WWII and the
horrific massacre of U.S. soldiers at Malmedy.
Our longest stay in one area was at Henri-Chapelle, Belgium, over four months—about
seven miles from the German border. It was in September 1944. The area we were in was
liberated on Sept. 11, 1944. It was just before the “Battle of the Bulge,” the largest U.S.
Army battle ever fought—from December 16, 1944 to January 25, 1945. The German
counter-offensive was taking place. Many units had withdrawn as we were taken by
surprise after it looked like the Germans were being pushed back further into their
fatherland. We had to keep our position which was precarious. Someone had to gather the
dead and bury them. Our company received the Meritorious Unit Award for our stand. It
rained a lot, at first. Then there was snow and freezing cold. It was the coldest winter in
over thirty years, we were told. The stench was not so prevalent now; the bodies were all
frozen. Hard frozen ground as well. Jackhammers were needed by the gravediggers;
again [German] prisoners [Figure 4.30], if we had them. (Ciampa, 2007, p. 27)
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Figure 4.30. German POWs digging graves at WWII temporary cemetery. From “German
Prisoners Dig Graves for Members of the 101st Airborne Division who were Killed Defending
Bastogne Against the Germans,” U.S. Army Center of Military History, n.d.-b
(https://history.army.mil/images/reference/bulge/SC222361.JPG). In the public domain.
At first we were camped in an open area. We moved from there to a wooded area and the
next day that area was bombed. We were fortunate.
While in the woods, I can recall often doing guard duty at night. I would be awakened by
the guard who was previously on duty. I recall standing with my back up against an
outhouse for protection looking and listening, trying to keep warm, trying to stay awake.
There were German spies dressed in American uniforms who infiltrated the
region. We had a new “challenge” question each day to help determine who was a spy
such as “who is Dagwood?” or “who is Blondie?” They were comic strip characters of
our times. Other challenges in regard to sports figures were used. Some of these spies
were caught and executed by a firing squad. It is contrary to the Geneva Convention for
the enemy to dress in the adversary’s uniform and they were subject to immediate
execution. Some of the men in our company were summoned to take the bodies of several
who were executed nearby and see that they were buried. We gathered and buried the
German soldiers in the same way as our own. (Ciampa, 2007, pp. 27–28)
On December 17, 1944, on the second day of the German counteroffensive in the
Ardennes, known as the Battle of the Bulge, a Waffen-SS combat group under the
command of Colonel Joachim Peiper captured over 100 American soldiers at the
Baugnez crossroads, near the Belgian town of Malmedy. As a fighting force on the
eastern front, the Waffen-SS had left a long trail of atrocities that included the mass
murder of Jews and Soviet POWs in Belarus. Now deployed in Hitler’s last desperate
push to forestall defeat, the Waffen-SS sought to spread its trademark terror to the
Western Front. Having assembled the captured Americans on a snowy field, members of

121
Peiper’s combat group proceeded to mow them down with machine gun fire. All told, 84
GIs were murdered. News of the massacre—the single largest atrocity against American
soldiers in the European theater—spread quickly, with Supreme Allied Commander
Dwight D. Eisenhower demanding that the SS perpetrators be brought to justice.
(Douglas, 2017, para. 3)
During the “Battle of the Bulge,” American prisoners taken in Malmedy were massacred
and we gathered those bodies. After the war the FBI came to my home and to the homes
of other men from the 607th to question us in regard to the condition of these bodies that
we found. It was for the Nuremberg Trials [Figure 4.31] that were being held [in
Germany] after the war.14 (Ciampa, 2007, p. 28)

Figure 4.31. The accused at the Nuremberg War Crimes Trials. From “Looking down on
defendant’s dock during, circa 1945-1946,” The National Archives, n.d.-e
(https://catalog.archives.gov/id/540127). In the public domain.
Germany. At the conclusion of the Battle of Bulge, the 607th was once again on the
move, however, this time they entered Germany only to discover demolished towns and villages.
Ciampa (2007) would later recall, “We picked up the German dead as well as our own and some
Allied. We ended up in Germany about 100 miles west of Berlin at Eisenach” (p. 27). In

14

From May to July 1946, 74 members of combat group Peiper were tried by a U.S. military commission.
It was one of hundreds of trials conducted by the Allies in Occupied Germany . . . . [comprising] the first
international criminal court in history . . . . on the site of the former Dachau concentration camp, the U.S.
army [sic] tried over 1,500 Germans, including those responsible for the Malmedy massacre, for
violations of the usages and customs of war. (Douglas, 2017, para. 4)
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Eisenach, the 607th set-up quarters inside a school building that previously housed Hitler
Youth.15
The 607th was then assigned a difficult duty to disinter American dead from the Eisenach
temporary military cemetery. “The cemetery there, as any cemetery in Germany, was disinterred
the day after Memorial Day 1945 and those bodies were transported in boxes [caskets] back to
Holland or Belgium because our government didn’t want American soldiers buried permanently
in Germany” (Ciampa, 2007, p. 27). A graveside ceremony at the Eisenach Temporary American
Military Cemetery on Memorial Day, 1945, is shown in Figure 4.32.

Figure 4.32. Memorial Day, 1945 at Eisenach Temporary American Military Cemetery. Photo
used with George Ciampa’s permission.
15

The Jewish Virtual Library’s (2019) provided an overview of the Nazi youth indoctrination program:
The Hitler Youth, known in German as Hitler-Jugend (HJ), was founded in 1926. . . . While originally a
boys movement, in 1928 a separate girls organization was added. . . . HJ membership was made
compulsory for youths over 17 in 1939, and for all over the age of 10 in 1941. By 1939, Hitler Youth
membership comprised 90 % of the country’s youth. (para. 1)
Hitler was a firm believer in the need to indoctrinate Nazi ideology early and the power of young
people in ensuring the continued vitality of the “Thousand Year Reich.” The Hitler Youth was based on
Hitler’s anti-intellectualism, focusing on military training in preparation for becoming a soldier at 18.
(para. 4)
Young German women were indoctrinated with the values of obedience, duty, self-sacrifice,
discipline and physical self-control. (para. 5). As the war progressed, the group took on the work of men
drafted into the armed forces, manned anti-aircraft defenses and also produced many soldiers, especially
for the Waffen SS, notably the 12th SS Panzer division under Kurt Meyer. As Germany was invaded,
members of the HJ were taken into the army at ever younger ages, and, during the Battle of Berlin in
1945, they were a major part of the German defenses. (para. 7)
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Following completion of graves registration work in Eisenach, the 607th Company was
partially deactivated with some men reassigned to various other Army units (WW2 U.S. Medical
Research Centre, n.d.).
Post-WWII repatriation and permanent cemeteries. Not all graves registration
companies were disbanded after hostilities ended in WWII. The U.S. Army Quartermaster Corps
continued to perform duties in concert with War Department post-war planning efforts. As in
WWI, families of deceased WWII veterans were given the option of repatriating their loved
one’s remains back to U.S. soil or making the decision of leaving the remains in a military
cemetery overseas. The War Department sent communications to families in 1947 and 1948
(Conner, 2018, p. 183). U.S. Army Quartermaster Graves Registration soldiers were responsible
for disinterring soldier remains from temporary cemeteries; reburial at permanent cemeteries; or
transfer to a specified port for remains that would be repatriated to the U.S. Graves registration
soldiers were also responsible for completion of detailed paperwork to ensure all data and
associated actions were accurate.
The American Battle Monuments Commission (n.d.-a) provided a description of post-war
graves registration work at Henri-Chapelle American Cemetery:
The cemetery possesses great military historic significance as it holds fallen Americans
of two major efforts, one covering the U.S. First Army's drive in September 1944 through
northern France, Belgium, Holland and Luxembourg into Germany, and the second
covering the Battle of the Bulge. It was from the temporary cemetery at Henri-Chapelle
that the first shipments of remains of American war dead were returned to the United
States for permanent burial. The repatriation program began on July 27, 1947 at a special
ceremony at the cemetery when the disinterment began. The first shipment of 5,600
American war dead from Henri-Chapelle left Antwerp, Belgium the first week of October
1947. An impressive ceremony was held, with over 30,000 Belgian citizens attending,
along with representatives of the Belgium government and senior Americans. (para. 3)
Additional information on the massive scale of WWII repatriation efforts was also
provided in an earlier American Battle Monument Commission (1986) publication:
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During the years 1947 to 1954 that Service, complying with the expressed wishes of the
next of kin, and by authority of law, repatriated the remains of some 172,000 recovered
bodies. The remainder were given final interment in the permanent military cemeteries on
foreign soil, in private cemeteries overseas and in the national cemeteries in Honolulu,
Sitka, Alaska and Puerto Rico (which are now administered by the National Cemetery
Administration, Department of Veterans Affairs). As was the case after World War I,
some remains were left in isolated graves outside of the cemeteries by request of the
families who then became responsible for their maintenance. (p. 28)
Post-WWII memorialization plans. Post-war responsibilities for planning the
memorialization of WWII American dead were shared by the U.S. War Department and ABMC.
Early on, the two government agencies agreed the U.S. Army would work with each host country
to select permanent cemetery sites and secure land transfers, in consultation with the ABMC
(Conner, 2018). Most of the land for the American WWII cemeteries and memorials was donated
by host governments (Conner, 2018) with the understanding the “cemeteries were permanent
military burial grounds granted in perpetuity by respective host countries free of charge or
taxation” (American Battle Monuments Commission, n.d.-b, para. 8). Henri-Chapelle Military
Cemetery was selected as a permanent cemetery site and graves were moved to align with design
plans.
As in post-WWI, architects were chosen to develop design proposals for each site and the
ABMC and Commission of Fine Arts approved the designs before construction began on WWII
cemeteries, chapels, and memorials (Conner, 2018; see Appendix H). Construction and
landscaping were planned and completed, and white marble Latin cross and Star of David
headstones were ordered, inscribed, and placed. “Creation of the fourteen cemeteries took fifteen
years” (Conner, 2018, p. 183). The years of post-war planning and construction culminated in
individual dedication ceremonies as graphically represented in Figure 4.33.
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Figure 4.33. Chronological collage of post-WWII development of permanent American Military
Cemeteries in Europe. Images represent multi-year, phased development of American military
cemeteries in Europe, following WWII. The phased development over time is indicated by
arrows between the images. All images are in the public domain; credits are in Appendix J.
U.S. Army of Occupation in Germany. George was now part of the U.S. Army of
Occupation assigned to a collection company in Mannheim, Germany. Deactivated U.S. Army
units were required to turn-in equipment at collection depots and George was one of the depot
soldiers responsible for signing for equipment received (Ciampa, 2007). At the time, the U.S.
military had a standing, non-fraternization order stipulating military members were not to engage
with German civilians. “Fraternization in the military relates to prohibited personal relationships
. . . ranging from overly casual relationships to friendships to romantic relationships” (FindLaw,
2016, para.1)). Eventually the order was lifted, and George began to experience subtle changes in
his views of German citizens, as he had more interactions with them.
About the kids in Germany because I was in the Army of Occupation for seven months
after the war, and I saw all these little hungry kids…a lot of these kids were orphans, and
they were going into garbage cans for food. So, we started giving them our leftovers, then
we started giving them even better than leftovers, and [the children responded] loving
[the] attention. You’ll see that little girl in my film who’s two years-old, a little German
girl that I’m holding. Because what happened is when I saw these little kids, I softened
up. Now, I hated the Germans, of course, going through the war, and then now I see all
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these little kids, they look like our kids. We started giving them [German children] a lot
of attention, and they loved it. [T1 P19]
An image of George with a young German child is shown in Figure 4.34.

Figure 4.34. PFC George Ciampa and young German child. George holding a young German
girl in front of U.S. Army jeep he had bartered for with an Ordinance Collecting Depot sergeant
(G. Ciampa, personal communication, February 14, 2019). Post WWII Occupied Germany,
1945. Image used with permission of George Ciampa.
Ciampa said cigarettes were a valuable commodity along with chocolate and other food
supplies and the soldiers began to share what they had with the German adults. Ciampa reflected
on feeling bitter after “going through the war” [T2 P3] and the emotional dissonance he
experienced seeing the suffering of the German children and adult citizens. These feelings
conflicted with the loyalty he believed was owed to those thousands of American soldiers he had
buried. In time, he began to see the German citizens were victims of the war and did not deserve
the hardships they had endured. He then responded with kindness giving the Germans food,
candy, and cigarettes.
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While serving in Manheim, Ciampa met a young German woman, Margot, who was part
of a traveling variety show that entertained American service members. His friendship with her
grew and he travelled in his bartered U.S. Army jeep to see her shows, in various cities. Later,
his unit received transfer orders to report to the Port at Bremerhaven, Germany. In Bremerhaven,
a week before George and other members of his unit were scheduled to return to the United
States, they realized the ship wouldn’t get them home by Christmas. The entire group decided to
take-off without leave. George, carrying his rifle, boarded a train and travelled 350 miles to
Frankfurt to see Margot. He arrived and met Margot’s father who welcomed him. George spent
the next several days with Margot and her family.
I spent Christmas, 1945, in Frankfurt with Margot and her family. Her father had just
been released as a prisoner of war. I could only stay a few days, as we were soon set to
head for home. The time came to leave and Margot and I stood out of the rain in a
telephone booth waiting for the train. We just looked at each other and said nothing.
Marriage was out of the question for me. I wasn’t ready for marriage and besides I
wouldn’t know how to explain, to family and friends, marrying a German after what I
had been through so recently, and it felt sacrilegious as well. That meant a lot to me.
Keep in mind I saw a lot of death at the hands of the Germans and couldn’t forget the
soldiers who were massacred by the SS in Malmedy, Belgium. Margot was a great escape
from the horrors of war and a wonderful person. I waved to her from the train and she
waved back. It was a tearful moment. (Ciampa, 2007, p. 29)
Ciampa returned to Bremen and reported to his military orderly room, after this absence
without leave. He knew the absence constituted a serious military infraction. When asked, he
said he explained exactly where he had been and why. He said he was demoted from Private
First Class to Private. He was not concerned about the demotion, knowing it could have been
worse. Now that the war was behind him, he was now looking forward—he was finally going
home (G. Ciampa, personal communication, February 14, 2019).
Going home. In December 1945, Ciampa embarked on a liberty ship to return to the
United States. He spent two weeks crossing the ocean eventually reaching the New York Harbor.
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He recalled seeing the Statue of Liberty (Figure 4.35) standing tall as if to greet the returning
service members. He recounted bands playing, crowds cheering, and feeling less than
enthusiastic, since the war had officially ended some months before. While he appreciated the
warm return from his fellow citizens, he was most excited about the prospect of returning home
to his family in California.

Figure 4.35. Lady Liberty welcomes soldiers home. Cropped to represent George Ciampa’s
return to the United States following WWII service. From “A sailboat cruising past the Statue of
Liberty . . .” The National Archives, 1991 (https://nara.getarchive.net/media/a-sailboat-cruisingpast-the-statue-of-liberty-as-ships-yachts-and-military-dc9ce2). In the public domain.
Ciampa travelled by train, then plane, and most likely a troop bus to Ft. MacArthur to be
discharged from the U.S. Army. In January 1946, he caught a ride to his hometown in
Inglewood, California. He said he thought about the men left behind on foreign soil—the true
heroes—and he was grateful for their sacrifices. He was grateful to be alive and have a future
ahead of him. He was grateful for his liberty (G. Ciampa, personal communication, February 14,
2019).
Eleven straight months of this duty—picking up bodies. It was an experience I will never
forget, but fortunately I didn’t dwell on it—later. I was too busy trying to buy a beer once
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back in the States, as I was only twenty years old and twenty-one years of age is the
“magic number” for drinking in California. Not too young to risk ones’ life, but too
young for a beer. Ironic, isn’t it? (Ciampa, 2007, p. 28)
After the war, Ciampa began life anew. He was the first in his family to graduate from
college, began working for the L.A. Times, and met Doris, a young woman from Montana. In
1968 George and Doris were married. They worked together to achieve the American Dream—a
good job, house in the suburbs, nice car, two children, and a loving home. This period was not to
last, as fate had other plans for his life.
Loss and Parenting
A significant turning point occurred in George Ciampa’s midlife when his young wife,
Doris, died following a five-year battle with cancer. He was left with the sole responsibility of
raising their two young children—their 11-year-old daughter and 10-year-old son—while
working full-time. Below are included the briefest of interview moments to both honor this
intensely personal tragedy while at the same time respecting the family’s private memories.
I'm more proud of that than anything I've done, raising those kids for 10 years. [We lived]
. . . 26 miles away from . . . where I worked downtown in LA for the Times. I did the best
I could. It was hard. I was working downtown, I'd come home, I'd take off my tie and
coat and go in the kitchen and cook. I didn't know how to wash clothes, I was ruining
some of my daughter's clothes in the bleach. I didn't know how to make a meatloaf. My
secretary gave me a recipe for how to make a meatloaf. One time I put the whole damn
garlic in. I didn't know the difference between a clove and the whole garlic. I put the
whole damn garlic in there. Anyway . . . I was pretty strict with them, and it worked.
[T3 P5]
It's hard, it's hard to raise kids. I'm not what you'd call a religious right person, but I am
spiritual, I believe in God, and I feel that everyone, if they live long enough, they're going
to have a cross to bear. You know what I'm talking about? If you live long enough.
[T3 P7]
I don't know, does God want you to see how you handle that cross? I don't know. Who
knows? All I know is that things happen, tragedies happen. [T3 P8]
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After George’s children left home to attend college, he continued to care for their pet
dog, Tippy. I found this part of his story very touching—honest, raw—steeped in and reflective
of George’s personal values.
Anyway, I had a dog for my kids when they were growing up. Then when they were
gone, I had the dog, so she lived for 13 years, then I had to put her down. They weren't
around, I had to put her down. I even got a little casket for her in an animal cemetery. A
buddy of mine, he was with me when we went to the vet to put her down. We both cried.
I had a great dog. Anyway, she was part lab and part German short hair, so she was like
that. She was all I had for the kids when their mom died. Anyway, that's the kind of life
that I had. [T3 PP9-10]
The loss of his wife and the responsibility of raising two young children may have served
to further deepen his already steadfast sense of duty; his empathy and compassion for children;
and his commitment to reverent practices for honoring and remembering the dead. This time,
coupled with his post-war experiences in Germany, may have sewn the roots of generativity
preparing him for future work on an even broader scale.
Path Leading to Founding a Non-profit
Return to Normandy. In 1994, 50 years after the D-Day invasion, Ciampa returned to
the beaches of Normandy with his fiancé, Dorothy, daughter, and son, to attend anniversary
events. This was his first return to the historical war zone, and it was the first time he talked with
his fiancé and children about his wartime experiences. He had not even spoken to his wife,
Doris, about his war experiences before her tragic death. When he began to talk about his
experiences, his fiancé and children were deeply moved. He was at the Omaha Beach Normandy
American Cemetery, the site where a temporary cemetery had been established during the war.
I walked in the [Omaha] cemetery alone at first, and I noticed there's no date of birth. I
said, "What?" The name of the person, the rank, the unit that he was in, the state that he
came from when he was inducted, and the date of death. I said, "What?" The date of
death was approximated a lot, and so I walked back to my kids, and I said, "You know
what, you don't know this, and other people walking through here don't know this, but I
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could tell you that so many of these guys were 18, 19, and 20 . . . and I was very
emotional about it. [T1 P15]
Ciampa was stunned and disappointed that the dates of birth had been excluded from the
crosses and Stars of David. “It was a somber feeling and I wondered if I had handled any of
those bodies” (Personal communication, February 14, 2019). When George returned to the U.S.,
he contacted the ABMC to inquire about the missing dates of birth on the WWII marble
headstones.
They [the ABMC] said, "That was done in World War I, and [some] poor bastard decided
to do that." I said, "Well, it's terrible." I said, "Just because it was done in World War I,
why did it have to be done in World War II? Do you realize the British, the Canadians,
and the Germans all have date of birth and death on their headstones?” Well, they don't
have it like we have, we have crosses and Stars of David, all white marble and they are
beautiful. They're beautiful cemeteries. [T1 P15]
As I said, if I had been killed there, I'd want to be buried there. My mother wouldn't have
wanted that. So, anyway, the fact that there’s no date of birth on the crosses or Stars of
David still dwells in my head. Why in the hell didn't they put the dates of birth on the
crosses and Stars of David? Because all those marble stones are embossed, the only thing
they could do now is tear them all down and put up new ones. They're not going to do
that. [T1 P15]
The outrage at the discovery of missing dates of birth on the WWII headstones seems to
have ignited a flame in George. Arguably this period of time marked the beginning of his
passionate advocacy for the men who died and are buried in those hallowed grounds.
Saving Private Ryan and misrepresentation. In 1998, the movie Saving Private Ryan
was released, and George recalled seeing the film. When he first saw the film and many years
later, during our interview, George responded with righteous indignation over the
mischaracterization of WWII events portrayed in several film scenes.
One of the things in the movie Private Ryan really bothered me, and I can't believe it
because Spielberg is a Jew, and he did something terrible in that film. I was going to
write to him, but I decided, "Forget it." It's probably the best film that I saw about the
war, but it was still Hollywood because you saw on D-Day, guys in a bombed-out
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building, not holding their rifles, eating sandwiches. Where the hell did they get the
sandwiches? We had K rations. [T1 P16]
The thing that really bothered [me] is a group of guys sitting around—I've only seen the
movie once, I should go see it again. Maybe I just dreamed this, but there's a bunch of
guys, and they've got a handful of dog-tags. They've got a bunch of dog-tags, and they're
reading the names off the dog-tags. I remember [them] saying, "Another Wop,” meaning
another Italian. I thought . . . that's what I mean Spielberg being a Jew and doing that! He
should have been reprimanded for that. Where did they get all these dog-tags? They
didn't. Nobody had access to dog-tags except us [Graves Registration Units]. [T1 P17]
The film scene George referenced showed several soldiers sorting through hundreds of
dog-tags and calling out the names imprinted on them. They were searching through the dog-tags
of deceased soldiers to see if Private Ryan was among them. During this scene a long line of
battle-weary soldiers, whose eyes were filled with sadness and despair, walked by watching the
group of soldiers flipping through the dog-tags. In several ways, this scene was very
disrespectful including use of ethnic slurs and the cavalier rummaging through of bags of
dog-tags. The scene disparagingly portrayed the military’s use of dog-tags for identifying and
handling American war dead, thus instilling an egregiously false impression in the minds of the
general public who may have seen the movie.
As George described in his WWII recollections, the processes for identifying war dead
were firmly established and followed. These reverent military practices were an ethical duty.
Central to the processes was the set of dog-tags each soldier wore—imprinted with their unique
identity to ensure their fate in death would not be that of an unknown.
Identification, recovery, and burial of U.S. war dead has a long history that evolved in
response to social values as well as technological advances. One could easily argue at the core of
these practices lies a mix of the “what the Army calls the Warrior Ethos: ‘I will never leave a
fallen comrade’” (Rawlings, 2012, para. 1) and the significance of one’s identity. Some consider
the process akin to a sacred duty.
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There was a dog-tag on the body, and one on the [wooden] marker. Now, these are
markers, they didn't get to be crosses yet because you had other graves registration units
coming in [afterwards] and taking the marker off that we had [placed] with a dog-tag
nailed to it and putting a cross there with a dog-tag on it. Okay, and of course, the
[second] dog-tag [was placed] on the body, not in their [dead soldier’s] teeth. [At the
time] a lot of people thought that grooving on the dog-tag [was for placement in the
mouth, it wasn’t], it was cast that way. It wasn't put in the teeth. [T1 P18]
Not only were American WWII war dead identified and buried in this manner, the
respectful processes were extended to enemy soldiers too. As previously discussed, U.S. Army
Graves Registration soldiers established temporary German cemeteries in WWII and buried
German soldiers, in a dignified manner. During the interview, George described this process.
We had a German cemetery across the road from an American cemetery. I can’t give you
all the details of how the ground was selected. Our lieutenant was involved in that—our
lieutenant, the master sergeant, and the sergeant. They saw a plot of land and decided this
should be a temporary cemetery. Without any questions asked. So, yeah. What bothered
me was to see young German soldiers who were killed that were obviously Catholic
because they had the Saint Christopher medal on. That bothered me because I'm Catholic.
So, I thought, "Wow, Hitler didn't mind getting these Catholics killed, did he?"
And they [dead German soldiers] were handled reverently, just like the American
soldiers were. . . . You've got a war going on all around you, and things are moving. . . .
too many getting killed. We handled sometimes like 300 bodies in a day. So, there's too
many, but what we had to do is go through the personal effects, you put them in a
personal effects bag with a string tie and a label on it. We put their [dead German
soldiers] personal effects in the bag except blood stained pictures, thrown away because
you don't want the next of kin to see that.
But watches, and rings, and stuff like that. Money, there was money, blood
stained. I don't know what they did with that. I have no idea, I had nothing to do with
that, but I don't know . . . I've got some blood-stained German money, I'm talking about
paper money, but I don't know what was done with the American blood-stained money
[see footnote 8 for information on Army Effects Bureau processes]. [T1 P16]
Advocacy for Gates at the Henri-Chapelle American Cemetery. In 2005, George
received a call from his Belgium friends, Mathilde and Marcel Schmetz, the owners and
operators of the Remember Museum. Their museum is in close proximity to the Henri-Chapelle
American Cemetery, in Belgium.
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They called one day, "George, you've got to help. There are people coming from the
Netherlands where drugs are legal, and they're doing their drugs on the overlook area.”
There's a main road running between where the cemetery grounds are and the overlook
area, where the flag poles are. [T1 PP12–13]
Well, that's where they used to hang out. They'd ride their motorcycles through the
cemetery . . . and [were] doing their drugs. So, I made it a mission of mine for a year to
try to get gates on that cemetery. I had a very bad reputation with the ABMC, the general
in Paris who was in-charge of that cemetery in Belgium that had no gates [HenriChapelle American Cemetery]. Every other cemetery has gates except that one. All these
other cemeteries have visitors, all have gates . . . Anyway, for a year, I wrote to friends,
relatives. I wrote to senators, congressmen. I got Senator McCain and Elizabeth Dole
[involved] to try to help me to get gates on the Henri-Chapelle Cemetery. They couldn't
even help. The general in charge of the ABMC at that time, I think it's Friedricks 16 if I'm
not mistaken. I wrote to him, and he wrote back. He said he didn't want to put gates on
that cemetery to give it a “fortress-like appearance.” I wrote back, and I said, "You know
something, putting gates will not give a fortress-like appearance or discourage people
from going there." I said, "Look, every other military cemetery abroad has gates even
little, common cemeteries in the U.S. have gates. People can just walk in the HenriChapelle Cemetery. The restroom buildings are right on the outskirts of the cemetery and
if tour buses come by everybody gets off and goes to the restroom there."
I tried and tried to get gates on that cemetery. What they did finally is they put
motion lights in the hedge area where they used to hang out. The ABMC put bigger
hedges. They'd go right through the hedges with motorcycles, and the police were afraid,
local police were afraid to confront these people. They had no policing, nothing. Well,
eventually, things got better there, and so I backed off. I even had a contractor who does
big, iron gates involved. It was not a matter of money, they were just spending $30
million on a visitor's building at the cemetery there at Omaha Beach, it's called Omaha
Beach, Colleville [Colleville-sur-Mer, France]. It's not a matter of money. They're just
stubborn and didn't want to do it. I'm still upset about it, very upset about it. [T1 P13]
I felt there should be gates there just like all the military cemeteries . . . there's one other
cemetery over there, World War I on the outskirts of Paris, it's called Open Cemetery,
like the ones they refer to as open cemetery. When snow is on the grounds just before you
go thru the gates little kids play there in the snow. There's no reverence there [emphasis
added]. As I tried explaining, okay, it's probably not a big problem right now, but it could
be in the future [emphasis added]. There should be gates on that cemetery, as there are on
all the others. [T1 PP13-14]
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Likely referring to General Frederick M. Franks Jr., USA (Ret.) who was appointed to the
Commission by President George W. Bush in August 2001 and became Chairman of the
American Battles Monuments Commission in January 2005 (American Battle Monuments
Commission, 2010, p. 4, para. 8).
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George spent 2005 working to get gates installed at the Henri-Chapelle American
Cemetery. The following year would be one of changes for him, in both focus and outcomes.
Anyway, in 2006 . . . a friend of mine told me, "You should start a non-profit," which I
did. . . . at that point in time, I didn't know I was going to do what I ended up doing. [T1
PP12-13]
I was going to do one film about the high price of freedom. A retired general I met in
Belgium suggested I take teachers over there. Everybody thought I was crazy. I was 81
years old, and I decided to take teachers there, young teachers with a horizon ahead of
them to learn what it was like for people who lost their freedom. My whole purpose . . . is
to stress the importance of the high price of freedom. Those are just words, but to me,
those words mean a whole lot. [T1 P11]
Non-profit documentary film productions. Ciampa credits his daughter with lovingly
persuading him to tell his story. It was his daughter who had the vision for producing a
documentary film. In 2001, George and his present wife, Dorothy, met his daughter in Belgium
to begin work on his first documentary film, Let Freedom Ring: The Lesson is Priceless. They
also interviewed Belgian citizens who lived during the Nazi occupation and Mathilde and Marcel
Schmetz, at their Remember Museum (interview January 2019 and personal conversation
February 2019). Over the next 10 years, George produced five documentary films. The films are
particularly fascinating because they capture the experiences of many different people resulting
in deeply personal, multilayered historical accounts. For example, the first and second films
feature U.S. WWII veterans; Belgium and French citizens and resistance fighters; a workcamp
and concentration camp survivor (second film) and a German historian (second film). Each
person talks about their memories—in some instances, they talk with one of the U.S. teachers, in
other instances, the veterans are talking with a group of children. The personal accounts are
poignant, heart-rending, and passionate. Toward the end of both films, the U.S. teachers talk
about the impact of this experience and then the film pans to their classrooms, where they are
talking to their students about WWII. Some high school students then talk about what the price
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of freedom means to them. The multilayered connections are truly compelling, virtually all
linking to the ideals of dignity and freedom. Four of the five documentary films are described in
the Online Computer Library Center (2019) for WorldCat member libraries however the
descriptions fall short of capturing the true essence of these powerful documentaries.
Descriptions from the Online Computer Library Center database include:
Let Freedom Ring, The Lesson is Priceless (2006)
This is the first documentary of one man's dream to share with young people the real cost
of freedom. Follow this World War II veteran and his fellow comrades as they return to
Belgium together with four young history teachers to relive the Nazi Germany
occupation. The teachers, in return, will bring these stories to life for their students, aided
by this documentary. Hear stories of the Battle of the Bulge from WWII veterans and
watch first-hand accounts told by Belgian citizens and resistance fighters. (para. 3)
Memories of France (2007)
The cost of war can only be truly understood when heard from the people who
survived it. World War II Veteran George Ciampa knows this all too well, and is
striving to teach today's generation the huge price of freedom. Ciampa has brought
together four veterans, two history teachers, a high school student and a young
journalist to journey back to the beaches of Normandy, France. Witness shocking
interviews from the people who lived under brutal Nazi occupation. Hear from
French resistance fighters who risked life and family to fight for what was theirs. Go
inside the walls of the only Nazi concentration camp on French soil. Discover the
heart-felt feelings of a French generation saved by Allied troops. The history of
World War II has been told many different times. In Memories of France we
experience an intimate portrayal of the War and its effects on the people of France,
and the American soldiers that fought there. Their memories of the War give us a
rare glimpse into what it costs to let freedom ring for all. (para. 6)
Remembering the Fallen Heroes of the “MIGHTY EIGHTH” – WWII (2011)
Follow Jean-Paul Favrais, a [French] researcher, in his journey to explore the crash
sites of the Eighth Air Force in Western France from World War II and search for
family members of those heroes who gave their lives for the liberation of France.
Through his research, he brings closure to many families. (para. 2)
They Will Never Forget (2012)
Adopters of soldiers' graves are citizens who choose one or more graves of American
soldiers paying tribute to their liberators, as they are called. They choose to
remember and never forget them for giving their lives in liberating their country.
. . . This film relates the stories of dozens of these adopters ranging in age from seven
to [ninety] years of age. (para. 4)
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George recalled a poignant moment during filming his fourth documentary film:
When I was doing the film in Belgium, at the Henri-Chapelle Cemetery, it was a film
about people who adopt graves, the American soldiers they never knew except as their
liberators. One of the adopters was a German mayor of a town not too far inside the
border in Germany. He adopted three American soldiers in that cemetery. He talked
about how everybody and anybody should adopt those graves because . . . [of] the
freedom returned to them because the Americans went there to liberate them.
He said, "You didn't conquer us, you gave us our freedom back." I never thought about
that until he said that. We actually gave the German people their freedom back. So, that
happens to be the name of my website www.letfreedomringforall.org, Let Freedom Ring
for all. [T1 P9]
George’s fifth film, America's Finest Ambassadors: Our Armed Forces was produced in
2015. The Let Freedom Ring website provided a brief description of the film:
Since World War One, United States servicemen and women, after fighting a war
and sometimes even during a war, truly became “America's Finest Ambassadors.”
This has been a fact over the years in every war in which the U.S. has been engaged.
(Let Freedom Ring, n.d., para. 1)
For this film, we interviewed citizens who were children during WWII, in Germany,
to hear about their experiences with the American soldier and hear about their
wartime experiences. Seventeen [German] citizens taking part in this film ranged in
age from 75 to 86 years old. (Let Freedom Ring, n.d., para. 4)
George recalled his experiences with the German children after the war and decided to
capture the memories of some of those children, many years later.
After I did four films, I got thinking one day . . . Because I was in the Army of
Occupation for seven months after the war. I saw all these kids that looked like our kids. I
saw these hungry kids, the weary, and going through garbage cans to get food. And we
started giving them our leftovers, and then we started giving them real food. And even
later, they got a lot of really good food, because the Black soldiers driving U.S. Army
supply trucks, a lot of them were in the Quartermaster Corps, as Servicers. They had a lot
of food supplies on those trucks. And so, they used to give some of that food to hungry
Germans. I didn't really know at the time that that was happening—I learned about that
during the filming. All I knew was that we were feeding [some] German citizens.
[T6 P10]
A lot of these kids were orphans. . . . You'll see that little girl on the cover of my [fifth]
film who's two-years-old, a little German girl I'm holding [see Figure 4.38]. When I saw
these little kids, I softened up. Now, I hated the Germans, of course, going through the
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war, and then when I saw all these little kids, they looked like our kids. We started giving
them a lot of attention, and they loved it. In the film, the German people who were
interviewed . . . talked about what they saw in the war and how terrible it was. Then they
talked about the friendliness of the American soldier and what we did for them.
[T1 P19]
George described this period of his life and the production of his documentary films.
Okay, for 10 years when I did those five films, I worked day and night. Weekends didn’t
mean anything. Completely 100 % non-profit. I raised all of the money. I did all the
logistics. I did everything. And my wife used to worry about it. “You’re going to kill
yourself doing this.” And she even says the same thing now, “You’re going to kill
yourself” and I say, “So what!” [T2 P1]
Anyway, I'm proud of my five films. I wasn't going to do anymore, I hung it up, and then
I decided I had to go back there for the 75th Anniversary of D-Day and do this one more
film. I'm hoping I can get the funding for it. [T1 P19]
Future 75th D-Day Anniversary documentary project. At the time of the interview,
George was spending most days planning the next documentary film and working to secure
funding to support this substantial endeavor. He believed this film would be his last and knew he
was going to express thoughts and emotions he had not yet shared.
My goal right now is to do my sixth documentary. It's a documentary in concert with the
75th Anniversary of the D-Day invasion in Normandy, France – June 6, 1944. I will be
there June 3 – 12, 2019 for 75th Anniversary commemorations. I will be taking seven
other D-Day veterans with me. American Airlines is providing the air transport as the
presenting sponsor. [T1 P1]
This film, I expect it to be my legacy along with the other films I've already done, but this
one, a lot is going to come out in this film that hasn't come out in any of my films to the
degree that it will come out in this film. In the first film I did with teachers, do you
remember the scene in the woods where I showed them where we were in the woods and
I talked about all these guys, young guys, that were killed before they had a chance to
live their life, and I broke down? That's the only time I've ever really broken down, I was
talking to the teachers. [T4 P1]
A few times that I gave speeches I choked up, but at that point [during first documentary
filming], I had to walk away from the woods with . . . [the teachers] following me and
talk about what a nice day it was. That was then, and this is now, and I had the teachers
crying. It was an emotional scene, wasn't it? [T4 P1]
Because there's a lot of young guys that never got a chance to live their life like I have.
And like many of us have. They never even had a girlfriend, many of them. Never had a
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chance to get married and have kids like I have. You know, so it's just, you can't help but
think about that. I mean, these are real people. This was not a movie. You're talking about
real people, their life ended all of a sudden. They are the heroes. And then the ones who
are maimed, where their face is all scarred up from being burnt, you know, their ears
aren’t there, or they're missing arms or legs. You see this all the time now. And they are
heroes. Those young military service members have given up a lot. [T6 P18]
Legacy. This is my legacy, this film. [T4 P1]
Non-profit public speaking. George has spoken to 1000s of students in the United States
and abroad and to adults in numerous venues about the high price of freedom, based on his
wartime experiences.
To me, it's very important for kids, certainly high school kids, to learn about these wars
because a lot can be learned from studying the impact of war. They're the future citizens,
and future mayors, councilmen, congressmen, senators, presidents of the United States.
They should know something about what happened. They should know about how people
sacrificed. They should know how the people in the U.S. sacrificed. There were so many
shortages of sugar. Women couldn't even buy nylons. There were so many shortages of
certain foods, so people had to. . . sacrifice a bit in that way. Also, people were losing
their sons and daughters in the war. So, our young people should understand that and
appreciate the freedom that they have, and that we all have. [T1 P9]
These kids have questions to ask. The kids over there [Europe] study WWII. They know
about the invasion because it happened there. Our kids in the U.S. never learn about the
invasion. I've come across a lot of people in their 50s and 60s who don't know about the
invasion. They certainly can't tell you when it was in June—June 6th, 1944. I talk to
people almost every day and find very few people that can tell you that. [T1 P6]
What's amazing is there are some young kids here [in the U.S.] who are really interested
in history. I was in a restaurant, it was McDonald's, with a friend, and we were talking.
There was a little boy next to us with his father. He said, “You guys were in Operation
Overlord?” I said, “Wait a minute.” I said, “How old are you?” He said, “10.” I said,
“What do you know about Operation Overlord?” He said, “We study it in school.” I said,
“What? What school?” “The Lutheran school” . . . I could go on and tell you about these
different kids at a young age, 10, 11, maybe 12 that know the history, they know about
the invasion, and more. . . . So, there are some young kids, and I'm trying to get to as
many kids as I can. In France and Belgium, I've spoken to kids 11-years-old over there. I
spoke to them. [T1 P6]
So, in Belgium, I've talked to 11-year-old kids in a European Union school where they're
taught in a different language, five different languages these kids are taught. I talked to
about 40 of them, and they had a lot of good questions. They're not inhibited like kids
here [in U.S.] in high school, and they're afraid to ask you a question, they're afraid
they're going to be embarrassed in front of the other kids. But when you talk to these
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11-year-old kids, they're intelligent, know five languages, and they get up, and ask you a
question. Nobody makes fun of them, and they are sharp, little kids. They ask some good
questions, better questions than I've gotten from some of the high school kids here [in
United States] So, I've had great experiences doing that. I’ve spoken at high schools; I’ve
spoken at universities in Belgium where everybody came down out of their seats to shake
my hand before they left the auditorium. [T1 P7]
I don't know. I don't want to get emotional. When I see myself getting emotional, I stop.
But I've spoken to so many groups now. I've spoken to so many kids. Thousands. Really.
Literally thousands of kids here and abroad that I don't ever get into the gory details,
okay? Because they're kids, or maybe you're just at a luncheon, like a rotary club or some
damn thing like that. I've caught myself a few times at home talking to somebody. I start,
and then I stop. No, because. . . . it's been a long time. There's a lot of water under the
bridge, you know? But I still, I keep talking about it. You've got to put a face on every
cross, or every marker where there’s a name. You've got to put a face on it. Just names,
put a face on it. [T6 P17]
Liberty and patriotism. In the interview section above, George alluded to some
differences between European and U.S. children, and he later expressed concern for the U.S.
education system and the future of our nation. He drew a comparison between the fear of the
German people during WWII and what he sees happening in the United States and some
European countries today.
I'm bitter now about some of the things that are happening here, because my life was a
hell of a lot better in the 40s, and before I went in the Army, than what my kids are
witnessing now. And so, anyone that says we're not in trouble doesn't know what's going
on. [T6 P13]
You know what, united we stand, divided we fall. They’ve got to get their act together,
and they’ve got to start working on things that benefit everybody. Politicians . . . my dad
used to say politicians are all crooks. Too many of them are. [T3 P4]
I love liberal people, unless they're politicians. I don't like the liberal politicians. I'm
sorry, I just don't like what they stand for. Right now, the country's going crazy. We're
divided, probably not quite 50-50, it's probably 52 % liberal now. We've got to get united
somehow, otherwise we're going to go down the tubes like all these other countries . . .
they got divided, and they fell. We're at that point now. There's no dynasty [or empire], or
whatever you want to call them, that's gone past 225 years. [T3 P10]
] I have a friend in Belgium. A long time ago I said to him, "Look, Anico, the [radical]
Muslims are taking over in your country." He said, "George, it's too late." I said, "You
know what, do you remember the first film?" He was very involved in the first film,
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because we did a lot of filming in his front yard. And I said, "Do you remember that
elderly man, he was probably around 90? Do you remember what he said about liberty?
He said, ‘Sometimes you must die for it.’" And every once in a while, we say that to each
other. When something happens, we say, "Sometimes you must die for it." [T6 PP11–12]
They need more patriots, like me. They need more people that are willing to die for their
liberty, okay, whether you're in the war, we're in a war. We've been fighting wars over in
the Middle East for how many years? 15 years now? It's been over 15 years. We're in a
war! Most people here have no idea they're in a war, except their [military] families, all
those volunteers we have, thank God we have all of these volunteers. When kids in high
school ask me what they can do, I say, "When you see a serviceman or women, go up and
shake their hand, and thank them." I fear for this country. [T6 P13]
On several occasions during the interview, George proudly declared he was a patriot.
This was not surprising based on his military service in WWII and non-profit community
outreach to youth to instill an understanding of the high price paid for freedom. It is worthwhile
to review modern conceptions of patriotism here, since in recent decades the concept has fallen
out of favor, in some U.S. and international circles (Hart, 1994).
Patriotism versus Nationalism
In a thought-provoking essay, Hart (1994) contended that,
[as recently as] the last [19th] century, most political philosophers considered patriotism
to be a virtue, and an essential characteristic of the good state. From Cicero to Adam
Smith, the active love of one's nation was also considered a duty, especially for public
servants. (p. 2231)
Hart emphasized the need to differentiate between patriotism and its negative opposite,
nationalism. The latter has led to crimes and atrocities in the name of a nation. Hitler’s crimes in
Europe provide an obvious and most egregious example of nationalism. Hart further argued that
“patriotism is a virtue, provided that it is the patriotism of benevolence: a patriotism based upon
the love of others” (p. 2231). Using the United States as an example, he asserted, “Patriots have a
rhetorical obligation to persuade others to love the Republic. In an age where the affectionate ties
among citizens are loosening, the importance of the patriotism of benevolence is even greater”
(Hart, 1994, p. 2231).
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In discussing the spectrum of views concerning the virtue of patriotism, MacIntyre
(2016) pointed to the importance of understanding the history and ideals of one’s nation and “the
merits and achievements of this [their] particular nation” (p. 406). He explained,
For if I do not so understand it [nation’s history], I will not understand what I owe to
others or what others owe to me . . . for what benefits to my nation I am bound to feel
gratitude. Understanding what is owed to and by me and understanding the history of the
communities of which I am a part is on this view one and the same thing. (p. 409)
Kleingeld (2003) suggested that similar sentiments were echoed in Kant’s conception of
patriotism as “a duty of beneficence” (p. 311). She found Kant’s moral perspective left “room for
permissible forms of patriotism, and even for a form that is a duty, namely, civic patriotism” (p.
316). This perspective aligns with philosophical underpinnings of the construct of public service
motivation relative to the concept of patriotism of benevolence (Frederickson, 1997). For the
purposes of this research, it is from this vantage point that patriotism and patriots will be viewed
and discussed. In sum, the concept of patriotism of benevolence encompasses a patriot’s duty to
their nation, upholding its ideals, and love for fellow citizens (Frederickson & Hart, 1985).
The next chapter reviews findings discovered during the analysis of George’s life story,
what those findings might mean, and the relationship of findings with other scholarly work. Also
discussed, are several practical applications based on the findings, implications for leadership
and public administration disciplines, and recommendations for future research. The final
chapter concludes with my personal reflections, as a result of undertaking this research endeavor.
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Chapter V: Discussion, Conclusions, and Recommendations
The true soldier fights not because he hates what is in front of him, but because he loves
what is behind him.
—G. K. Chesterton, Illustrated London News, January 1911
Overview of Research
The purpose of this exploratory research was threefold: to extend knowledge on ethical
constructs within the fields of leadership studies and public administration; to record the personal
experience of a WWII Graves Registration veteran, one story that was absent in U.S. military
historical archives; and to increase understanding and awareness of facets of the U.S. military
subculture. This qualitative research study employed narrative methodology and visual research
methods via segmented life story interviews with WWII veteran and community leader, George
Ciampa. The theoretical framework for the research included dimensions of ethical leadership,
referring to character/integrity, altruism, collective motivation, and encouragement (Resick et al.,
2006) and tenets of public service motivation such as commitment to public interest and civic
duty, compassion, and self-sacrifice (Perry, 2000).
Research Questions
The overarching question guiding the research involved discovery of how Ciampa
reflected on his sense of public service in his lifetime. Foreshadowed questions included:
•

What can we learn about the experience of military service in a Graves Registration
Unit, during WWII, and its influence on personal ethics? Community leadership?

•

How did the time following the war, an apparent quiet period, influence George
Ciampa’s later community leadership? (Was this quiet period a time of healing and
integration? If so, what can we learn from that time? Were his personal ethics
influential during that time?)
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•

What prompted his change in roles from retired citizen to community leader? Are
aspects of ethical leadership evident in his story?

•

What can we learn about leadership ethics from the study of George Ciampa’s
community leadership vis-à-vis his life story?

Upon first hearing George Ciampa’s life story, one might be inclined to see themes of
loss, hardship, and resilience. While elements of these themes are certainly evident, deeper
analysis revealed something quite different. This analysis resulted in identification of a central
theme supported by three subthemes. The central theme was grounded in the principles of liberty
and seen as a dominant influence in Ciampa’s life and leadership. Liberty—synonymous with the
ideals of freedom and justice—was supported by the subthemes of duty, honor, and country. All
are intricately linked with the passion that fueled his military service, later community
leadership, and related non-profit work. As part of the analysis, I categorized the themes under
the broader heading of patriotism which, for Ciampa, extended to generativity, in the form of
concern for future generations. Patriotism and concern for future generations emboldened his
passion and were evident, as he recounted his life story. The next section provides an
interpretation of the findings, based on the analysis of Ciampa’s life story.
Interpretations of Findings
Military service and personal ethics. George Ciampa’s personal ethics were evident in
the thick descriptions of his thoughts, actions, and feelings in response to various situations he
encountered during military service. Comparing those responses over the span of time described,
revealed shifts in his perspectives. Arguably, these changes involved ethical or moral stances
which likely supported the integration of his wartime experiences. A few examples of his
foundational values followed by examples of shifts in ethical perspective are provided below.
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Honesty—a tenet of character. In the interview, Ciampa described two events during his
military service, after the conclusion of WWII hostilities. He was serving in the U.S. Army of
Occupation in Germany 17 and on two occasions, he had to choose between telling the truth and
facing punishment or telling a lie. In both instances, without hesitation, he stepped forward and
told the truth and accepted the consequences of his actions. These examples (unauthorized use of
a jeep and absence without leave) provided evidence of his natural response of honesty, a tenet
of character. In the interview, he talked about the value of one’s character and the role of parents
in instilling morals in their children.
And as a parent, you've got to instill that [morality] in your kids . . . . for their [children’s]
benefit, to give them the moral courage that they need throughout life to be a good
person, to do things for others, and to live by . . . what they teach kids in Sunday school.
[T5 P1]
Their character is the number one asset, or it's all about . . . everything is about character.
If you've got good character, then everything will follow, I feel. If you don't have good
character, you're gonna have a difficult time in life. [T5 P2]
Ethics of dignity, reverence, and compassionate response. Ciampa discussed the
specific standards of behavior that were emphasized as a strict code of conduct expected of U.S.
Army Graves Registration soldiers, in WWII. The standards were based on U.S. military ethics
that also supported and elicited values instilled in George, from his family of origin. The
associated processes included respectful handling of the dead—both United States and
enemy—the collection and recording of personal effects, priority efforts for identification of
every individual, and the dignified burial of war dead. All of these standards are based on
American and military values involving reverent treatment of war dead. These standards also
supported and showed compassion for the grieving families of dead soldiers, including enemy

17

For a description of the U.S. Army of Occupation’s role and activities between 1945 and 1952, see U.S.
Department of State (2009).
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dead. Holik’s (2014) essay on this topic supports this assertion and aligns with George’s
interview descriptions.
Unsung heroes, these men worked tirelessly to care for the remains of not only our U.S.
Soldier Dead but also enemy dead. Within practically every U.S. established cemetery,
there was a section for German dead. Our GRS [U.S. Army Graves Registration Service]
men worked to identify every casualty they buried. The information on enemy dead was
given to the foreign government after the war. (para. 9)
The GRS in World War II were not only responsible for collecting, identifying, and
burying the Soldier Dead, but also handling personal effects. The men had a system by
which they worked on the stripping line to handle effects so they would be returned to the
owner's family. (para. 7)
There was also the respect for the families back home. Our Soldier Dead made the
ultimate sacrifice for their country. They deserved the respect of those who cared for
them after death since their families could not. (para. 11)
Soldiers were buried for forensic reasons also. Information was gathered from the Soldier
Dead to not only identify them but also gather information on how they were killed.
Finally, GRS buried for political reasons to show both allies and enemies we have a
heart, are human and care for others with compassion. (para. 12)
The U.S. Army Quartermaster Corps headquarters command for WWII Graves
Registration Service adheres to the “ethos of ‘dignity, honor, and respect’” (Hirrel, 2016, p. 37)
underlying their mission and support efforts. This includes WWII processes developed for
handling and burial of war dead. These values were echoed in the military service accounts
George described during the interviews. These values appear to have coalesced with, or further
bolstered, his core values and may have served to deepen his sense of integrity and character.
A defining moment during the war may also have served to shape his ethical views on the
principles of freedom. This critical life event appears to have transformed George’s perspective
on the concept of liberty ultimately influencing his patriotism via a deeper awareness and
appreciation for the founding ideals of the United States.
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Critical life event—Essence of liberty. A number of scholars have recognized the
significance a life event can have on a leader’s perspective, or their sense of self and purpose.
Varied nomenclatures have been used to describe these occurrences, such as a critical life event
(Luthans & Avolio, 2003); crucible (Bennis & Thomas, 2002; Shamir & Eilam, 2005); trigger
event (Avolio et al., 2009); or turning point (Hemingway & Starkey, 2018). In public service
motivation research, Perry et al. (2008) identified corroborating evidence of the impact of critical
life events as exemplars.
Our interviews revealed one trigger for exemplary moral behavior that has not been
widely discussed in the motivation literature. This trigger is life-changing events, which
Perry (2000) identifies in his process theory of public service motivation as an important
sociohistorical determinant. The life-changing events that we refer to are precipitating,
dramatic events that lead people to give of their time. Approximately one-fourth of those
interviewed cited such moving events as part of their motivation. (Perry et al., 2008,
p. 452)
The significant influence of these types of experiences on a leader’s life can result in
re-examination of values; redefined sense of purpose; transformed sense of identity or way of
seeing the self; and shaping the way a leader carries out their roles or behaviors. Hemingway and
Starkey (2018) extended this concept by distinguishing between intensity of experiences. They
asserted especially riveting events, or momentous turning points, “create a seismic shift . . .
through re-evaluation of the individual’s personal values [resulting in altered] personal priorities
in life to produce responsible leadership that perhaps did not exist previously” (p. 875).
Ciampa had a chance meeting in Belgium during WWII, which could be viewed as a
defining moment or momentous turning point. He recounted walking through the village of
Fosses in Belgium and glancing at a shop window to see a sign with the word Liberté. Under the
sign, in a doorway, stood an elderly man. Ciampa approached the man, who spoke to him in
perfect English, having lived in the United States for more than 35 years. The man, whose name
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was Roman DeSmet, had not become a U.S. citizen, during that extended stay. Experiencing his
own chance encounter, the man had become a prisoner, of sorts. While visiting his home country
of Belgium, the Germans invaded and occupied Belgium from May 1940 to September 1944
(Floyd, 2018). DeSmet and the entire nation had completely lost their freedoms—their personal
liberty—as a result. George wrote:
He [DeSmet] had a big sign, Liberté, Liberty. And so, he wrote for me what liberty meant
to him in a couple of different languages. Flemish, and French, and English…. he wrote
for me what liberty meant to him. I still have it. And I put it in my first film. I was so
impressed with it because I was still 18 years old then. No, I had turned 19.
I thought, liberty, you know, take liberty. Like breathing out and breathing in. I never
[thought] about losing your liberty, and so I really thought about that. I thought, geez,
losing liberty. What liberty meant to him. So, I was very interested in that. [T6 P19]
Ciampa believed that this brief encounter—lasting no more than 40 minutes within a
93-year lifetime—irrevocably changed him; it was truly a transformative experience (interview
January 2019 and personal conversation February 2019). The time spent with DeSmet was
inspiring and changed his understanding of the meaning of liberty. The ideal that was planted in
George’s heart that day was reinforced by his personal witness of the devastation of war and
impact of the loss of freedom on French, Belgium, and German citizens. This coalesced with the
haunting reality of the ultimate loss of freedom—the death of 1000s of soldiers and civilians,
resulting from the war. This defining moment was the first of several perspective shifts
discovered in George’s life story.
Integration of War Experience—Perspective Transformations
Awareness of the humanity of the other. There were a number of unexpected findings
concerning George’s long, post-war journey that culminated in his later non-profit work. One
such finding concerned his conflicted feelings about the enemy and their humanity, during the
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war. This was apparent in his remarks about the burial of young, German war dead and the
realization that they shared the same religious faith, Catholicism.
I don't think I've mentioned this: to see young German soldiers who were killed that were
obviously Catholic because they had the Saint Christopher medal on. That bothered me
because I'm Catholic. So, I thought, "Wow, Hitler didn't mind getting these Catholics
killed, did he?" . . . and they [German soldiers] were handled reverently, just like the
American soldiers were. [T1 P16]
This passage suggests a subtle awareness of similarities with the Other. This awareness
may have opened a pathway for a later shift in perspective that eventually led to a compassionate
response. This assertion becomes evident in descriptions of his experiences with German
citizens, following the end of hostilities.
Beginnings of healing and integration. George recounted his struggle with conflicted
feelings of hatred and disdain for the Germans. These feelings were emmeshed with restrained,
nuances of concern. His love for children may have been the impetus coaxing out feelings of
empathy leading to compassionate actions. This included his response, after hostilities ended, of
providing local, German children with love, positive attention, and the provision of food.
Eventually these responses extended to adult, German citizens to whom he showed a generosity
of spirit by also providing them with food and supplying them with cigarettes—a valuable
commodity, at that time (Hsieh, Yang, & Fu, 2012). The dissonance he experienced was evident
during the interview when Ciampa reflected on his response after seeing the starving German
children, “I softened up” [T1 P19].
Loyalty and fidelity—American war dead. A thought-provoking reflection in Ciampa’s
post-war journal concerned his evolving response to adult German citizens, during the
occupation. I found this a noteworthy circumstance since he wrote the journal four years after the
war and included this resolved dilemma. He wondered if providing care for the Germans meant
he was in some way betraying the American soldiers he had buried during the war. This moral
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dilemma may point to a heightened sense of fidelity and the influence of U.S. military cultural
values of community. If this was the case, his loyalty would have coupled with his already
established sense of ethics concerning taking right action. In the end, he responded with
compassion.
Impact on experience decades later. The topic of George’s fifth non-profit film
centered on German children (by then, elderly German citizens) and their memories of U.S.
Army soldiers, during the time of occupation. Although the film portrayed American soldiers in
a favorable light, the choice of highlighting German citizens could be construed as a risky
endeavor. Based on my experiences with WWII Veterans, there was the potential for loss of
support from some of George’s contemporaries who may not have resolved bitterness or hatred
of Germans, as a result of their war experiences. Decades after the war, in the production of this
fifth documentary film, his response was similar to his earlier post-war actions, when he
displayed empathy and compassion for the Other (i.e. his recent, but now former, enemy).
A lot of these kids who were orphans. . . . You'll see that little girl in my film who's
two-year-old, a little German girl that I'm holding. Because what happened is when I saw
these little kids, I softened up. Now, I hated the Germans, of course, going through the
war, and then now I see all these little kids, they look like our kids. . . . We started giving
them a lot of attention [the German children, post-war], and they loved it, in this film. . . .
they [elder Germans] talk about what they saw in the war, and how terrible it was . . .
then they talk about the friendliness of the American soldier, and what we did for them.
[T1 P19]
In contrast to Ciampa’s response while serving in Occupied Germany, Brænder and
Andersen’s (2013) research found the effect of war significantly decreased soldiers’ compassion,
one of four public service motivation dimensions. Post-deployment, Danish soldiers reported a
general decrease in compassion, not only for enemy Others or “foreigners” (Brænder &
Andersen, 2013, p. 475). The authors contended this decrease was a result of a “spillover effect
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of dehumanization [that] seems to be more general than expected” (p. 473). Brænder and
Andersen (2013) expounded:
Engaging in warfare has a significant psychological impact on the individual’s
perceptions of others and society: seeing suffering does not make it easier to identify with
those who suffer. Actually, distancing oneself emotionally makes it easier to cope with
the suffering. We do not know whether the decrease in compassion is permanent, but our
analysis indicates that it is not, given that [pre-deployment self-reports of] compassion
does not differ significantly between experienced soldiers and first-timers. (p. 473)
The present study of Ciampa’s life story provided supporting evidence for Brænder and
Andersen’s (2013) speculation that the decrease in soldiers’ compassion was a temporary
response to war. Additionally, this study responded to Greentree’s (2013) call for delaying the
timing of research following a war to more accurately assess the long-term impact on soldiers’
public service motivation. Greentree specifically suggested waiting to conduct research with
soldiers at least six months post-war; however, this study shows the benefits of even longer
views of four years (journal entries) and 75 years (my interviews with George).
Personal relationships. Other circumstances that may have supported Ciampa’s
integration of war experiences and healing include meeting a young, German woman and
forming a close friendship with her and her family. On his off-duty days in 1945, he drove her to
various U.S. military entertainment shows where she was a performer. In time, he cared for her
deeply and fleetingly considered marrying her. He eventually decided against it, because she was
a German citizen. Of interest, he was accepted by her family, including her father, who had
recently been released from an American prisoner of war camp. Her father welcomed Ciampa
and invited him to stay in their family home, over a holiday weekend. “I spent Christmas, 1945,
in Frankfurt with Margot and her family. Her father had just been released as a prisoner of war. I
could only stay a few days, as we were soon set to head for home” (Ciampa, 2007, p. 29).

153
Hope, gratitude, and remembrance. These varied human interactions immediately
following the war, appear to have laid a foundation for integration of traumatic wartime
experiences. Primarily the interactions with the Other helped Ciampa see the enemy as human
beings. This may have been further supported by several other post-war factors. These include
his gratitude and appreciation for the simple things in life and his positive outlook for the future
(hope) following the horrific wartime experience. His journal records his pleasure of walking
down the street in his hometown, being greeted by his parents, and seeing a Christmas tree that
was still decorated, in mid-January, waiting for his return. The journal also recorded a touching
remembrance of the dead American soldiers, buried in European soil.
Post-War Experiences in United States
Role of higher education. A circumstance not highlighted in the interviews but
discussed in informal conversations, was Ciampa’s college experience. He expressed surprise
that he had enjoyed attending college, following the war. Based on military service, he was
eligible for the WWII G.I. Bill (Serviceman’s Readjustment Act of 1944), signed into law by
President Roosevelt, on June 22, 1944 (Bound & Turner, 2002). George was among the “50% of
[WWII] veterans born between 1923 and 1928 [who] used G.I. Bill benefits” (Bound & Turner,
2002, p. 791). He initially entered a two-year community college and then transferred to a
four-year university. He held a positive view of this time which may suggest the experience helped
him integrate his war experiences. This assertion aligns with Pace’s (1979) research on the
influence of college. Pace (1979) reviewed 50 years of data on college attendance concluding some
alumni looked "back on their college years with considerable satisfaction, participate to a
considerable extent in a variety of civic and cultural activities, and believe that college contributed
to their breadth of knowledge, interpersonal skills, values, and critical thinking" (p. 168). While
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Ciampa had favorable memories of his time in higher education, he did not attribute college as
an experience that helped him reconcile war trauma. This time of George’s life generally
aligns with Brokaw’s (1998) description of the “Greatest Generation”:
When the war was over, the men and women who had been involved, in uniform and in
civilian capacities, joined in joyous and short-lived celebrations, then immediately began
the task of rebuilding their lives and the world they wanted. They were mature beyond
their years, tempered by what they had been through, disciplined by their military
training and sacrifices. They married in record numbers and gave birth to another
distinctive generation, the Baby Boomers. They stayed true to their values of personal
responsibility, duty, honor, and faith. . . .
They became part of the greatest investment in higher education that any society
ever made, a generous tribute from a grateful nation. The GI Bill, providing veterans
tuition and spending money for education, was a brilliant and enduring commitment to
the nation’s future. Campus classrooms and housing were overflowing with young men
in their mid-twenties, many of whom had never expected to get a college education. . . .
They helped rebuild the economies and political institutions of their former
enemies, and they stood fast against the totalitarianism of their former allies, the
Russians.
There on the beaches of Normandy, I began to reflect on the wonders of these
ordinary people whose lives are laced with the markings of greatness. At every stage of
their lives they were part of historic challenges and achievements of a magnitude the
world had never before witnessed.
Although they were transformed by their experiences and quietly proud of what
they had done, their stories did not come easily. They didn’t volunteer them.
(pp. xxvii–xxix)
Documenting war experience—The journal. Ciampa’s unpublished journal was a
valuable historical source documenting his post-war experience. The highly detailed journal was
written in 1950, four years after the war, and provided extensive descriptions of events and his
thoughts and feelings. It was interesting to consider the impact this writing may have had on
helping him integrate those difficult experiences. Possibly writing the post-war journal resulted
in a positive outcome for Ciampa. Ullrich and Lutgendorf (2002) found individuals whose
journaling focused on both “cognitions and emotions developed greater awareness of the positive
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benefits” (p. 244) resulting from difficult circumstances. Thus, it is possible writing the journal
helped Ciampa in some manner, although he did not attribute it as having done so.
In summary, research findings did not point to a single event that helped Ciampa
integrate his traumatic wartime experiences. The research did however point to a number of
factors that supported integration and renewal including: the role of his personal values; his
post-war experiences in Occupied Germany; and a strong family support system. Ciampa’s story
provides a template of post-war experiences that may help some military members and veterans
to successfully integrate war trauma specifically by countering dehumanization of Others,
through increased compassion. Importantly, several of the post-war circumstances discussed
point to the influence foundational morals had on Ciampa, during and after the war. The next
section provides additional evidence of the influence of his values from the vantage point of later
community leadership, relating directly to his military service.
Retired Citizen to Community Leader
Prior to the 50th D-Day Anniversary in 1994, Ciampa had never told his family about his
war duties in Graves Registration. In several informal conversations I had with Ciampa, he
specifically stated he had never talked with his first wife, Doris, about his work in Graves
Registration. On one such occasion, I asked him why he hadn’t talked about the war, before
1994. His answer was quite simple: no one had ever asked him about it.
In 1994, at the 50th D-Day Anniversary in Normandy, France, people were asking
Ciampa about those experiences, and they were interested in what he had to say. The interest and
responses of his family and others to hearing about his war experiences provided Ciampa with an
opportunity to openly talk about the war. This experience could be classified as a momentous
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turning point (Hemingway & Starkey, 2018), as it likely marked the first step in his community
leadership journey.
Moral duty. Being asked about his war experience after 50 years, and being listened to,
appears to have changed Ciampa’s perspective about its relevance. It now occurred to him that
his story, and the stories of those buried in the American military cemeteries, were important. He
began to see the telling of those stories as a responsibility, a moral duty. He felt that he had a
duty to advocate for those who could not. I see this period of time as the beginning of his
community leadership. His response is indicative of Wergin’s (2007) concept of leadership in
place where, “different people assumed different kinds of roles, given their backgrounds and
positions, in order to lead in place and, in subtle or not so subtle ways, effect change for the
better” (p. 45). Here, a retired citizen took a bold step forward into the role of a community
leader taking on a number of social justice causes.
Social justice—missing dates of birth on headstones. The return to Normandy, France
for the 50th Anniversary of D-Day, in 1994, was the impetus for a series of social justice actions
that followed. Fifty years after D-Day, George walked through a pristine American military
cemetery, in France, and felt a reverent bond with the American war dead buried there. He spent
the next year in a different type of battle, this time with ABMC leaders over missing dates of
birth on the cemetery crosses and Stars of David. During the interview, George still agonized
over this circumstance and his unsuccessful efforts. His bane was that visitors had no idea how
young the men buried there were when they died, making their sacrifice even greater.
Social justice—accurate accounts of WWII. The righteous anger he experienced while
viewing the film Saving Private Ryan resurfaced with the mere mention of the film. George saw
the film’s mischaracterization of some aspects of D-Day, use of ethnic slurs, and, especially, the
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inaccurate portrayal of the handling of dog-tags, as injustices to military history, veterans, and
especially those soldiers who faithfully performed the taxing duties in WWII Graves Registration
Units. He stated:
One of the things in the movie Private Ryan really bothered me, and I can't believe it
because Spielberg is a Jew, and he did something terrible in that film. I was going to
write to him, but I decided, "Forget it." It's probably the best film that I saw about the
war, but it was still Hollywood because you saw on D-Day, guys in a bombed-up
building, not holding their rifles, eating sandwiches. Where the hell did they get the
sandwiches? We had K rations. [T1 P16]
The thing that really bothered [me] is a group of guys sitting around . . . . I've only seen
the movie once, I should go see it again. Maybe I just dreamed this, but there's a bunch of
guys, and they've got dog-tags. They've got a bunch of dog-tags, and they're reading the
names. I remember [them] saying, "Another Wop,” meaning another Italian. I thought . . .
. Where did they get all these dog-tags? They didn't. Nobody had access to dog-tags
except us [Graves Registration Units]. [T1 P17]
Social justice—advocacy for cemetery gates. When Belgian friends notified Ciampa of
disrespectful activities at a local American military cemetery, he immediately responded with
outrage and action. Once again, he contacted ABMC leaders and for a full year passionately
advocated for gates to secure the Henri-Chapelle American Cemetery. His goal was to stop the
irreverent behavior of motorcycle gangs and drug dealers, and curb busloads of tourists from
casually unloading for the convenient use of restroom facilities. These activities were
disrespectful to the veterans resting in the hallowed grounds. During our interview, Ciampa
acknowledged circumstances had improved at the cemetery however he expressed concern about
potential problems that might lie ahead. He was completely and passionately committed to
ensuring respect and reverence were afforded to the American dead buried in military cemeteries
in Europe, both now and for posterity.
Founding a Non-profit—Documentary Films and Outreach
Activist responses to the above issues, perceived as injustices, coupled with encouragement from
his daughter, led to work on Ciampa’s first documentary film. In turn, this led to the
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establishment of his non-profit organization, Let Freedom Ring. The organization provided
structure for his community leadership role which included documentary film productions and
outreach to 1000s of school children in the U.S., France, and Belgium (interview January 2019).
In the above examples, Ciampa’s responses to what he perceived as injustices were likely
based on his foundational values and his character and integrity. A number of multifaceted
qualities may also have influenced his responses to these perceived injustices. In addition to
character and integrity, other influential qualities may have included: sincerity; aspects of
altruism, including community orientation and collective motivation; hope; self-sacrifice;
compassion; civic duty; and a commitment to the public interest. These qualities are evident in
Ciampa’s life story and represent shared tenets of ethical leadership and public service
motivation (Perry & Wise, 1990; Resick et al., 2006). Based on this, it was reasonable to expect
to learn something about ethics, leadership, and public service motivation through the study of
his community leadership story. The next section provides a summary of findings identified
during the analysis of Ciampa’s life story organized by related ethical theoretical tenets.
George Ciampa as Seen Through the Lens of Ethical Leadership
The research on Ciampa’s leadership story revealed a number of findings relating to
ethics that may inform leadership and public administration disciplines. Overall, the findings
align with current theoretical conceptions of moral leadership and also lead to questions
concerning the theoretical distinction of ethical leadership, as envisioned by Brown and Treviño
(2006). Ciampa’s leadership style provides insight into the topic of inspiring communications, a
characteristic referenced in ethical leadership literature (see below). It is worthwhile to briefly
review communication, an important aspect of leadership, as informed by his life story and nonprofit work.
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Leadership communications. Ethical and moral leadership theories point to the
importance of inspiring communications (Avolio et al., 2009) yet provide little substance for
practitioners to understand how to effectively implement. The study of Ciampa’s leadership
provides some insight into effective, inspiring communications. His community leadership
involves outreach to U.S. and foreign citizens via speaking engagements at schools and other
community venues.
Outreach speaking engagements. Ciampa’s impassioned communications focus on his
personal military experiences in WWII and the hundreds of thousands of souls who made the
ultimate sacrifice to secure freedom for citizens of other nations. His vision and community
educational pursuits are compelling. They inspire and promote idealistic changes
(transformations) in citizens perceptions, including increased awareness and appreciation of
national ideals, such as liberty and freedom. In these pursuits we can see elements of a type of
leadership McCrimmon (2005) described as “thought leadership . . . based on the power of ideas
to transform the way we [or others] think” (p. 1065). Thought leaders are able to communicate
novel ideas using messages that are powerful, so much so that their ideas influence others’
perceptions with the potential to change the way they respond to circumstances. There are
multiple options or mediums available for leaders to select from for various communications.
Alger and Burnette-Lemon (2006) asserted that the way a communicator frames a message has a
great deal of power especially through the use of stories, images, and film. Ready (2002)
asserted,
Storytelling has been an effective means of communicating important substantive and
cultural messages for thousands of years. The Bible is one of the best examples of how
storytelling has been used to shape behaviors, cultural norms and core values. Great
stories create a rich visual imagery in our minds, and great storytellers invite us to walk
the landscape that is created by this imagery. Consciously or not, these are undoubtedly
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some of the reasons that storytelling has emerged as the preferred approach for teaching
leadership effectiveness in many companies today. (p. 64)
He further added, “effective stories have high learning value. For a story to be effective it must
stimulate learning, and for learning to have impact it must produce changes in behavior” (Ready,
2002, p. 65). Aligned with this assertion, Dill-Shackleford (2012) contended that film is a form
of transformative storytelling since it “is very personal” (para. 1) and has the ability to transport
viewers “into the world of the story” (para. 1). Ciampa’s community engagement also involves
the production of documentary films.
Documentary films. The second major aspect of Ciampa’s leadership communication is
the production of documentary films. Documentary films are a specific genre of film based on
non-fiction. Grierson’s historical essay, published as the preface to Rotha’s (1935) book, outlines
the explicit purposes of documentary films. Grierson wrote,
The documentary film has always seemed to enjoy an importance beyond itself. This
importance is best explained by relating the documentary film to the needs of our
time. . . . But the drive for documentary films has a deeper bearing still. There was a
time when we said that the special virtue of the documentary film lay in its capacity to
'cross gaps'. We meant the gap between the citizen and the community: in more specific
terms, such gaps as existed between the schoolroom and the community, the research
station and the farmer, the modern organisation and its members, or the modern
organisation and the people it served. Like many, we were conscious of a sense of
failure: the failure to comprehend (p. 5) the fast moving, ever more complex, forces of
modern society. We had a sense that the principles of education had to be changed to
meet an urgent need that new instruments of comprehension had to be developed. We
posited the idea that these instruments had necessarily to be dramatic instruments, for the
academic and rational measures were, of their nature, failing to (p. 7) catch the scope and
bearing of the corporate and vital forces moving in our midst. In the documentary uses of
the radio and the film we saw new ways of educating public opinion in a democracy.
They were dramatic and popular media. They had, within them, the magical powers of
comprehension we sought. They were capable of establishing a continuing living contact
between the individual and the vast drama of giant forces in which he too inconsequently
wandered. We conceived of a new educational system which would complement the
pedagogic services of the schools and give people a sense of their citizenship. (Rotha,
1935, p. 8)
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Rotha (1935) added, “The documentary film must pursue, in the deepest sense, the way
of education, and long-distance education at that, or it loses its special claim to consideration”
(p.10).
Deluca (2017) contended that the power of non-fiction documentary film is based on its
ability “to allow others to see the world from a new perspective” (para. 5). She added:
“community-focused organizations frequently use documentaries to . . . spark community
dialogue and build deeper understanding and empathy on complex issues” (p. 5). The Future of
StoryTelling (2016) an organization that studies digital forms of story, provided insight into how
documentary films might influence a viewer’s response of empathy. The organization reported
on Dr. Paul Zak’s recent neurochemistry research involving film. His research found evidence of
how even the “simplest narrative [film], if it is highly engaging and follows the classic dramatic
arc . . . can evoke powerful empathic responses associated with specific neurochemicals, namely
cortisol and oxytocin. Those brain responses, in turn, can translate readily into concrete action”
(The Future of StoryTelling, 2016, para. 1).
This brief overview highlights the powerful effect leadership communications can have
on citizens through use of personal stories and documentary films, such as outreach efforts seen
in the study of Ciampa’s non-profit work. The section that follows compares aspects of Ciampa’s
story with leadership theories centered on ethical and moral elements. It’s worth noting the
number of references to communications within these ethical theoretical conceptions.
Theoretical Conceptions of Leadership Ethics
What can we learn about leadership ethics from the study of George Ciampa’s community
leadership story? By comparing his community leadership to previously discussed leadership
theories with moral elements (see Chapter II), his community leadership can be categorized in
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several, if not all, of the leadership styles with moral elements. Brief examples follow to support
this assertion.
Servant leadership. Key attributes of servant leadership (Gordon, 2008) can be
recognized in Ciampa’s respectful focus on serving the Other including positively influencing
followers’ (or other citizens’) attitudes, beliefs, and behaviors; and in his inspiring leadership
communications. Certainly, his outreach to 1000s of children coupled with the messaging of his
documentary films could be categorized as servant leadership, since his work is in service to
others. These same leadership communications and outreach activities could also be categorized
as transformational and authentic leadership styles.
Transformational and authentic leadership. Ciampa’s community outreach and
documentary films provide evidence of transformational leadership attributes identified by
Avolio et al. (2009) in the form of “symbolic leader behavior; visionary, inspirational messages;
emotional feelings; ideological and moral values; individualized attention; and intellectual
stimulation” (p. 428). These same findings overlap with an authentic leader’s motivation, which,
as discussed by Shamir and Eilam (2005), is based on strongly held convictions relating to the
values of a cause or mission. Both transformational and authentic leadership theories emphasize
a leader’s role in motivating followers (or citizens) to work toward the common good. This facet
aligns with my research findings on Ciampa’s non-profit community work. The goal of his
efforts is to ensure current and future generations understand the high price paid in service to the
cause of freedom and the willingness to sacrifice one’s life for that honorable cause. Honor, a
tenet of character and integrity, was also apparent in Ciampa’s life story and is another important
attribute in conceptions of ethical leadership.
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Ethical leadership. Evident in George Ciampa’s community leadership story were the
universal dimensions of ethical leadership outlined by Resick et al. (2006). These dimensions
comprise cognitive components (character/integrity and altruism) and behavioral components
(collective motivation and encouragement). While all four tenets were evident in Ciampa’s story,
the dimension of encouragement is especially worth noting. The behavioral component of
encouragement was seen in his outreach and messaging to future generations to embrace their
nation’s ideals and become active citizens. Subsequent responses of these young citizens would
result in hope for the nation’s future.
I found Resick et al.’s (2006) description of an ethical leader well describes Ciampa’s
community leadership style. The authors contended that an ethical leader leads in a manner “that
is respectful of the rights and dignity of others” (p. 357). Ciampa’s leadership story also provided
evidence of ethical leadership tenets advocated by Brown and Treviño (2006) including integrity,
altruistic concern for others, and role modeling. The authors contended these tenets were shared
between servant, transformational, authentic, and ethical leadership.
Lawton and Páez (2015) posed three questions to frame the virtues, practices, and
purposes of ethical leaders. In Chapter II (Figure 2.1), I overlaid these questions with Resick et
al.’s (2006) global dimensions of ethical leadership (character/integrity, altruism, collective
motivation, and encouragement) and three of the four dimensions Perry (2000) ascribed to public
service motivation (commitment to the public interest and civic duty; compassion; and
self-sacrifice). Using discoveries from my research of Ciampa’s community leadership,
including relevant ethical and public service dimensions, as a way of responding to Lawton and
Páez’s (2015) questions, provided a provocative perspective.
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“1. Who are ethical leaders and what are their characteristics?” (Lawton & Páez, 2015,
p. 640). Ethical leaders are people of character and integrity—these are foundational aspects of
who they are as people. Cognitive characteristics include altruism operationalized through
behaviors of collective motivation and encouragement (Resick et al., 2006). “2. How do ethical
leaders do what they do?” (Lawton & Páez, 2015, p. 640). Deeply held values (character and
integrity) including concern for others (altruism) motivate ethical leaders to action for positive
change. This drive can be viewed as a duty. These same leaders communicate the possibility of
positive change (vision and hope) to followers (fellow citizens) through meaningful and inspiring
messages. These communications consist of the leader’s personal stories and make use of
powerful and compelling visuals (including images and film). “3. Why do ethical leaders do
what they do, for what purpose?” (Lawton & Páez, 2015, p. 640). Ethical leaders’ concern for
others parallels a sense of duty—both civic and moral. This can include the motivation of
patriotism of benevolence involving love for fellow citizens and fidelity to the nation’s ideals.
The interplay of strongly held core values, commitment to others, and sense of duty compels
ethical leaders to work toward positive change via visioning of a more just future and taking
actions to benefit the well-being of others.
Ciampa’s community leadership story can be seen in the responses to these questions.
Further, from a holistic perspective, the research findings support the notion that Ciampa could
be categorized as an ethical leader from several theoretical stances—servant, transformational,
authentic, and ethical leadership conceptions. This leads to the question of whether ethical
leadership theory, as proposed by Brown and Treviño (2006), is conceptually distinct from other
moral leadership theories or leadership in general. With this question in mind, I turn to the issue
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of the theoretical distinction of ethical leadership, as informed by the story of Ciampa’s life and
work.
Is Ethical Leadership Conceptually Distinct?
Brown and Treviño (2006) argued ethical leadership is a conceptually distinct construct
when compared to other leadership theories with moral components. In contrast, many other
scholars have advocated that the heart of all true leadership is grounded squarely on the morals
or ethics of the leader (Bass & Steidlmeier, 1999; Burns, 1978; Ciulla, 1995, 2014; Ciulla, Price,
& Murphy, 2005). Further, upon examination, there are striking similarities between leadership
theories with moral aspects. Reference was made earlier to Bedi et al.’s (2015) observation about
the blurred boundary between transformational and ethical leadership and that this reflects and
strengthens Avolio and Gardner’s (2005) parallel concerns.
Hoch et al. (2018) highlighted the “empirical evidence of significant associations”
(p. 503) between leadership theories with moral tenets citing Ng and Feldman (2015) on ethics in
transformational leadership, Riggio et al. (2010) concerning ethical dimensions of authentic
leadership, and van Dierendonck et al. (2014) regarding ethics and servant leadership. In a
meta-analysis of ethical, authentic, servant, and transformational leadership theories, Hoch et al.
(2018) found relatively low levels of variance explained beyond transformational leadership by
authentic leadership and ethical leadership coupled with the very high correlations between these
two leadership forms. Based on this, they contended that the two emerging concepts of ethically
oriented leadership (authentic and ethical) are of relatively “limited usefulness in their current
forms” (Hoch et al., 2018, p. 523).
In contrast, Hoch et al. (2018) found servant leadership was “conceptually distinct” from
the other three “ethically oriented” (p. 523) forms of leadership. They suggested “the primary
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emphasis in research to date has been on outcomes” (p. 524), lamenting the “noticeable gap in
research on antecedents of these emerging leadership forms” (p. 524). Echoing concerns of
Hannah et al. (2014), they argued that while “emerging forms of ethically oriented leadership
include a clear moral component, research has provided little prescriptive information as to the
specific nature and forms of ethical behaviors” (Hoch et al., 2018, p. 524).
My study focused on the universal (global) ethical dimensions identified by Resick et al.
(2006) with a goal of advancing the limited understanding of ethical leadership. Ethical
dimensions included character/integrity, altruism, collective motivation, and encouragement.
Three of four public service motivation dimensions, which emphasizes commitment to the public
interest, civic duty, compassion, and self-sacrifice (Perry, 1996), were layered over the ethical
dimensions delineated by Resick et al. (2006) to frame the research. Based on this research,
Ciampa’s community leadership could have been categorized under several moral and ethical
leadership styles lending support to Bedi et al.’s (2015) assertion that boundaries between these
theoretical conceptions are blurred. Additionally, results of this research supported Hoch et al.’s
(2018) concerns of the usefulness of ethical leadership theoretical conceptions, in their current
forms. The finding of overlaps or blurred boundaries between ethically oriented leadership
theories is further discussed in the section that follows.
Findings
The narrative life story research with George Ciampa resulted in four findings involving:
the ethic of patriotism; temporary impact on compassion following the experience of war; lack of
conceptual distinction of ethical leadership theory; and the influence of defining moments on
leaders. The findings were grounded in one or more of the themes discovered during the research
process and organized per themes, practical applications, and future research. The central theme
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discovered was the ideal of liberty, supported by sub-themes of duty, honor, and country. All
themes were categorized under the broader heading of patriotism.
Ethic of patriotism. For the purposes of this research, patriotism was viewed from
Frederickson and Hart’s (1985) conception of patriotism of benevolence—the love of other
citizens, duty to nation, and fidelity to the nation’s ideals. Related to this is Brewer et al.’s,
(2000) proposition of a patriot, one of four public service motivation orientations. Ciampa’s life
story produced corroborating evidence for Brewer et al.’s (2000) patriot orientation; this is the
first study that I am aware of to have done so. From interviews, journal contents, and informal
conversations, seven of eight characteristics of the patriot orientation, as defined by Brewer et
al., (2000), were identified. These characteristics include the following:
•

“Duty before self” (p. 260)—statement 5;

•

Working on larger causes—statement 9;

•

Willing to “risk personal loss” (p. 260)—statement 19;

•

Importance of ethics for officials—statement 22;

•

Community interest over self-interest—statement 34;

•

Obligations taking precedence over “loyalty to superiors” (p. 260)—statement 37;

•

Willingness to promote others’ rights risking ridicule—statement 38.

Brewer et al.’s (2000) eighth statement describing the patriot orientation did not surface
during the research with Ciampa. That statement related to a public official’s oath leading to
increased obligations. Since an oath involves a personal pledge of honor and duty, it is likely
Ciampa would consider this important however, this was not specifically discussed during
informal conversations or the segmented interviews. Additionally, one statement Brewer et al.
(2000) attributed to communitarians (not patriots) well described Ciampa: “To me, the phrase
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‘duty, honor, and country’ stirs deeply felt emotions” (Brewer et al., 2000, p. 257). Had this
research study included Q-sort methodology, it is possible Ciampa would have selected that
statement. Early in the research planning phase, I decided against using the Q-sort instrument
developed by Brewer et al. (2000).
In sum, the narrative research of Ciampa’s life story found evidence of the patriot
orientation adding rich, qualitative data providing a deeper understanding of this public service
motivation concept.
Practical Applications and Future Research
Understanding individual orientations of public servants is important for identifying
prospective career paths, such as military members transitioning into civilian roles. Additionally,
understanding the different orientations can help leaders frame communications intended for
audiences comprised of public servants. This topic is addressed in more detail in discussion on
the communications finding below.
Scholars should include Brewer’s et al.’s (2000) individual orientations in the public
administration research agenda to increase our understanding of the distinct influences on public
servants’ attitudes and behaviors. Some of the orientations Brewer et al. (2000) discussed appear
to be quite relevant to military service members and veterans. Including these groups in future
research would be worthwhile. There is also a need for additional scholarship on military service
members and veterans relative to the varied public service roles they serve in. Leadership and
public service motivation interdisciplinary research would be a logical fit for these topics.
Additionally, both disciplines and associated practitioners would benefit from future research to
extend knowledge on shared theoretical concepts, such as ethics, patriotism, commitment to
public interest/civic duty, self-sacrifice, and compassion.
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Compassion and experience of war. The second finding—that a soldier’s reported
decrease in compassion was a temporary response to the experience of war—was discovered in
Ciampa’s detailed descriptions of the resolution of bitterness and hatred, both during and after
the war. As previously noted, this finding provided evidence to support Brænder and Andersen’s
(2013) speculation that the decrease in soldiers’ compassion was a temporary response to war.
The finding also supported Greentree’s (2013) suggestion to extend the timing of post-war
assessments of soldiers to allow time for processing the experience and stabilization. The life
story research herein, found an extension of the time for one soldier’s feedback did result in a
different outcome from soldiers’ feedback collected immediately after a war experience
(Brænder & Andersen, 2013).
Practical applications and future research. Ciampa’s story provided a template of
naturally occurring post-war experiences that may help some soldiers successfully integrate war
trauma specifically by countering dehumanization of Others, through increased compassion. In
Ciampa’s story we saw empathy preceded compassionate responses to German children and
adult citizens, after the war. Of interest, the topic of empathic responses was also discussed in the
transformational influence of inspiring leadership communications. More specifically, the
discussion was about Zak’s neurochemistry research on the influence of film based on nonfiction
personal stories (Future of Storytelling, 2016). His research provided evidence of empathic
responses associated with specific brain neurochemicals which resulted in participants empathy
followed by prosocial actions. Tying these two literatures together (experiences to increase
compassion and neurochemical responses to film) may provide insight into positive
transformative experiences for returning soldiers and veterans. An excellent example is
Tuval-Mashiach, Patton, and Drebing’s (2018) research on the Patton Veterans Project, a
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film-making workshop for veterans and service members. Workshop participants write and
produce a short film to help them communicate and integrate wartime, or other traumatic
experiences from military service, through the creative expression of film.
Since compassion is a shared dimension of public service motivation and ethical
leadership, interdisciplinary research on the types of experiences that may increase compassion
would benefit military service members, veterans, their families, and caregivers as well as
practitioners of both disciplines.
Ethical leadership and lack of conceptual distinction. The third finding aligns with
those of several scholars relating to ethical leadership theory as defined by Brown and Treviño
(2006). For example, Bedi et al. (2015) framed this assertion as blurred boundaries between
leadership theories with moral components and Brown and Treviño’s theory (also see Avolio &
Gardner, 2005; Hoch, et al., 2018; Ng & Feldman, 2015; Riggio et al., 2010). The study of
Ciampa’s community leadership provided additional support for the lack of conceptual clarity of
ethical leadership. This stance is based on the fact that his community leadership could be
classified from a number of theoretical perspectives including, servant, transformational,
authentic, and ethical leadership theories. Thus, no clear-cut distinction among these leadership
theories with moral elements could be made from the study of Ciampa’s story.
Practical application. In accord with S. Hannah et al.’s (2014) assertion that research on
“ethically oriented leadership” (p. 524) has provided little substance on the “nature or forms of
ethical behaviors” (p. 524), scholars could move beyond theoretical boundaries to publish data
that is known. For example, this life story narrative research developed responses to Lawton and
Páez’s (2015) three questions on ethical leadership to describe one community leader. The
responses included multiple theoretical perspectives in the description of the ethically oriented
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leader’s motivations and associated behaviors. This type of information could be assessed on a
broader, multi-theoretical scale and published as a best practices list. Practitioners and educators
could then use this holistic data to create comprehensive, research-based developmental
programs for leaders.
Future research. In addition to the recommendation to publish a multi-theoretical best
practices list and developing research-based developmental programs, several questions arose
from this study. The first relates to that recommendation: how can the leadership discipline better
translate research data into actionable information for practitioners? Other questions include:
What can we learn from the study of military veterans relative to ethics? Relative to duty?
Relative to the duty of patriotism? Another question is: What can we learn from the study of the
U.S. Military Academy at West Point concerning leadership development based on a curriculum
designed around character education? (Donnithorne, 1993)
Finally, a question that occurred to me during the analysis of this research on Ciampa’s
life: What impact did generational values have on the outcome of this community leader?
Another way of stating this might be: How are ethical or moral leaders influenced by their
generational values and how does that compare to related theoretical concepts? Are scholars of
ethical or moral leadership aiming at a moving target?
Leadership—defining moments. Support for the concept of defining moments in a
leader’s life is the fourth finding from the study of George Ciampa’s life story. The most
provocative example of a defining moment in Ciampa’s story was his chance encounter with
Roman DeSmet, during the War. As described in Chapter IV, this encounter transformed his
conception of the ideal of liberty. Ultimately this led to a greater appreciation of the United
States and fueled his passion for teaching future generations about the true price of freedom. For
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Ciampa this was a brief encounter. Other scholars have not provided details on the length of time
of similar events, such as Luthans and Avolio’s (2003) critical life event; Bennis and Thomas’s
(2002) and Shamir and Eilam’s (2005) crucible; Avolio et al.’s (2009) trigger event; Hemingway
and Starkey’s (2018) turning point; and Perry et al.’s (2008) defining moment for public service
exemplars.
In the study of Ciampa’s life, what I found most fascinating was the prominence of this
briefest of encounters, yet the dramatic and far-reaching influence of it. Roman DeSmet was
willing to take the time to talk with a young soldier. He was fully present and deeply shared his
personal beliefs on an important and relevant topic. He then took a moment to write his verses
and gave that handwritten paper to the young soldier—it was as though he was passing a trust to
him. Seventy-six years later George continues to treasure that paper—in some ways, it had
become akin to a sacred scroll. Literally, that briefest of moments continues to influence multiple
generations!
Practical application. This finding should impress upon all of us—parents, grandparents,
educators, citizens, public servants, and leaders—the powerful influence a unique, meaningful
exchange can have on an individual’s life. As the example of Roman DeSmet’s meeting with
Ciampa shows, a meaningful conversation requires little time and can be a transformative
experience that extends far beyond the moment. Thus, the lesson and practical application is to
be willing to have a meaningful conversation on important topics, such as one’s values or the
meaning of an ideal, such as freedom. Further, the fact that Ciampa only began to tell his story in
1994—50 years after WWII—points to the importance of asking veterans, elders, and others
about their experiences and being willing to actively listen to them. From the study of George’s
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life story, we have seen that one individual can make a lasting difference in another’s life and
this can include the briefest of encounters.
Looking at all four findings together provides a potential educational application. To
briefly review, the four findings include the topics of patriotism (an aspect of citizenship),
compassion (a shared dimension of both public service motivation and ethical leadership), a
holistic multi-theoretical approach to moral leadership, and the influence of defining moments or
transformative experiences (referenced in both leadership and public administration literatures).
When these topics are combined with elements from Ciampa’s life story, there is the potential of
envisioning the development of powerful, educational experiences. Meaningful elements from
this research included: historic military cemeteries; conversations with veterans (especially
elderly veterans) about their experiences and values (such as dignity, remembrance, fidelity,
respect, honor, civic duty, and patriotism); study of another’s life story or pivotal experiences;
the example of a collaborative workshop to create something of meaning (such as a short film);
and the influence of defining moments. Combining these types of ethical and pragmatic elements
to develop an educational program for leaders could result in a transforming learning experience.
A thought-provoking way of saying this might be, how might we offer young people, our future
leaders, a transformative experience without sending them to war? This type of educational
experience might include learning from those who have gone to war—our Nation’s veterans and
service members. Similar programs have been developed for children including H. Gardner’s
(2010) GoodWork Project and Understanding Sacrifice, a collaboration between ABMC, VA’s
National Cemetery Administration, National History Day, and the Roy Rosenzweig Center for
History and New Media (American Battle Monuments Commission, n.d.-c).
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Future research. Future research on meaningful ways to include veterans and elders in
citizen education or leadership development programs may result in positive benefits for
participants, veterans, and elders. Other viable research topics include the role of elderly citizens
in teaching future generations; the relationship between citizenship and ethical leadership; the
relationship between patriotism, military service, and leadership; and analysis of varied defining
moments identified to clarify similarities and differences.
Researcher’s Reflections
I believe this research has resulted in the class of inquiry Maxwell (1992) referenced:
research that provides wisdom causing readers to reflect on what is truly important in our brief
lives. I know of no more tangible way to sum up the meaningfulness of George Ciampa’s
exemplar of leadership and of the findings herein than to say how I have been affected by this
experience.
In some ways, my brief encounter with George Ciampa was a defining moment for me. It
was a one-on-one educational experience with a wise, veteran elder. The lessons were about
patriotism, liberty, the cost of war, remembrance, compassion, and a reminder of the ethical duty
to treat both the living and the dead with reverence, dignity, and respect. Another lesson where
my perspective as a citizen was deepened involved the solemn and weighty responsibilities we
share in passing wisdom on to future generations. Like George’s chance meeting with Roman
DeSmet, it may be years before the seeds he planted in my heart and mind bear fruit. I continue
to reflect on the time I spent with him and realize this journey has been a sacred venture. I have
been a witness to history and have had the honor of trying to capture its essence.
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Appendix A: Detailed Subject Major Headings for Empirical Research on Military Veterans
Mental Health & Health-related (42%)
mental disorders 264
traumatic brain injury 255
major depression 253
mental health 253
health care utilization 252
symptoms 219
health care services 204
mental health services 198
drug therapy 122
primary health care 121
health 109
treatment outcomes 107
epidemiology 97
treatment 97
psychometrics 90
psychotherapy 85
group psychotherapy 70
psychiatric symptoms 62
severity (disorders) 61
comorbidity 146
risk factors 197
trauma 184
emotional trauma 113
intervention 82
Total 3,726
Posttraumatic Stress Disorder (29%)
posttraumatic stress disorder 2,543
Total 2,543
Distress & Related Behaviors (17%)
drug abuse 170
alcohol abuse 101
alcoholism 78
homeless 168
suicide 131
suicidal ideation 109
social support 107
quality of life 103
coping behavior 100
stress 89
stress reactions 63
distress 61

198
sexual abuse 79
tobacco smoking 63
Total 1,523
War (11%)
combat experience 489
war 407
military deployment 114
Total 1,010
Total 8802
Neutral (not included)
human females 149
human sex differences 101
test validity 96
military personnel 91
aging 72
life experiences 72
racial and ethnic differences 68
telemedicine 61
Total 710
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Appendix B: Initial Literature Searches using EBSCO Databases
Academic Search Complete
America: History & Life
Biography Reference Bank (H.W. Wilson)
Business Source Complete
Education Research Complete
Historical Abstracts
Humanities International Complete
International Political Science Abstracts
OpenDissertations
PsycINFO
Religion and Philosophy Collection
SocINDEX with Full Text
Third Wave Literature Searches using ProQuest Databases
ABI/INFORM Global
ProQuest Dissertations & Theses Global
Psychology Database
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Appendix C: Life Story Research Consent Form
CONSENT FORM 18
Hello, I am Susan M. Wiedemann, a student in Antioch University’s Graduate School of
Leadership & Change. I am asking you to participate in a study, as part of my formal
dissertation research. This form is designed to provide information about the research.

Important notes:

1. Veterans Crisis Line: If during the research, or at any time, you feel anxious
or stressed and would like to talk with a qualified responder, you can contact
the Veterans Crisis Line for confidential support 24 hours a day, seven days a
week, at no charge. Contact information for the Veterans Crisis Line is
provided below and in a separate handout for your convenience.
Veterans Crisis Line 1.800.273.8255, Press 1
https://www.veteranscrisisline.net/about/what-is-vcl
2. Consent information: I will provide you with an advance copy of this
consent form, prior to beginning the research. I will also meet with you before
the research begins to review the form and answer any questions.

Project Title:

Life Story Research Study

Principal Investigator:

Susan M. Wiedemann
PhD candidate, Antioch University
susan.wiedemann@antioch.edu
Phone: 540.735.5779

Chair/Advisor:

Philomena Essed, PhD
Professor of Critical Race, Gender and Leadership Studies
Antioch University Graduate School of
Leadership & Change essed@antioch.edu
Phone: 949.725.0047

Research Concerns:

Lisa Kreeger, PhD
Chair, Institutional Review Board (IRB)
Antioch University Graduate School of
Leadership & Change lkreeger@antioch.edu

What the study is about
18

This consent form will be maintained by the researcher for a minimum of three years, as required by
the Antioch University Ph.D. in Leadership & Change Institutional Review Board.
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The purpose of this research is to discover ways your life experiences may have
influenced your community leadership, especially as they relate to your military
service, ethics, values, and your identity, as a veteran.
What I will ask you to do
The study will include segmented, life story interviews which will be captured via
audio and video. I will work with you to schedule one- to three-hour interview
sessions, over a two-week period. With your permission, the interviews will be audio
and video-taped. You will have direct access to the audio recorder to pause or stop the
interview, at any time. During the interview sessions, I will ask you a series of questions
about your life. In several of the interview sessions, I will share historical images with
you to discuss memories you may have relating to your military service.
Post interview, I will share select draft transcripts and video segments with you, on a
private, secure YouTube channel and via non-secure email. You can make any changes
or edits to these items. I will also share my preliminary findings with you and discuss
any concerns you may have. I will work diligently to ensure you are pleased with all
contents and will provide you with a full copy of the final, approved dissertation.
Risks and discomforts
There may be emotional risk or discomfort in remembering and talking about your life,
or reading the story of your life. I do not expect a significant risk associated with talking
about your military service, since you have spent the last decade talking with the public
about your experiences. I do want to point out that there could be some discomfort in
reading the published story of your life. Having the opportunity to review drafts
should help alleviate any potential discomfort, when the research is published.
Benefits
A potential benefit of this research is use of information from the study to help support
other veterans in overcoming wartime experiences and finding meaningful ways to
provide leadership in their communities. I will benefit, as the study will support
completion of my dissertation. A possible indirect benefit of your participation in this
research may include your reflection on your life experiences leading to a better
understanding of yourself and your leadership journey.
Compensation for participation
You will not receive any compensation or payments for taking part in the study.
Privacy / Confidentiality
Your participation in this study will not be private or confidential, since your name and
images of you will be included in the final report. If you would prefer your name or
other distinguishing personal information not be used during the study, or in the final
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report, a fictitious name can be used to protect your privacy. Please note, if we use
email to communicate, those communications will not be private or secure.
Voluntary participation
Your participation in this research study is completely voluntary. You may refuse to
participate before the study begins, discontinue at any time, or skip any questions
during the interview sessions, with absolutely no penalty to you.
Do you have any questions?
Please ask any questions you may have.
If you have questions later
The principal researcher conducting this study is Susan M. Wiedemann, a graduate
student in the Antioch University Graduate School of Leadership & Change. If you have
questions later, please contact Susan at swiedemann@antioch.edu or 540.735.5779.
If you have any questions or concerns regarding your rights as a participant in this
study, please contact Dr. Lisa Kreeger at lkreeger@antioch.edu. Dr. Kreeger serves as
the Chair of the Institutional Review Board for Antioch University’s Graduate School of
Leadership & Change.
Consent form for your records
You have been provided with an advance personal copy of this form. We will review
this form, before the study (or interviews) begin. If you decide to participate in the
study, you will be asked to sign a copy of this form and keep a copy for your records.
Statement of Consent
I have read the above information and have had the opportunity to ask questions and
received answers to any questions I may have had. I consent to taking part in this study.
I consent to the use of photos taken during the study, video, and audio recordings that
were obtained as part of this study and that I will have expressly approved of. I will be
provided with a list of photos, videos, and audio segments that I have approved for use
in the final dissertation.
Your signature

Date

Your name (printed)
Signature obtaining consent
Printed name obtaining consent

Date
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Appendix D: Veterans Crisis Line Handout
This was retrieved from U.S. Department of Veterans Affairs (2018)
https://www.veteranscrisisline.net/media/1024/vcl-cmyk.jpg
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Appendix E: Life Story Interview Instrument 19
Introduction
This is an interview about the story of your life. As a social scientist, I am interested in
hearing your story, including parts of the past as you remember them and the future as you
imagine it. The story is selective; it does not include everything that has ever happened to you.
Instead, I will ask you to focus on a few key things in your life – a few key scenes, characters,
and ideas. There are no right or wrong answers to my questions. Instead, your task is simply to
tell me about some of the most important things that have happened in your life and how you
imagine your life developing in the future. I will guide you through the interview so that we
finish it all in about two hours or less.
Please know that my purpose in doing this interview is not to figure out what is wrong with
you or to do some kind of deep clinical analysis! Nor should you think of this interview as a
“therapy session” of some kind. The interview is for research purposes only, and its main goal
is simply to hear your story. As social scientists, my colleagues and I collect people’s life
stories in order to understand the different ways in which people in our society and in others
live their lives and the different ways in which they understand who they are. Everything you
say is voluntary, anonymous, and confidential.
I think you will enjoy the interview. Do you have any questions?
A. Life Chapters
Please begin by thinking about your life as if it were a book or novel. Imagine that the book
has a table of contents containing the titles of the main chapters in the story. To begin here,
please describe very briefly what the main chapters in the book might be. Please give each
chapter a title, tell me just a little bit about what each chapter is about, and say a word or two
about how we get from one chapter to the next. As a storyteller here, what you want to do is to
give me an overall plot summary of your story, going chapter by chapter. You may have as
many chapters as you want, but I would suggest having between about two and seven of them.
We will want to spend no more than about 20 minutes on this first section of the interview, so
please keep your descriptions of the chapters relatively brief.
[Note to interviewer: The interviewer should feel free to ask questions of clarification and
elaboration throughout the interview, but especially in this first part. This first section of
the interview should run between 15 and 30 minutes.]
B. Key Scenes in the Life Story
Now that you have described the overall plot outline for your life, I would like you to focus in
on a few key scenes that stand out in the story. A key scene would be an event or specific
incident that took place at a particular time and place. Consider a key scene to be a moment in
your life story that stands out for a particular reason – perhaps because it was especially good
or bad, particularly vivid, important, or memorable. For each of the eight key events we will
consider, I ask that you describe in detail what happened, when and where it happened, who
McAdams, D. P. (2008). The life story interview. Foley Center for the Study of Lives. Retrieved from
https://www.sesp.northwestern.edu/foley/instruments/interview
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was involved, and what you were thinking and feeling in the event. In addition, I ask that you
tell me why you think this particular scene is important or significant in your life. What does
the scene say about you as a person? Please be specific.
1. High Point
Please describe a scene, episode, or moment in your life that stands out as an especially
positive experience. This might be the high point scene of your entire life, or else an especially
happy, joyous, exciting, or wonderful moment in the story. Please describe this high point
scene in detail. What happened, when and where, who was involved, and what were you
thinking and feeling? Also, please say a word or two about why you think this particular
moment was so good and what the scene may say about who you are as a person.
2. Low Point
The second scene is the opposite of the first. Thinking back over your entire life, please identify
a scene that stands out as a low point, if not the low point in your life story. Even though this
event is unpleasant, I would appreciate your providing as much detail as you can about it. What
happened in the event, where and when, who was involved, and what were you thinking and
feeling? Also, please say a word or two about why you think this particular moment was so bad
and what the scene may say about you or your life.
[Interviewer note: If the participants balks at doing this, tell him or her that the event does not
really have to be the lowest point in the story but merely a very bad experience of some kind.]
3. Turning Point
In looking back over your life, it may be possible to identify certain key moments that stand out
as turning points—episodes that marked an important change in you or your life story. Please
identify a particular episode in your life story that you now see as a turning point in your life. If
you cannot identify a key turning point that stands out clearly, please describe some event in
your life wherein you went through an important change of some kind. Again, for this event
please describe what happened, where and when, who was involved, and what you were
thinking and feeling. Also, please say a word or two about what you think this event says about
you as a person or about your life.
4. Positive Childhood Memory
The fourth scene is an early memory – from childhood or your teen-aged years – that stands out
as especially positive in some way. This would be a very positive, happy memory from your
early years. Please describe this good memory in detail. What happened, where and when, who
was involved, and what were you thinking and feeling? Also, what does this memory say about
you or about your life?
5. Negative Childhood Memory
The fifth scene is an early memory—from childhood or your teen-aged years—that stands out
as especially negative in some way. This would be a very negative, unhappy memory from
your early years, perhaps entailing sadness, fear, or some other very negative emotional
experience. Please describe this bad memory in detail. What happened, where and when, who
was involved, and what were you thinking and feeling? Also, what does this memory say about
you or your life?
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6. Vivid Adult Memory
Moving ahead to your adult years, please identify one scene that you have not already
described in this section (in other words, do not repeat your high point, low point, or turning
point scene) that stands out as especially vivid or meaningful. This would be an especially
memorable, vivid, or important scene, positive or negative, from your adult years. Please
describe this scene in detail, tell what happened, when and where, who was involved, and
what you were thinking and feeling. Also, what does this memory say about you or your life?
7. Wisdom Event
Please describe an event in your life in which you displayed wisdom. The episode might be
one in which you acted or interacted in an especially wise way or provided wise counsel or
advice, made a wise decision, or otherwise behaved in a particularly wise manner. What
happened, where and when, who was involved, and what were you thinking and feeling?
Also, what does this memory say about you and your life?
8. Religious, Spiritual, or Mystical Experience
Whether they are religious or not, many people report that they have had experiences in their
lives where they felt a sense of the transcendent or sacred, a sense of God or some almighty or
ultimate force, or a feeling of oneness with nature, the world, or the universe. Thinking back
on your entire life, please identify an episode or moment in which you felt something like this.
This might be an experience that occurred within the context of your own religious tradition, if
you have one, or it may be a spiritual or mystical experience of any kind. Please describe this
transcendent experience in detail. What happened, where and when, who was involved, and
what were you thinking and feeling? Also, what does this memory say about you or your life?
Now, we’re going to talk about the future.
C. Future Script
1. The Next Chapter
Your life story includes key chapters and scenes from your past, as you have described them,
and it also includes how you see or imagine your future. Please describe what you see to be the
next chapter in your life. What is going to come next in your life story?
2. Dreams, Hopes, and Plans for the Future
Please describe your plans, dreams, or hopes for the future. What do you hope to accomplish
in the future in your life story?
3. Life Project
Do you have a project in life? A life project is something that you have been working on and
plan to work on in the future chapters of your life story. The project might involve your family
or your work life, or it might be a hobby, avocation, or pastime. Please describe any project
that you are currently working on or plan to work on in the future. Tell me what the project is,
how you got involved in the project or will get involved in the project, how the project might
develop, and why you think this project is important for you and/or for other people.
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D. Challenges
This next section considers the various challenges, struggles, and problems you have
encountered in your life. I will begin with a general challenge, and then I will focus in on
three particular areas or issues where many people experience challenges, problems, or
crises.
1. Life Challenge
Looking back over your entire life, please identify and describe what you now consider to be
the greatest single challenge you have faced in your life. What is or was the challenge or
problem? How did the challenge or problem develop? How did you address or deal with this
challenge or problem? What is the significance of this challenge or problem in your own life
story?
2. Health
Looking back over your entire life, please identify and describe a scene or period in your life,
including the present time, wherein you or a close family member confronted a major health
problem, challenge, or crisis. Please describe in detail what the health problem is or was and
how it developed. If relevant, please discuss any experience you had with the health-care
system regarding this crisis or problem. In addition, please talk about how you coped with the
problem and what impact this health crisis, problem, or challenge has had on you and your
overall life story.
3. Loss
As people get older, they invariably suffer losses of one kind or another. By loss I am
referring here to the loss of important people in your life, perhaps through death or
separation. These are interpersonal losses – the loss of a person. Looking back over your
entire life, please identify and describe the greatest interpersonal loss you have experienced.
This could be a loss you experienced at any time in your life, going back to childhood and
up to the present day. Please describe this loss and the process of the loss. How have you
coped with the loss? What effect has this loss had on you and your life story?
4. Failure, Regret
Everybody experiences failure and regrets in life, even for the happiest and luckiest lives.
Looking back over your entire life, please identify and describe the greatest failure or regret
you have experienced. The failure or regret can occur in any area of your life – work, family,
friendships, or any other area. Please describe the failure or regret and the way in which the
failure or regret came to be. How have you coped with this failure or regret? What effect has
this failure or regret had on you and your life story?
E. Personal Ideology
Now, I would like to ask a few questions about your fundamental beliefs and values and
about questions of meaning and morality in your life. Please give some thought to each of
these questions.
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1. Religious/Ethical Values
Consider for a moment the religious or spiritual aspects of your life. Please describe in a nutshell
your religious beliefs and values, if indeed these are important to you. Whether you are religious
or not, please describe your overall ethical or moral approach to life.
2. Political/Social Values
How do you approach political or social issues? Do you have a particular political point of
view? Are there particular social issues or causes about which you feel strongly? Please
explain.
3. Change, Development of Religious and Political Views
Please tell the story of how your religious, moral, and/or political views and values have
developed over time. Have they changed in any important ways? Please explain.
4. Single Value
What is the most important value in human living? Please explain.
5. Other
What else can you tell me that would help me understand your most fundamental beliefs and
values about life and the world? What else can you tell me that would help me understand
your overall philosophy of life?
F. Life Theme
Looking back over your entire life story with all its chapters, scenes, and challenges, and
extending back into the past and ahead into the future, do you discern a central theme,
message, or idea that runs throughout the story? What is the major theme in your life story?
Please explain.
G. Reflection
Thank you for this interview. I have just one more question for you. Many of the stories you
have told me are about experiences that stand out from the day-to-day. For example, we
talked about a high point, a turning point, a scene about your health, etc. Given that most
people don’t share their life stories in this way on a regular basis, I’m wondering if you
might reflect for one last moment about what this interview, here today, has been like for
you. What were your thoughts and feelings during the interview? How do you think this
interview has affected you? Do you have any other comments about the interview process?
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Appendix F: Moral Exemplar Interview
INTRODUCTION
We are studying people who in their lives have made sustained commitments to moral values.
You have been suggested to us as someone who has done so. We would like to ask you some
questions about how you, in your own life, have thought about your values. We are also
interested in how you have confronted moral issues in your life, especially in critical life
decisions.
A. MORAL OBJECTIVES OR GOALS
1. What would you say at the moment you spend most of your energy on? What are your
goals?
2. Which of these goals would you consider essentially moral goals? How would you
characterize the other goals?
3. You’ve mentioned a number of goals, objectives, and values, do these (or some of these)
contribute to your sense of who you are as a person? How?
4. What kinds of things make it difficult to reach these goals?
B. MORAL ACTION
5. What are you currently doing to try to achieve these objectives, and what have you done
in the past?
6. Can you tell me about an incident in your life where you weren’t sure about the right
course of action? How did it become clear to you what to do?
7. Was there a time when the course of action was clear but for other reasons it was difficult
for you to follow this course?
8. Why do you keep going in the face of difficulties?
9. What does the phrase moral courage mean to you? Would you say that when you faced
the difficulties you described you demonstrated moral courage? Were there times when
you think you were a coward?
C. DEVELOPMENTAL HISTORY AND INFLUENCES
10. Are there incidents that have changed your beliefs? Did this alter how you behave?
11. Can you tell me how you got involved in the things that currently preoccupy you? Would you
say that your friends are preoccupied with the same things as you are? What about spouse, lover,
etc.? Did you try to impart these values to your children? Have you encountered opposition from
your friends, spouse, etc.?
12. Apart from particular people, were there other things that influenced you, e.g. books, films,
particular experiences, etc.?
13. What do you think have been your greatest successes?
14. Have you ever felt that you have ever been an influence on others? (Colby & Damon, 1992,
p. 320)
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Appendix G: WWI American Military Cemeteries in Europe
Of the 116,516 Americans that lost their lives during World War I, 30,973 are interred at our
overseas American military cemeteries and 4,456 are commemorated on our Tablets of the
Missing as missing in action, lost or buried at sea. Below is a listing by cemetery showing the
number buried and the number that were declared missing. Source:
https://www.abmc.gov/node/1273
CEMETERY

BURIALS

MISSING

Aisne-Marne American Cemetery

2,289

1,060

Brookwood American Cemetery

468

564

Flanders Field American Cemetery

368

43

51

3

14,246

954

Normandy American Cemetery

1

0

Oise-Aisne American Cemetery

6,012

241

Somme American Cemetery

1,844

333

St. Mihiel American Cemetery

4,153

284

Suresnes American Cemetery

1,541

974

30,973

4,456

Lafayette Escadrille Memorial Cemetery
Meuse-Argonne American Cemetery

TOTALS
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Appendix H: WWII American Military Cemeteries
Of the 405,399 Americans that lost their lives during World War II, 92,958 are interred at our
overseas American military cemeteries and 78,985 are commemorated on our Tablets of the
Missing as missing in action, lost or buried at sea. Below is a listing by cemetery showing the
number buried and the number that were declared missing. Source:
https://www.abmc.gov/node/1274
CEMETERY/MEMORIAL

BURIALS

MISSING

Ardennes American Cemetery

5,247

463

Brittany American Cemetery

4,405

500

Cambridge American Cemetery

3,811

5,127

0

4,611

Epinal American Cemetery

5,251

424

Florence American Cemetery

4,393

1,409

Henri-Chapelle American Cemetery

7,987

450

0

18,095

10,482

444

5,073

371

17,058

36,286

Netherlands American Cemetery

8,291

1,722

Normandy American Cemetery

9,380

1,557

North Africa American Cemetery

2,841

3,724

858

294

7,858

3,095

23

0

0

413

92,958

78,985

East Coast Memorial

Honolulu Memorial
Lorraine American Cemetery
Luxembourg American Cemetery
Manila American Cemetery

Rhone American Cemetery
Sicily-Rome American Cemetery
Suresnes American Cemetery
West Coast Memorial
TOTALS
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Appendix I: George Ciampa’s Permission to Use Personal Photographs
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Appendix J: Credits for Images in Figure 4.33 (Chronological Collage)

Credits:
1. Digital image taken during archival research at NARA College Park, MD
2. Digital image courtesy of U.S. Army Quartermaster Museum.
3. Digital image courtesy of U.S. Army Quartermaster Museum.
4. Digital image courtesy of U.S. Army Quartermaster Museum.
5. Digital image courtesy of U.S. Army Quartermaster Museum.
6. Digital image courtesy of U.S. Army Quartermaster Museum.
7. Digital image (map) taken with permission, Courtesy of U.S. Army Quartermaster Museum.
8. Digital image courtesy of American Battle Monuments Commission (n.d.-a). Henri-Chapelle
American Cemetery.
9, 10, 11 Courtesy of American Battle Monuments Commission (n.d.-a). Henri-Chapelle
American Cemetery
12. Courtesy of American Battle Monuments Commission (note: since the image was
downloaded, revision of ABMC’s archive has meant that this image is no longer accessible.)
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Appendix K: Copyright Permission for Tables 2.1 and 4.1
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